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ABSTRACT
AN ANALYSIS OF PROBLEMS IDENTIFIED BY TEACHERS 
AND SELECTED SOCIAL DEMOGRAPHIC VARIABLES
by
Brenda Cook H arris
I
The problem o f th i s  study  was to  in v e s t ig a te  th e  problems l i s t e d  as 
bothersome and th e i r  frequency, a s  id e n t i f ie d  by se le c ted  elem entary 
te a c h e rs . Another o b je c tiv e  was to  analyze  d if fe re n c e s  between teach e r 
problems and s e le c te d  s o c ia l  demographic v a r ia b le s .
The background re se a rc h  was lim ite d  to  a review  of th e  l i t e r a t u r e  
r e la te d  to  th e  s u b je c t. I t  was determ ined th a t  the  re levance  o f 
p ro fe s s io n a l problem so lv in g  a s  a competency could  provide form ative 
in fo rm ation  to  guide changes in  underg raduate , g rad u a te , p re s e rv ic e , and 
in -s e rv ic e  ed u ca tio n .
A d e s c r ip t iv e  re s e a rc h  design  was follow ed by surveying  a se le c te d  
sample o f te a c h e rs  o f  grades 1-7 in  th e  n in e  co u n tie s  and two c i t i e s  
w ith  independent school d i s t r i c t s  in  Southwest V irg in ia . Three hundred 
f i f t e e n  te a c h e rs  were randomly s e le c te d  to  p a r t ic ip a te  in  the  study .
Two hundred f o r ty - s ix  te ach e rs  responded, and th e  f in d in g s  r e f l e c t  t h e i r  
resp o n ses.
The s t a t i s t i c a l  a n a ly s is  o f th e  c o lle c te d  d a ta  in d ic a te d  s ig n if ic a n t  
d if f e re n c e s  in  12 o f the 21 hypotheses developed fo r  the  s tudy . A 
s ig n i f ic a n t  r e la t io n s h ip  e x is ted  between th e  frequency and bothersom eness 
o f  problems and th e  fo llow ing  c lu s t e r s  o f problem s: a f f i l i a t i o n ,
c o n tro l ,  p a ren t r e la t io n s h ip s  and home c o n d itio n s , s tu d en t su ccess , and 
tim e. The predom inately  mentioned problems o f te a c h e rs  were problems 
d e a lin g  w ith  tim e—having enough time to  p lan  and implement good 
teach in g  and to  com plete r e la te d  r e s p o n s ib i l i t i e s .  The second most 
fre q u e n tly  mentioned problems were problems d e a lin g  w ith  s tu d en t su ccess .
C onclusions o f  the  s tudy  emphasized the  f a c t  th a t  te ach e rs  can and 
w i l l  id e n t i fy  and share t h e i r  s c h o o l- re la te d  problem s. O lder and more 
experienced te ac h e rs  were le s s  bothered by problems than were the  
younger and l e s s  experienced te a c h e rs . Teachers in  grades 3, 4 , and 6 
were more bothered by problem s. No d if fe re n c e  e x is te d  between the  
frequency and bothersom eness o f problems and th e  sex o f the  te ach e rs . 
There was a ls o  no r e la t io n s h ip  between the  frequency and bothcrsom eness 
o f problems and c la s s  s iz e  o r th e  degree earned by the  te ach e r.
Teachers who In d ica ted  th a t  they were l e s s  than  very  s a t i s f i e d  w ith  
teach in g  experienced more frequen t problems and were much more bothered 
by those problems than were te ach e rs  who sa id  th a t  they  were very 
s a t i s f i e d  w ith  teach in g . Seventy pe rcen t o f  th e  responden ts were l e s s
i i i
than  very  s a t i s f i e d  w ith  th e i r  undergraduate  p re p a ra tio n  program fo r  
te ac h in g , and 60% o f  th e  responden ts in d ic a te d  th a t  they  were l e s s  than 
very  s a t i s f i e d  w ith  teach in g .
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CHAPTER 1 
In tro d u c tio n
The.American school po p u la tio n  has changed d r a s t i c a l ly .  C h ild ren  
c u r re n t ly  en ro lled  In  school come from v a s t ly  d i f f e r e n t  fam ily  
s tru c tu re s*  economic conditions*  and p o l i t i c a l  c lim a tes  than d id  t h e i r  
c o u n te rp a r ts  20 y ears  ago. Consequently* problems co n fro n tin g  elem entary  
te ac h e rs  have a lso  changed. Tension a sso c ia te d  w ith  teach in g  has 
in c reased  a s  a r e s u l t  o f  s o c ia l ,  economic, and p o l i t i c a l  changes over 
th e  p a s t 20 y ea rs . Teaching has become more d i f f i c u l t  because th e re  i s  
a  g re a te r  d iv e r s i ty  o f  s tu d en ts  in  th e  classroom , le s s  p u b lic  support 
o u ts id e  th e  classroom , and l e s s  money a v a ila b le  to  meet in c reased  
demands on te ac h e rs  (B ainer, 1986/1987).
Research o f  ed u ca tio n a l problems in v o lv in g  teach ing  was f i r s t  
conducted in  the  e a r ly  p a r t  o f  th e  20 th  c en tu ry . However, th e re  were 
few s tu d ie s  which s p e c i f ic a l ly  d e a l t  w ith  teach in g  in  the  elem entary 
g rad es. R arely were te ach e rs  d i r e c t ly  involved in  id e n tify in g  what 
t h e i r  p e rc ep tio n s  o f e x is t in g  problems in  teach in g  r e a l ly  might be. 
T ra d it io n a lly , the perceived problems were compiled from p ro fe s s io n a l 
l i t e r a t u r e  o r  by p o ll in g  school a d m in is tra to rs  and su p e rv iso rs .
R e la tiv e ly  few s tu d ie s  were used to  d i r e c t ly  in flu en ce  teach er educa tion  
programs o r the  m a te r ia ls  used (B ainer, 1986/1987).
Donald R. Cruickshank (1980) s ta te d  th a t  a problem occurs when a 
person wants something and cannot have i t .  He id e n t i f ie d  a problem a s  
an example o f  a goa l-response  in te r fe re n c e . Whether a problem has been
1
id e n t i f ie d  a s  d i f f i c u l t  depends upon many co n d itio n s  w ith in  us and w ith in  
th e  environment which f a c i l i t a t e s  o r  impedes achievem ent o f  ou r go a l.
A. teach in g  problem has o f te n  occurred  when a  teach e r wants to  
accom plish a  classroom  goal and cannot. Cruickshank (1980) be lieved  
th a t  te ac h e rs  should be helped to  reach  th e i r  g o a ls . T herefo re , 
problems unique to  te ac h e rs  needed to  be id e n t i f ie d  and s tu d ie d .
There were th re e  reaso n s why teach e r concerns o r  problems should be 
id e n t i f ie d  and s tu d ie d . F i r s t ,  th e re  was a need to  respond to  the  
lo n g -s tan d in g  adm onition o f  many te a c h e rs , t h e i r  n a tio n a l p ro fe s s io n a l 
a s s o c ia t io n , and school a d m in is tra to rs  th a t  te ac h e r education  must be 
r e la te d  more d i r e c t ly  to  th e  everyday needs o f  p r a c t i t io n e r s  
(Cruickshank, 1980).
Warren G. H i l l  (1967) noted th i s  f a i lu r e  over a  decade ago when he 
w rote:
For too long  we have been l in in g  up te ac h e rs  and having them 
undergo co u rses , sem inars, and i n s t i t u t e s  fo r  th e  wrong reaso n s.
. . .  I t  i s  tim e to  determ ine which problems o r  types o f  problems 
re q u ire  a  g re a te r  degree o f s k i l l s  than te ac h e rs  on the  scene can 
p rov ide , (p . 11)
Donald R. Cruickshank (1980) l i s t e d  o th e r  reasons fo r  id e n tify in g  
and study ing  teach e r problem s. One reason  was because problems do no t 
go away w ith  the  accum ulation o f  teach in g  experience . T herefo re , te ac h e r 
p re p a ra tio n  programs should provide m eaningful p ra c tic e  in  so lv in g  
te ac h e r problems r e s u l t in g  in  th e  lik e lih o o d  o f such problems being 
le ssen ed . Another reason  was th a t  teach e r s a t i s f a c t io n  was im portan t. 
Teacher p re p a ra tio n  must be focused on teach e r concerns a r i s in g  ou t o f 
p ra c tic e  and in  a l l  th re e  a re a s  o f  p ro fe s s io n a l education : undergraduate,
g raduate , and in -s e rv ic e  o r  co n tin u in g  ed u ca tio n . He a lso  po in ted  out
th a t  teach e r educa tion  programs must b e t te r  equip te ac h e rs  to  d ea l w ith 
the a c tu a l problems o f p ra c tic in g  te a c h e rs . Teachers who a re  a b le  to 
recogn ize  and d e fin e  t h e i r  problems and who a re  aware o f the  re so u rce s  
and e f f o r t s  which w il l  he lp  e lim in a te  problems w i l l  be more s a t i s f i e d  
than  te a c h e rs  w ithout th ese  problem so lv in g  a b i l i t i e s .
F. Gibson (1982) proposed a design  to  provide te ac h e rs  w ith 
p ro fe s s io n a l s a t i s f a c t io n  and to  in s p ire  p u b lic  confidence in  schoo ls by 
ho ld ing  u n iv e r s i t ie s  and c o lle g e s  re sp o n s ib le  fo r  h e lp in g  th e i r  te ach e r 
educa tion  g rad u a tes  so lve  p ro fe s s io n a l problems which a r i s e  d u rin g  the  
e a r ly  years o f  teach in g . T his would re q u ire  an understand ing  o f th e  
s p e c if ic  problems te ac h e rs  fa c e .
Deborah Bainer (1986/1987) rep o rted  th a t  te ac h e rs  have f e l t  th a t  
t h e i r  p re p a ra tio n  programs d id  no t ad eq u a te ly  p rep are  them fo r t h e i r  
work. They have n o t n e c e s sa r ily  improved from o n -th e -jo b  ex p erien ce , 
and they have o f te n  been to ld  o r  made to  th in k  th a t  th e i r  op in io n s  a re  
o f  no v a lu e . T h is has re s u l te d  in  te a c h e rs  becoming anxious, h o s t i l e ,  
and lo n e ly . Teachers in  elem entary sch o o ls  have expressed a high 
p r io r i ty  fo r th e  need to  o b ta in  he lp  and adv ice  from q u a lif ie d  people 
on how to  d e a l w ith  te n s io n s  and problem s.
The Problem
Statem ent o f the  Problem
The problem of th i s  study  was tw ofold; (1) to  in v e s t ig a te  th e  
frequency o f  classroom  problems and the  bothersom eness o f  those problems 
as id e n t i f ie d  by se le c te d  elem entary  te a c h e rs , and (2) to analyze
d if fe re n c e s  between teach e r problems and s e le c te d  s o c ia l  demographic 
v a r ia b le s .
Purpose o f  the  Study
The purpose o f th i s  study was to  a sse ss  th e  in c id en ce  and in te n s i ty  
o f  classroom  re la te d  problems among p u b lic  elem entary  school te a c h e rs , 
to  examine re la t io n s h ip s  between teach e r problems and s e le c te d  v a r ia b le s ,  
and to  determ ine which problems occur most fre q u e n tly  and which problems 
a re  most bothersom e. Teacher educa to rs  and school a d m in is tra to rs  need 
to  become aware o f the  im portance and re lev an ce  o f p ro fe s s io n a l 
prob lem -so lv ing  a s  a  competency in  o rd e r to  p rov ide fo rm ative  in fo rm ation  
to  guide fu r th e r  changes in  undergraduate, g rad u a te , and in -s e rv ic e  
te ac h e r edu ca tio n .
S ig n if ic a n c e  o f th e  Study
The American school popu la tion  has changed d r a s t i c a l ly .  Classrooms 
a re  more heterogeneous due to  d e seg reg a tio n , m ainstream ing, and b i l in g u a l  
ed u ca tio n . The c h ild re n  in  to d a y 's  classroom s come from d i f f e r e n t  fam ily  
s t r u c tu r e s  and economic c o n d itio n s  than  d id  c h ild re n  20 y ears  ago.
S o c ia l, economic, and p o l i t i c a l  co n tex ts  o f  sch o o lin g  have changed.
These changes seem to  have led  to  th e  f r u s t r a t io n  o f  te a c h e rs , who have 
been anx ious fo r  help  w ith  th e i r  problems (B ainer, 1986/1987).
Teacher educa tion  has c u rre n tly  been undergoing c a re fu l  s c ru t in y . 
P roposa ls  fo r  major changes in  p re se rv ice  educa tion  programs, s tu d en t 
teach in g , and teach e r c e r t i f i c a t i o n  abound. Long-term  in v e s t ig a t io n s  
o f teach e r problems may prove u se fu l w ith  re s p e c t  to  program e v a lu a tio n . 
Changes in  the n a tu re  o f teach er problems r e la te d  to  m o d ifica tio n s  in
5requ irem en ts might become ev id en t and provide in fo rm ativ e  in fo rm atio n  to 
guide changes in  te ach e r educa tion  (B ainer. 19B6/1937).
The a b i l i t y  to  so lve  p ro fe s s io n a l problems I s  a competency which 
te a c h e rs  must a cq u ire  and m ain ta in , accord ing  to  D. M. Medley (1981, 1982). 
He defined  p ro fe s s io n a l problem so lv in g  a s  the  ro u tin e  a p p lic a t io n  o f 
p ro fe s s io n a l knowledge, s k i l l s ,  and value  p o s it io n s  acq u ired  through 
p ro fe s s io n a l t r a in in g  to  educa tion  problem s. A ttack ing  problems w ith  a 
gen era l p rocess r a th e r  than  a s e t  o f s p e c i f ic  techn iques s e ts  p ro fe s s io n a ls  
a p a r t  from te c h n ic ia n s . Medley (1982) advocated a  te ach e r exam ination 
to  measure te a c h e r  c a n d id a te s ' s k i l l s  in  p ro fe s s io n a l problem so lv in g .
Item s on th e  exam would in c lu d e  problems encountered by p ra c t ic in g  
te a c h e rs  which th e  c an d id a te s  must so lv e . The k inds o f  c lassroom  re la te d  
problem s te ac h e rs  face  would be id e n t i f ie d ,  and the  can d id a te s  and 
te ac h e r ed u ca to rs  would become aware o f  th e  im portance and re lev an ce  o f 
p ro fe s s io n a l problem so lv in g  a s  a competency (B ainer, 1986/1987).
Three c o n d itio n s  which make teach in g  in  p u b lic  schoo ls e s p e c ia l ly  
d i f f i c u l t  today were id e n t i f ie d  and re p o rted  by Adams (1975). F i r s t ,  
te a c h e rs  o f te n  experience  ten sio n  because th e i r  p e rso n a l and p ro fe s s io n a l 
v a lu es  c o n f l ic t  w ith  those o f the  community o r a d m in is tra to rs . Teachers 
a re  confused over what to  teach  and how and why i t  should be ta u g h t.
Second, teach in g  i s  d i f f i c u l t  because the  demand fo r a c c o u n ta b il i ty  
causes c o n f l i c t  fo r  te ac h e rs  w ith  the  assum ption th a t  c e r ta in  teach e r 
behav io rs  r e s u l t  in  s p e c if ic  s tu d en t outcomes. T his cau sa l r e la t io n s h ip  
between te ac h e r behav ior and s tu d en t outcome cannot be supported by 
re sea rc h  on te a c h in g . Many te ach e rs  have no t been tra in e d  to  perform  
th e se  teach in g  behav io rs  o r to recognize the  classroom  s i tu a t io n s  in
which they seem to  be e f f e c t iv e .  T h ird , teach ing  I s  d i f f i c u l t  because 
te a c h e rs  o f te n  f e e l  caught between co n d itio n s  re q u ir in g  mass ed u ca tio n  
and the  id e a l o f p rov id ing  in d iv id u a l in s t r u c t io n .  The id e a l ,  o f te n  
i n s t i l l e d  du ring  p re se rv ic e  t r a in in g ,  o b lig a te s  te ac h e rs  to  ensure  th a t  
a l l  s tu d en ts  a re  su c c e ss fu l. Teachers a re  blamed fo r  th e  f a i lu r e  o f  
in d iv id u a l s tu d e n ts  who o fte n  have s p e c ia l  needs even though many o th e rs  
have experienced  su ccess . T h erefo re , te n s io n  and f r u s t r a t io n  o f te ac h e rs  
a r e  th e  r e s u l t  (B ainer, 1986/1987).
The s tudy  should p rovide in fo rm ation  and d ire c t io n  to  the  
ed u ca tio n a l community a t  many le v e l s .  F i r s t ,  i t  should provide 
in fo rm atio n  u se fu l in  the  p re se rv ic e  p re p a ra tio n  o f  te a c h e rs , su g g estio n s  
a s  to  which co u rses , c l i n i c a l  and la b o ra to ry  ex p erien ces, and f ie ld  
ex p erien ces  should be added to  th e  cu rricu lum  a s  w e ll a s  th ose  which 
should be e lim in a te d . S tim u la tio n  m a te r ia ls  could be designed fo r  use 
w ith  p re se rv ic e  te a c h e rs  in  o rd e r to  b e t te r  p rep are  them fo r a c tu a l  
c lassroom  problems they could  encounter (B ainer, 1986/1987).
P rese rv ic e  educa tion  should be guided by an understand ing  o f  th e  
a c tu a l c lassroom  problem s th a t  te ach e rs  c u r re n tly  face . Teachers need 
to  be taugh t in  p re se rv ic e  how to  o rgan ize  in s tru c t io n  and how to  manage 
th e i r  tim e. S h o rtcu ts  to  handling  c l e r i c a l  and a d m in is tra tiv e  ch o res, 
how to  su p erv ise  and maximize classroom  a id e s , ways to  teach  and manage 
c h ild re n  w ith  in d iv id u a l d if f e re n c e s , and methods o f p re se n tin g  ro u tin e  
m a te r ia l th a t  i s  re le v a n t to  s tu d en ts  and enjoyable to  le a rn  should be 
addressed  a s  p a r t  o f  a te a c h e r 's  t r a in in g  (B ainer, 1986/1987).
P re se rv ic e  educa tion  fo r te ach e rs  should v ary , depending on the 
lo c a le  o r  on where the  p re se rv ic e  teach e r p lans to  teach . P rese rv ice
programs should he lp  equip te a c h e rs  to  be e f f e c t iv e  and problem so lv e rs  
in  any lo c a le  (B ainer, 1986/1937).
In -s e rv ic e  education  should prove more v a lu ab le  fo r  te ac h e rs  i f  i t  
was designed to  add ress  s p e c if ic  teach e r problem s. In -se rv ic e  t r a in in g  
and suggestions should come from te ac h e rs  who have m astered th e  B k ills  
o f  o rg an iz in g  and managing th e  a d m in is tra tiv e  and c l e r i c a l  s id e  o f 
te ach in g , tim e management, ways o f  m o tiv a tin g  s tu d e n ts , and accommodating 
in d iv id u a l d if f e re n c e s . More experienced te ac h e rs  could  b e n e f it  from 
in -s e rv ic e  education  ad d ress in g  n o n - in s tru c t lo n a l  d u tie s  o r  s t r a te g ie s  
d e a lin g  w ith  s tu d en t absenteeism  (B ainer, 1986/1987).
School a d m in is tra to rs  and team le a d e rs  could a lso  b e n e f i t  from an 
understand ing  o f teach e r problems and cou ld  p rovide te ach e rs  w ith  an 
o p p o rtu n ity  to  become Involved in  decision-m aking  and school o p e ra tio n s . 
Knowledge o f th e  r e a l i s t i c  concerns o f elem entary  te ac h e rs  could lead  
ed u ca tio n a l a d m in is t r a to r s 'to  reexam ine p o l ic ie s ,  requ irem ents fo r  
teach e r c e r t i f i c a t i o n ,  and demands on te a c h e rs ' tim e (B ainer, 1986/1987).
L im ita tio n s
The fo llow ing  l im i ta t io n s  were used in  t h i s  study:
1. This study was lim ite d  to  315 randomly s e le c te d  te ach e rs  from 
grades 1-7 in  the nine co u n tie s  and the  two c i t i e s  w ith  independent 
school d i s t r i c t s  in  Southwest V irg in ia .
2. The review  o f l i t e r a t u r e  was lim ite d  to  m a te r ia ls  a v a ila b le  a t  
Sherrod L ib ra ry  a t  East Tennessee S ta te  U n iv e rs ity ; V irg in ia  Interm ont 
C ollege L ib rary  in  B r is to l ,  V irg in ia ; McKee L ib ra ry  a t  Southern
M issionary C ollege in  C a lleg ed a le , Tennessee; B io la  U n iv e rs ity  L ib rary  
in  La M irada, C a lifo rn ia ;  and E ducational Research Inform ation  C enter.
3. The study was lim ite d  to  l i t e r a t u r e  s in ce  1938, which was 
determ ined to  be re le v a n t .
4 . Only th e  responden ts were included in  th e  f in d in g s , making 
g e n e ra liz a tio n  o f the  fin d in g s  to  a la rg e r  po p u la tio n  based on the  
sample re tu rn e d .
5. Data c o lle c te d  were l im ite d  to  in fo rm ation  ob tained  w ith  the  
in v en to ry  e n t i t l e d  "Problems o f Elem entary T eachers ,"  by Dr. Deborah 
L. Bainer of B io la  U n iv e rs ity  in  La M irada, C a l ifo rn ia , and a 
demographic d a ta  sh e e t.
Assumptions
The fo llow ing  assum ptions were made in  r e la t io n  to  th i s  study:
1 . Teachers in  elem entary schoo ls experience  problems in  t h e i r  
p ro fe s s io n a l c a re e rs .
2. E ducators a t  a l l  le v e l s  want te a c h e rs  in  elem entary  schoo ls  to  
be s a t i s f i e d  w ith  schools and te ach in g .
3. Teachers in  elem entary  grades w i l l  Id e n tify  and a r t i c u l a t e  
th e i r  s c h o o l- re la te d  problems.
4 . Teachers in  elem entary schoo ls w i l l  d is t in g u is h  between 
freq u e n tly  o ccu rrin g  and bothersome problem s,
5. The p a r t ic ip a n ts  w i l l  respond a c c u ra te ly  to  th e  Inven tory .
6. The r e s u l t s  o f the  d a ta  w i l l  in d ic a te  which s c h o o l- re la te d  
problems a re  most s ig n if ic a n t  to  te ac h e rs  o f  elem entary  grades through 
instrum en ts  which measure frequency and bothersom eness.
7. The in s trum en ts  used in  the  study w i l l  p rov ide th e  re s e a rc h e r  
w ith  v a lid  and r e l i a b le  d a ta  and a c c u ra te ly  r e f l e c t  th e  genera l 
s c h o o l- re la te d  problems o f  te ac h e rs  in  elem entary  schoo ls .
D e fin itio n  o f Terms 
The term s defined  a s  fo llow s were used throughout th i s  s tudy :
Bothersomeness
Bothersomeness i s  defined  a s  a  s t a t e  o f  p e rp le x ity  o r annoyance; 
t ro u b le , w orry, inconvenience; o r  a fu s s  o r  d is tu rb a n ce  (M erriam-W ebster, 
1961, p . 99).
Elementary School
A school th a t  in c lu d es  k in d e rg a rten  through grade 6, o r a Bubset 
o f  th e se  le v e l s ,  i s  an e lem entary  school (B ainer, 19S6).
Free Time
Not su b je c t to  some p a r t ic u la r  a u th o r i ty  o r  o b lig a tio n ; re le a se d  
from duty  (M erriam-W ebster, 1961, p. 330).
Frequency
Frequency i s  defined  a s  the  f a c t  o r  co n d itio n  o f re tu rn in g  
frequency; occurrence  o f te n  rep eated  (M erriam-W ebster, 1961, p. 332).
Problem
A problem i s  an ex p ress io n  o f an unmet need o r u n f u lf i l le d  goal 
(C ruickshank e t  a l . ,  1974).
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S c h o o l-re la te d  Problems
Problems which occur In  schoo l, which r e l a t e  to  th e  school 
environm ent, to  in d iv id u a ls , o r  ev en ts  w ith in  i t  a re  s c h o o l- re la te d  
problems (A pplegate, 1978/1979).
Social-dem oRraphic V ariab les
These v a r ia b le s  a re  c h a r a c te r i s t i c s  o f  teach e rs  such as  age, sex, 
degrees earned , y ears  o f  teach ing  experience , s a t i s f a c t io n  w ith  te ach in g , 
and s a t i s f a c t io n  w ith  the  sch o o l. O ther v a r ia b le s ,  c h a r a c te r i s t i c s  o f 
the  teach in g  s i tu a t io n ,  in c lu d e  th e  su b je c t ta u g h t, grade le v e l  ta u g h t, 
school lo c a t io n , te ach e r e s tim a te  o f  s tu d en t social-econom ic s ta tu s ,  
c la s s  s iz e ,  and t o t a l  number o f s tu d e n ts  ta u g h t. Together, th e se  two 
k inds o f  v a r ia b le s  d e sc r ib e  th e  teach in g  environm ent (Myers, 1977/1978),
Teacher Problems
A teach e r problem e x is t s  when a te ac h e r has c la ss ro o m -re la te d  goals  
th a t  cannot be ach ieved . Problems g e n e ra lly  r e s u l t  when te a c h e rs  t r y  to  
meet bo th  t h e i r  ro le -d e r iv e d  needs, defined  by th e  jo b  o f teach in g , and 
th e i r  own human needs, w hether p sy ch o lo g ica l o r soc io p sy ch o lo g ica l in  
n a tu re  (Cruickshank e t  a l . ,  1974).
Hypotheses
The fo llow ing  hypotheses, s ta te d  in  th e  re sea rc h  form at and te s te d  
a t  the  .05 le v e l  o f  s ig n if ic a n c e , were developed fo r  te s t in g  th e  d a ta  in  
t h i s  study :
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There w il l  be a s ig n if ic a n t  r e la t io n s h ip  between th e  frequency
mean and bothersom eness mean on problems o f a f f i l i a t i o n  id e n t i f ie d  by
te a c h e rs .
2H There w i l l  be a s ig n if ic a n t  r e la t io n s h ip  between th e  frequency
mean and bothersom eness mean on problems o f c o n tro l id e n t i f ie d  by
te a c h e rs .
3
H There w i l l  be a s ig n if ic a n t  r e la t io n s h ip  between the  frequency 
mean and bothersom eness mean on problems o f p a ren t r e la t io n s h ip s  and 
home co n d itio n s  id e n t i f ie d  by te a c h e rs .
H There w il l  be a  s ig n if ic a n t  r e la t io n s h ip  between the  frequency 
mean and bothersom eness mean on problems o f s tu d en t success id e n t i f ie d  
by te a c h e rs .
H'* There w il l  be a  s ig n if ic a n t  r e la t io n s h ip  between th e  frequency
mean and bothersom eness mean on problems o f time id e n t i f ie d  by te a c h e rs .
There w il l  be a s ig n if ic a n t  r e la t io n s h ip  between the  frequency
mean and th e  average number o f s tu d e n ts  per c la s s .
7
H There w il l  be a s ig n if ic a n t  r e la t io n s h ip  between the 
bothersom eness mean and th e  average number o f  s tu d en ts  per c la s s .
Q
H There w il l  be a s ig n i f ic a n t  d if f e re n c e  between the  frequency
mean and the  grade le v e l  tau g h t.
9
H There w il l  be a s ig n if ic a n t  d if f e re n c e  between the  
bothcrsom eness mean and the  grade le v e l  tau g h t.
There w i l l  be a s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and th e  number o f  years o f fu l l - t im e  teach in g  experience  o f  th e  
te a c h e r.
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There w il l  be a s ig n if ic a n t  r e la t io n s h ip  between the
bothersom eness mean and th e  number o f  y ears  o f  fu l l - t im e  teach in g
ex p erience  o f th e  te ac h e r.
12H There w i l l  be a s ig n if ic a n t  d if f e re n c e  between th e  frequency
mean and th e  h ig h es t degree earned by the  te a c h e r .
13It There w il l  be a s ig n if ic a n t  d if f e re n c e  between the
bothersom eness mean and th e  h ig h est degree earned by the  te ac h e r.
14H There w i l l  be a s ig n if ic a n t  r e la t io n s h ip  between the  frequency
mean and th e  age o f th e  te a c h e r .
15H There w i l l  be a s ig n i f ic a n t  r e la t io n s h ip  between the
bothersom eness mean and th e  age o f th e  te a c h e r .
There w il l  be a s ig n if ic a n t  d if fe re n c e  between the  frequency
mean and th e  sex o f the  te ac h e r.
H1^ There w il l  be a s ig n if ic a n t  d if fe re n c e  between th e
bothersom eness mean and th e  sex o f  th e  te a c h e r .
18H There w ill  be a s ig n if ic a n t  d if fe re n c e  between th e  frequency 
mean and th e  le v e l  o f  s a t i s f a c t io n  o f the  te a c h e r 's  undergraduate
te a c h e r  p re p a ra tio n  program.
19H There w ill  be a  s ig n if ic a n t  d if fe re n c e  between the  
bothersoraeness mean and the  le v e l  o f s a t i s f a c t io n  o f  the  te a c h e r 's
undergraduate  p re p a ra tio n  program.
20H There w il l  be a s ig n if ic a n t  d if f e re n c e  between th e  frequency
mean and th e  te a c h e r 's  le v e l  o f  s a t i s f a c t io n  w ith  te ach in g .
21H There w il l  be a s ig n if ic a n t  d if fe re n c e  between the  
bothersom eness mean and the te a c h e r 's  le v e l  o f  s a t i s f a c t io n  w ith 
teach in g .
Procedures
The fo llow ing  procedures were follow ed in  conducting th e  study :
1 . A review  o f c u rre n t l i t e r a t u r e  was conducted.
2. A p ersonal demographic d a ta  sh e e t was p repared .
3. A te lephone c o l l  was made to  Dr. Donald R. Cruickshank o f Ohio 
S ta te  U n iv e rs ity  re q u e s tin g  perm ission  to  use h is  "Teacher Problems 
C h eck lis t: Elem entary Form."
4 . R e fe r ra l was made to  Dr. Deborah L. B ainer o f B io la U n iv e rs ity  
in  La Mirada, C a lifo rn ia .
5 . A te lephone c a l l  was made to  Dr. Bainer re q u e s tin g  perm ission
to  use th e  rev ised  e d it io n  o f  th e  "Teacher Problems C h ec k lis t: Elementary
Form" which was now e n t i t l e d  "Problems o f  Elem entary School T each e rs ."
6. A l e t t e r  was m ailed to  su p erin ten d en ts  o f  11 school d i s t r i c t s  
in  Southwest V irg in ia  ask in g  perm ission  to  survey a random sample o f  
t h e i r  te ach e rs  in  th e  elem entary  grades o f  1 -7 .
7. A l e t t e r  was m ailed to  Dr. W illiam  L. H elton , A dm in is tra tiv e  
D irec to r fo r  Teacher E ducational C e r t i f ic a t io n  and P ro fe ss io n a l 
Development, S ta te  Department o f  E ducation , Richmond, V irg in ia , 
re q u e s tin g  perm ission to o b ta in  a  com puterized sim ple random sample of 
te ac h e rs  in  Southwest V irg in ia .
8. A sim ple random sample o f  te ac h e rs  in  11 school d i s t r i c t s  in  
Southwest V irg in ia  was o b ta ined  from Dan K eeling o f  the  Management 
Inform ation  S erv ice  in  th e  S ta te  Department o f  Education o f V irg in ia ,
9. A telephone c a l l  was made to  each su p e rv iso r o f elem entary 
educa tion  or d i r e c to r  o f in s tru c t io n  in  each o f the 11 school systems
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req u es tin g  an announcement o f the  study in  th e i r  a d m in is tra tiv e  s t a f f  
meeting p r io r  to  m ailing  o f th e  survey in s tru m en t.
10. A cover l e t t e r ,  sample o f th e  survey in s tru m en t, and a  copy o f 
the l e t t e r  of a u th o r iz a t io n  from each su p e rin ten d en t were m ailed to  each 
o f the  93 p r in c ip a ls  o f the  p a r t ic ip a t in g  schoo ls .
11. A cover l e t t e r ,  th e  Inven to ry  e n t i t le d  "Problems o f  Elem entary 
School T eachers ,"  and a s e lf -a d d re s se d  stamped envelope were m ailed to  a 
random sample o f  te ac h e rs  from th e  p a r t ic ip a t in g  schoo ls .
12. Two weeks l a t e r  a  fo llow -up l e t t e r  and an o th er q u e s tio n n a ire
were m ailed to  those  te ac h e rs  who had n o t responded.
13. Data were c o lle c te d  in  th e  sp rin g  o f 1987.
14. S t a t i s t i c a l  procedures were ap p lied  to  th e  d a ta  rece iv ed .
15. The r e s u l t s  o f  th e  s tudy  were rep o rted  and summarized.
16. F ind ings, co n c lu s io n s , and recommendations were fo rm ulated .
O rgan iza tion  o f the  Study
The study was organized in to  f iv e  c h ap te rs .
Chapter 1 in c lu d es  the  in tro d u c tio n , th e  s ta tem en t o f  th e  problem , 
s ig n if ic a n c e  o f  th e  s tudy , l im i ta t io n s ,  assum ptions, d e f in i t io n s  o f 
. term s, hypotheses, p rocedu res, and o rg a n iz a tio n  o f the study.
Chapter 2 p rov ides a review  o f l i t e r a t u r e .
Chapter 3 p re se n ts  the  re sea rc h  methodology and in s tru m e n ta tio n .
Chapter 4 c o n ta in s  a p re s e n ta tio n , a n a ly s is , and an in te r p r e ta t io n
o f the  d a ta .
Chapter 5 in c lu d es  t h e , summary, f in d in g s , con clu sio n s , and 
recommendations.
CHAPTER 2
Review o f  R elevant L i te r a tu r e
The in te n t  o f t h i s  review  of th e  l i t e r a t u r e  was to  id e n t i f y  s tu d ie s  
o f ed u ca tio n a l problems o f  te ach e rs  o f  elem entary g rad es. Another 
o b je c t iv e  was to  determ ine what th ese  s tu d ie s  have co n tr ib u te d  to  the 
knowledge of th e  classroom  problems teach e rs  ex p erien ce .
E arly  S tu d ies  o f Teacher Problems
The r e s u l t s  o f  15 s tu d ie s  o f th e  d i f f i c u l t i e s  o f  ru r a l  te a c h e rs , 
p r in c ip a l ly  o f te ach e rs  in  one-room schoo ls , were examined and re p o rted  
by Uggen (1938). The methods and in s tru m en ts  used in  th e  s tu d ie s  v a r ie d . 
However, i t  was found th a t  te ach e rs  c o n s ti tu te d  a t  l e a s t  one source  o f 
su b je c ts  who id e n t i f ie d  problem s. T h is c o n tra s te d  w ith  e a r l i e r  s tu d ie s ,  
e s p e c ia l ly  in  th e  f i r B t  two decades o f  th i s  cen tu ry , when a d m in is tra to rs  
were commonly th e  prim ary and o fte n  Che only  source o f d a ta  about 
teach e r problem s. F indings r e la te d  to  problems o f  th e  p re sen t study 
were the  fo llow ing :
1 . More than h a lf  the  s tu d ie s  id e n t i f ie d  problem s o f (a) p rov id ing  
fo r  in d iv id u a l d if fe re n c e s  and (b) s e le c t in g  and o rg an iz in g  su b jec t 
m a tte r .
2. The au th o r syn thesized  the 55 problems and p resen ted  them a s  
fo llow s:
(a) Being prepared fo r and f in d in g  tim e fo r  a m u l t ip l ic i ty  of 
d u tie s  in h e ren t in  the  ungraded one-room school,
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(b) P rovid ing  fo r  In d iv id u a l d if f e re n c e s , p a r t ic u la r ly  those 
due to  below -average c h ild re n  and to  com bination o f  g rades,
(c) Using p ro g ress iv e  methods of ed u ca tio n ,
(d) S e le c tin g  m a te r ia l th a t  w i l l  fu n c tio n  in  a r u r a l  community,
(e) D isc ip lin in g  and t r a in in g  p u p ils  o f  v a rio u s  ages,
( f )  Using t e s t s ,
(g) S pec ia l teach in g  techn iques in  re a d in g , in d u s t r ia l  and 
f in e  a r t s ,  and
(h) A dapting o n ese lf  to  ru r a l  communities and r u r a l  c o n d itio n s .
I t  was concluded by Uggen (1938) th a t  many teach e r problems
in d ic a te d  la c k  o f  m a tu rity , re so u rce fu ln e ss  and i n i t i a t i v e  o r ,  in  o th e r 
words, "poor p e r s o n a l i t i e s ."  A lso, she s a id , " th e  te ac h e rs  tended no t 
to  be d ia g n o s tic "  (p. 195).
3 . There was evidence th a t  teacherB  become more s e n s i t iv e  to  
problems as  they  acq u ire  experience .
A l a t e r  survey o f  problems o f te a c h e rs  (Suggs, 1955/1956) reviewed 
s tu d ie s  conducted between 1900 and 1954 in  o rd e r to  id e n t i fy  problems in  
f iv e  a re a s  o f  in te r e s t s ;  (a) p ro fe s s io n a l growth, (b) pe rso n al problem s,
(c) s tu d en t d is c ip l in e ,  (d) s e rv ic e  lo ad s , and (e) su p erv is io n  of 
e x t r a c u r r ic u la r  a c t i v i t i e s .  The au th o r s e le c te d  10 a re a s  which were 
most fre q u e n tly  mentioned in  e a r l i e r  s tu d ie s :  (a ) d is c ip l in e ,
(b) e v a lu a tio n , (c) e x tr a c u r r ic u la r  a c t i v i t i e s ,  (d) f a c i l i t i e s  and 
p h y s ica l c o n d itio n s , (e) in s t r u c t io n ,  ( f )  m o tiv a tio n , (g) o rg a n iz a tio n  
and management, (h) p e rso n a l problem s, ( i )  p ro fe s s io n a l growth, and 
( j )  teach in g  lo a d s . The m a jo rity  o f  the  s tu d ie s  in v e s t ig a te d  problems 
o f te ac h e rs  who had on ly  1 to  3 y e a r s 1 teach in g  ex p erien ce .
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The Columbus, Ohio, F ed era tio n  o f Teachers conducted a survey in  
1958 o f  problems o f  2,128 Columbus c i t y  te a c h e rs . Four members prepared 
a  A8-item  q u e s tio n n a ire  to  which te ac h e rs  were asked to  respond.
Approxim ately 57% o r 1,214 te a c h e rs  d id  complete the  q u e s tio n n a ire , and
th e  10 moBt f re q u e n tly  desig n a ted  problems were
1 . Need fo r  a d iv e r s i f ie d  cu rricu lum  to  p rov ide fo r slow and 
ra p id  le a rn e r s ,
2. M aintenance o f a household a cc e p tab le  on a te a c h e r 's  s a la ry ,
3. Too much c l e r i c a l  work,
4 . Lower s tan d a rd s  o f  school work,
5. Lack o f tim e fo r  p u p il- te a c h e r  and p a re n t- te a c h e r  co n fe ren ces,
6 . School marks—e v a lu a tin g  p u p il p ro g ress ,
7. Lack o f s tu d en t re sp e c t fo r  a u th o r i ty ,  In so len ce , e t c . ,
8 . Excessive n o ise  and ta lk in g  in  c la s s ,
9. Unnecessary absence o f p u p ils , and
10. Lack o f tim e fo r  p lan n in g , and o rg a n iz a tio n  o f  m a te r ia ls  (Myers,
1977/1978, p . 21).
The N ational Education A sso c ia tio n  d is t r ib u te d  a  q u e s tio n n a ire  in  
1968 which l i s t e d  17 a re a s  o f te ach e r problems fo r  te ach e rs  n a tio n a lly  
(N ationa l Education A sso c ia tio n  Research B u lle t in ,  1968), The number of 
te a c h e rs  p a r t ic ip a t in g  in  th e  s tudy  was no t g iven . Teachers were asked 
to  in d ic a te  i f  each problem had been (a ) a major problem, (b) a minor
problem, o r  (c) no t a problem in  the  1967-68 school y ear. The top  f iv e
m ajor problems included th e  fo llow ing:
1 . I n s u f f ic ie n t  tim e fo r r e s t  and p re p a ra tio n  in  school day,
2. Large c la s s  s iz e ,
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3 . In s u f f ic ie n t  c l e r i c a l  h e lp ,
4 . Inadequate s a la ry , and
5. Inadequate fr in g e  b e n e f i ts .
"Classroom management and d is c ip l in e "  was fo u r th  from th e  bottom  in  rank  
a s  a major problem but h ig h e s t in  rank  a s  a  minor problem (pp. 116-117).
The N ational Education A sso c ia tio n  conducted i t s  th i r d  b ie n n ia l 
survey o f  te a c h e rs 1 in s t r u c t io n a l  problems in  1976. Bartholomew (1976) 
re p o rte d  th a t  a n a tio n a l sample o f  te ach e rs  responded to  a tw o -p art 
q u e s tio n n a ire . In  P a rt 1 te ach e rs  were asked to  in d ic a te  on a 4-p o in t 
s c a le  the  degree to  which each o f th e  30 problems had an e f f e c t  on th e i r  
work. In  P a r t 2 te ach e rs  were asked to  respond, ag a in  on a  4 -p o in t 
s c a le ,  to  s e v e ra l problems in  each o f fou r s p e c ia l  a re a s :  (a) c la s s
s iz e ,  (b) m ainstream ing, (c ) d is c ip l in e ,  and (d) te a c h e r  in -s e rv ic e  
e d u ca tio n . The top seven problems fo r  a l l  te a c h e rs  included  th e  
fo llo w in g :
1 . Large c la s s e s  w ith  a  wide range of s tu d e n t achievem ent,
2 . Some s tu d en ts  w ith  le a rn in g  d i s a b i l i t i e s ,
3. S tuden ts w ith  em otional problems,
4 . Many s tu d en ts  in d if f e r e n t  to  school and p a re n ts  who do no t
c a re ,
5. F a c i l i t i e s  th a t  l im i t  ed u ca tio n a l programs in  a  community th a t  
does no t provide needed f in a n c ia l  support fo r  ed u ca tio n ,
6 . Teachers must su p erv ise  lunchrooms and playgrounds, take 
t i c k e t s  a t  b a sk e tb a ll games, and c o l le c t  lunch  money when they  could be 
p lann ing  ed u ca tio n a l a c t i v i t i e s ,  and
19
7. Be re q u ire d  to  p a r t ic ip a te  in  in - s e rv ic e  a c t i v i t i e s  which do no t 
help  them to  do th e i r  jo b s  b e t te r .
D isc ip lin e  and s tu d en t in d if fe re n c e  to  school were o u ts tan d in g  
problem s fo r  secondary te a c h e rs . Ju n io r high te ach e rs  rep o rted  th a t  
te ach in g  too many s tu d en ts  each day and m ainstream ing were im portan t 
problem s. Senior high te ac h e rs  sa id  th e i r  im portan t problems r e la te d  to  
ed u ca tio n a l in -s e rv ic e  problem s. A conclusion  of th e  re p o r t  was th a t ,
" In  g en e ra l, secondary teacherB  seem to  f e e l  the  e f f e c t  o f  adverse  
c o n d itio n s  on th e i r  work more a c u te ly  than do elem entary  te ach e rs"
(p . 83).
Problems Id e n tif ie d  by beginning  te ac h e rs  in  15 s tu d ie s  o f  te ach e r 
a n x ie ty  and by experienced te a c h e rs  in  7 s tu d ie s  were rep o rted  by 
C oates and Thoreson (1976). The samples o f  the  beginning teach e r 
s tu d ie s  v a rie d  from s tu d en t te ac h e rs  to  th ird -y e a r  te a c h e rs . At l e a s t  
n in e  o f  th e  s tu d ie s  were very  obv iously  In v e s tig a tio n s  o f  problem s o f 
s tu d e n t te ac h e rs  so the  f a c t  th a t  a l l  o f  the  problem a re a s  id e n t i f ie d  
by experienced te ach e rs  were a lso  found to  be id e n t i f ie d  by inexperienced  
teacherB  seems to  provide support fo r  th e  Im portance o f th e se  problems 
fo r  both  p re se rv ic e  and in -s e rv ic e  te ac h e r education .
C ruickshank1s S tud ies o f  Teacher Problems
The s e r ie s  o f  s tu d ie s  o f  teach e r problems conducted by Cruickshank 
and o th e rs  s in ce  the mid-1960s have a l l  been c o n s is te n t in  th e i r  
purposes. With the  excep tion  o f th e  f i r s t  s tudy , the  procedures used 
have a ls o  been very  s im ila r  and th e  r e s u l t s  g en e ra lly  have been congruent 
from one study to  an o th er.
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When Cruickshank undertook h is  f i r s t  study  o f te ac h e r problems 
(Broadbent & C ruickshank, 1965), a somewhat d i f f e r e n t  methodology was 
employed than  in  th e  l a t e r  s tu d ie s . The purpose, however, was th e  same 
a s  i t  i s  today; the  r e s u l t s  o f the  Btudy should id e n t i fy  te a c h e rs ' 
problems so th a t  te ac h e r educa to rs  could use th e  r e s u l t s  to  p lan  
ex p erien ces  which would enab le  te ac h e rs  to  b e t t e r  understand  th e i r  
problem s and th u s  gain  c o n tro l over them. The s p e c i f ic  purpose o f th a t  
s tudy  was to  id e n t i fy  the  most im portan t problems o f f i r s t  year te ach e rs  
g raduated  from SUNY a t  B rockport. A q u e s tio n n a ire  was developed, based 
on th e  r e s u l t s  o f  s tu d ie s  o f  problems o f  beg inn ing  te a c h e rs  re p o rte d  in  
th e  l i t e r a t u r e ,  and d is t r ib u te d  to  a l l  the  1964 g rad u a tes , both 
elem entary  and secondary. A t o t a l  o f  163 o r 58% o f  th e  g raduates 
re tu rn e d  completed q u e s tio n n a ire s . A nalysis  o f  th e  te a c h e rs ' responses 
showed th a t  s ix  o f  th e  seven o r ig in a l  c a te g o r ie s  each con tained  a t  l e a s t  
th re e  problem s which th e  te ach e rs  had id e n t i f ie d  a s  "sev ere"  (j> < ,0 1 ), 
The s ix  c a te g o r ie s  were: (a) methods, (b) e v a lu a tio n , (c) d is c ip l in e ,
(d) parent relationships, (e) routines and materials, and (f) personal. 
In their discussion of the results the authors noted that their 
questionnaire may not have included all possible problems of teachers 
because of itB method of construction. Future studies employed a 
methodology designed to overcome this limitation.
C ru ickshank 's  r a t io n a le  un d erg ird in g  the  study  o f teach e r problems 
was based on h is  b e l ie f  th a t  te ac h e rs  should f in d  th e i r  work s a t i s fy in g  
and should no t have to  endure problems which could be re so lv ed . F u rth e r, 
the  r o le  o f  te ach e r ed u ca to rs  was to  fin d  ways to  he lp  te ach e rs  re so lv e
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t h e i r  problems and to  a s s i s t  them In  doing so . He contended th a t
te a c h e rs  who have fewer problems w i l l  be more e f f e c t iv e  te a c h e rs .
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Problems somewhat unique to  te ach e rs  were grouped in to  f iv e  
c a te g o r ie s .  These c lu s t e r s  o f problems were d e fin ed  a s :
1 . A f f i l i a t io n —th e  need to  e s ta b l i s h  and m ain ta in  good 
r e la t io n s h ip s  w ith  o th e rs  in  th e  school (a d m in is tra to rs , s t a f f ,  and 
s tu d e n ts )  and to  develop p ro fe s s io n a lly ,
2. C o n tro l—th e  need to  have s tu d e n ts  behave a p p ro p r ia te ly , and to 
avo id  p h y s ic a l and v e rb a l abuse,
3 . Parent relationships and home conditions— the need to relate to 
and work well with adults outside the school who are important in the 
lives of studentB, and the need to understand and work within the 
constraints of home conditions,
4 . Student success— the need to motivate students and to have them 
develop and be successful academically, emotionally, physically, and 
socially, and to use instructional activities and methods to bring about 
this success, and
3 . Time—the  need to  e f f e c t iv e ly  manage o n e 's  c lassroom  and o n e 's  
p e rso n a l and p ro fe s s io n a l l iv e s  (C ruickshank, 1980, p. 31).
The purpose o f  th e  second study  (Cruickshank & Leonard, 1967) was 
to  determ ine what problems in n e r - c i ty  te ac h e rs  encoun ter. Samples o f  
e lem entary  te ac h e rs  from 12 o f  th e  17 la r g e s t  urban school system s in  
th e  c o n tin e n ta l  U nited S ta te s  were randomly s e le c te d  to  p a r t i c ip a te .  In 
th e  f i r s t  s tag e  o f the  s tudy  each te ach e r was asked to  d e sc r ib e  h is  
b ig g e s t s c h o o l- re la te d  problem of the  day fo r  10 co n secu tiv e  days. This 
d ia r y - l ik e  d e s c r ip tio n  was done on an instrum ent e n t i t l e d  th e  "My
B iggest Problem Today Inven to ry" form (MBPTI). Approximately 1 ,400 
MBPTIs were c o l le c te d .  The problems were read  and sy n th esized  and the  
r e s u l t in g  problem s ta tem en ts  c o n s t i tu te d  a 184-item  problem in v e n to ry , 
the  Teacher Problem Inven to ry  (T PI). In th e  second s tag e  o f th e  study 
th e  TPI was d is t r ib u te d  to  a second sample o f  e lem entary  te ac h e rs  who 
responded s e p a ra te ly  to  th e  frequency and the  s e v e r i ty  o f  each problem. 
The most freq u en t and sev e re  problems were grouped in to  n ine c a te g o r ie s :
(a) problems o f d is ru p t iv e  o r  d is tu rb in g  s tu d en t behav io r, (b) problems 
o f s tu d en t home c o n d itio n s , (c) problems o f p a ren t-sch o o l r e la t io n s h ip s ,
(d) problems o f working w ith  th e  ex cep tio n a l c h i ld ,  (e) problem s o f 
p rov id ing  fo r  in d iv id u a l d if f e re n c e s , ( f )  problems of c h i ld - to - c h i ld  
r e la t io n s h ip s ,  (g) problems o f b u ild in g  s k i l l s  in  independent work,
(h) problems o f  school c o n d itio n s , and ( i )  problems of th e  c h i l d 's  s e l f  
and s e lf -c o n c e p t.
Donald R. C ruickshank i n i t i a t e d  a second n a tio n a l study  in  1967 
which focused on th e  problems o f teach in g  r u r a l  d isadvantaged  s tu d e n ts  
(C ruickshank, Kennedy, Leonard, & Thurman, 1968). As in  th e  p rev io u s  
s tudy  o f  problems o f in n e r - c i ty  te a c h e rs , the  r u r a l  study  was a ls o  a 
tw o-stage s tudy . MBPTIs were used to  c o l le c t  more d e s c r ip tio n s  o f 
te a c h e rs ' problem s, b u t when they had been read  and analyzed on ly  10 new 
item s had to  be added to  th e  TPI in  o rd e r to  account fo r  a l l  th e  problems 
d esc rib ed  by r u r a l  te a c h e rs . In  s tag e  2 responses to  th e  TPI were 
ob ta ined  from 354 te ac h e rs  in  26 e lem entary  schools in  the  most r u r a l ly  
d isadvantaged  co u n tie s  o f  th e  n in e  s tan d a rd  geog raph ica l d iv is io n s  used 
by th e  U.S. Census Bureau. A t o t a l  o f  78 problems were s ig n i f ic a n t  
(j> < .01) on e i th e r  th e  frequency o r s e v e r i ty  s c a le  and 53 were
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s ig n i f ic a n t  problems fo r  both  s c a le s ,  which metr the  even more s t r i c t  
c r i t e r io n  o f  having been id e n t i f ie d  by more than  o n e - th ird  o f  the  
te a c h e rs . Examination o f th e se  top 16 problems le d  th e  in v e s t ig a to r s  to 
summarize them a s  ex p ress in g  fo u r a re a s  o f  concern to  te a c h e rs . The top 
th re e  problems p lu s one o th e r  a l l  expressed problems r e la te d  to  teach ing  
language a r t s .  The second a re a  d esc rib ed  p e rso n a l c h a r a c te r i s t i c s  o r 
behav io r o f  s tu d e n ts . U ndesirab le home c o n d itio n s , a s  perceived  by the  
te a c h e rs , comprised th e  th i r d  ca teg o ry . The fo u r th  ca tego ry  con ta ined  
th re e  problems summarized as  school o r  classroom  re la te d  problem s.
Donald R. Cruickshank and J .  J .  Kennedy i n i t i a t e d  a n a tio n a l study  
o f problems o f  secondary te ac h e rs  in  1971 (C ruickshank, Kennedy, &
Myers, 1974). Two o f  th e  e a r l i e r  s tu d ie s  (C ruickshank & B roadbent,
1968; Cruickshank & Leonard, 1967) had provided th e  bases fo r  developing  
s im u la tio n  m a te r ia ls  which had found wide usage in  p re se rv lc e  and 
in - s e rv ic e  e lem entary  te ac h e r ed u ca tio n , and Cruickshank f e l t  th e re  was 
a need a lso  fo r  s im ila r  m a te r ia ls  fo r  use in  secondary te ac h e r ed u ca tio n . 
Once ag a in  a  tw o-stage  study was undertaken  and th e  in s trum en t was 
reduced to  105 problems sta tem en ts  and renamed th e  Teacher Problems 
Check L is t  (TPCL),
Subsequently , s ev e ra l sm a ll-s c a le  o r  s p e c ia l  purpose s tu d ie s  have 
been done r e l a t i v e  to  lo c a l  in - s e rv ic e  te ac h e r educa tion  programs. A ll 
o f  th ese  s tu d ie s  continued to  produce r e s u l t s  c o n s is te n t  w ith  th e  major 
s tu d ie s  (Myers, 1977/1978).
The nex t la rg e  sc a le  e f f o r t  was a fo llow -up study o f problems o f 
Ohio S ta te  U n iv e rs ity  g raduates (Myers, C ruickshank, & Kennedy, 1974).
In  t h i s  study  400 elem entary and 400 secondary te ac h e rs  having 3 y ea rs
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experience  o r l e s s  were asked to  p a r t ic ip a te .  Teachers were asked to  
respond to  th e  TFCL and a lso  to  p rov ide  demographic in fo rm ation  about 
them selves and th e i r  sch o o ls . R esu lts  were re p o rted  fo r  th e  e n t i r e  
sample, fo r  elem entary  and secondary te a c h e rs  s e p a ra te ly , and fo r  
secondary te ach e rs  accord ing  to  th e  su b je c ts  they  ta u g h t. The te a c h e rs ' 
responses were f a c to r  analyzed fo r frequency and bothersom eness.
C. S. Lee (1974/1975) used 42 Item s from th e  TFCL In a s tudy  fo r  
th e  purpose o f comparing th e  resp o n ses  o f  24 f i r s t  y ear te a c h e rs  and 27 
f i f t h  year te ac h e rs  to  th e  problem s. She id e n t i f ie d  th e  top  10 problems 
fo r  a l l  th e  te ac h e rs  and a ls o  th e  19 problems which were g re a te r  problem s 
fo r  f i r s t  year te ac h e rs  than fo r  th o se  in  th e i r  f i f t h  y e a r . The major 
problems o f f i r s t  year te ac h e rs  were (a) problems o f te ac h e r management 
o f  s tu d en t d is c ip l in e  and s tu d en t beh av io r, (b) problems o f in s t r u c t io n a l  
p lan n in g  and classroom  s tra te g y , and (c ) problems o f  e v a lu a tio n  o f 
s tu d en t le a rn in g .
The r e s u l t s  o f  th e  Ohio S ta te  U n iv e rs ity  fo llow -up study  had seemed 
to  in d ic a te  th a t  elem entary and secondary te a c h e rs  have somewhat 
d i f f e r e n t  problem s. T h erefo re , on th e  b a s is  o f  th e se  r e s u l t s ,  th e  TFCL 
was rev ised  in  o rd e r to  c r e a te  se p a ra te  forms fo r  th e se  two groups o f  
te ac h e rs  (Myers, 1977/1978).
The studies of teacher problems already completed had accumulated 
increasingly consistent results, so the investigators felt confident 
that the TPCL was able to assess teachers' problems and be valid.
Donald R. Cruickshank (1980) re p o rte d  th a t  as a  r e s u l t  o f  h is  
s tu d ie s  he had concluded th a t  some teach e r problems a re  easy  to
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reso lve*  w hile o th e rs  a lm ost defy  re s o lu t io n . There a re  a t  l e a s t  n ine  
p e rso n a l Impediments to  problem so lv in g :
1 . Lack o f s u f f ic ie n t  mental* p h y s ica l, o r  s o c ia l  a b i l i t y ,
2. Lack o f r e la te d  knowledge and ex perience ,
3 . Applying o ld  s o lu tio n s  to  new problems,
4 . I n a b i l i ty  to  -give up o r escape th e  g oa l,
5 . The a v a i l a b i l i t y  o f m u ltip le  p la u s ib le  s o lu tio n s ,
6 . Absence o f  immediate feedback reg a rd in g  the  e f fe c t iv e n e s s  o f  a 
s o lu tio n ,
7 . Problem n o v e lty ,
8 . The presence o f s e v e ra l competing g o a ls , and
9. The presence o f  p re ssu re  (p . 7 ) .
Having accom plished th i s  phase o f th e  work, a t te n t io n  could  be 
g iven to  c o l le c t in g  o th e r k inds o f  In fo rm ation  be liev ed  to  have 
s ig n if ic a n c e  fo r  in c re a s in g  knowledge about teach e r problem s. In  o th e r 
words, what o th e r  c h a r a c te r i s t i c s  p re se n t in  the  teach ing  s i tu a t io n  a re  
r e la te d  to  te a c h e r  problems? One ca teg o ry  o f such c h a r a c te r i s t ic s  
c o n s is te d  o f  demographic in fo rm ation  about both  te ac h e rs  and the  
teach in g  s i tu a t io n .
O ther S tud ies  and R elated  V ariab les
B e lie fs  about the  r e la t io n s h ip  o f the  teach ing  s i tu a t io n  and 
te ach e r problems a re  shared by o th e r s .  Archer (1960) recommended 
s p e c i f ic a l ly  th a t  e f f e c t iv e  in - s e rv ic e  programs should be based on da ta  
ob ta ined  from surveys o f  the  needs and problems o f  te a c h e rs . He 
in d ic a ted  th a t  te ac h e rs  do have problems and th a t  th e  problems a re
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common to  many te a c h e rs , a s  opposed to  each te a c h e r 's  having a unique 
s e t  o f problem s.
B. J .  Chandler, D. Pow ell, and U. R. Hazard (1971) considered  
the  p e rso n a l c h a r a c te r i s t i c s  and reaso n s  o f  o u ts tan d in g  te ac h e rs  
fo r  choosing teach in g  and then  recommended th a t  te ac h e rs  in  t r a in in g  
should s e le c t  them selves In  o r o u t accord ing  to  the  degree to  which they 
possess such c h a r a c te r i s t i c s .  The c h a r a c te r i s t i c s  in c luded : (a ) above
average in te l l ig e n c e  when compared w ith  o th e r  c o lle g e  s tu d e n ts , (b) b e t te r  
than average s tu d en ts  in  c o lle g e , (c ) l i k e  and seek  to  understand  people,
(d) a re  a b le  to  communicate id e a s  e f f e c t iv e ly  to  o therB , (e ) have good 
m ental and p h y s ica l h e a lth , ( f )  l i k e  to  study and a re  i n t e l l e c t u a l ly  
cu rio u s , (g) s o c ia l ly  and em otionally  m ature, (h) b e lie v e  in  th e  w orth 
o f teach in g , ( i )  en joy  a s s o c ia tin g  w ith  young people, and ( j )  possess 
p e rs o n a lity  c h a r a c te r i s t i c s  th a t  enab le  them to  work w ith  peop le .
Teachers t r a d i t io n a l ly  were homogeneously c h a ra c te r iz e d  a s  
"hard-w orking, k in d ly , and a l t r u i s t i c  b u t l e s s  b r ig h t ,  more conform ing, 
l e s s  co m p etitiv e , and even l e s s  i n t e l l e c t u a l ly  a c t iv e  than  o th e r  
p ro fe s s io n a l p e rso n s ,"  accord ing  to  F u lle r  and Bown (1975, p. 27).
However, teachers as a group tended to be (a) younger, (b) still 
predominately female but the number of maleB are increasing, (c) have 
higher economic status, (d) are more likely to come from a professional 
family background, (e) have an advanced degree, and (f) are more 
committed to teaching. When comparing elementary teachers to secondary 
teachers, secondary teachers were characterized as: less warm, less
hopeful, less supportive, more critical, less exhibitionistic, less 
orderly, less dependent, brighter, less directive, less teacher-centered,
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and more encouraging o f p u p il s e l f - a c tu a l iz a t io n  th an  elem entary  
te ac h e rs  (p . 36).
The r e la t io n s h ip  between problems o f s tu d en t te a c h e rs  a s  perceived  
by them selves and by th e i r  co o p era tin g  te a c h e rs  was s tu d ie d  by W. E. M. 
Cooley (1972/1973), In a d d itio n  he in v e s t ig a te d  th e  r e la t io n s h ip  between 
p re d ic to r  v a r ia b le s  o f  sex , g ra d e .le v e l ta u g h t, ag e , s iz e  o f school from 
which th e  s tu d en t te ach e r g raduated , grade p o in t average , and m a r i ta l  
s t a tu s .  S tudent te ac h e rs  and su p e rv is in g  te ac h e rs  d if f e r e d  in  th e i r  
p e rcep tio n s  on s l ig h t ly  more than  h a lf  o f  th e  43 item s on th e  
q u e s tio n n a ire . The a re a s  o f  g re a te s t  agreement fo r  s tu d e n t te a c h e rs  and 
su p e rv is in g  te ac h e rs  were (a) p re p a ra tio n , (b) p u p il e v a lu a tio n , and 
(c) p e rso n a l c h a r a c te r i s t i c s .  S ig n if ic a n t d if f e re n c e s  o f op in io n  were 
fo r  th e  a re a s  o f  (a) le sso n  p lann ing , (b) c lassroom  management,
(c ) te a c h e r-p u p il ra p p o r t , (d) te ach e r p ro fe ss io n a lism , a n d ’(e ) teach in g  
con fidence . This study provided evidence th a t  th e re  was some 
re la t io n s h ip  between the  problems encountered by te a c h e rs  and the  
c h a r a c te r i s t i c s  o f  the  teach in g  environm ent.
A comparison o f  th e  d i f f i c u l t i e s  o f s tu d en t te ac h e rs  and problem s 
o f f i r s t  year te ach e rs  was made by H. W. Wey (1951). Problems fo r  
p re se rv ic e  te ac h e rs  were d esc rib ed  by 138 s tu d en t te a c h e rs  and 38 
su p erv is in g  te a c h e rs . Problems fo r  f i r s t  year te ac h e rs  were d e sc rib e d  
by 95 te ach e rs  and 78 su p e rv iso rs  who were re sp o n s ib le  fo r  th e  te a c h e rs . 
The fo llow ing  r e s u l t s  were ob ta ined : (a ) Handling problems o f p u p il
c o n tro l and d is c ip l in e  remained in  th e  top  p o s it io n  fo r  b o th  groups,
(b) su p e rv is in g  te ach e rs  and su p e rv iso rs  tended to  a t t r i b u t e  
d i f f i c u l t i e s  to  personal d e f ic ie n c ie s  w hile the  s tu d en t te a c h e rs  and
28
f i r s t  year te a c h e rs  d id  n o t, and (c) hand ling  problems o f p u p il c o n tro l  
and d is c ip l in e  was th e  most f re q u e n tly  encountered d i f f i c u l t y  o f  both  
s tu d en t te ac h e rs  and f i r s t  y ear te a c h e rs , and i t  had th e  g re a te s t  
tendency to  p e r s i s t  throughout th e  f i r s t  y ear.
A r e la t io n s h ip  was ap p aren t between elem entary te ac h e r p e rs o n a li ty  
t r a i t s  and c lassroom  problem s. L. J .  York (1967) found a  s ig n i f ic a n t  
d if f e re n c e  between th e  sco res  o f  te a c h e rs  having problems and th o se  n o t 
having problems as compared to  the  Edwards P ersona l P re fe ren ce  Schedule 
(EPPS) v a r ia b le s .  The most e v id en t d if f e re n c e s  r e la te d  to  problem s w ith  
d i s c ip l in e ,  in d iv id u a l d if f e re n c e s , and p lann ing .
R e la tio n sh ip s  were a ls o  suggested between perceived  problem s and 
te ach in g  ex p erien ce . G. K. Thompson (1970) found th a t  inexperienced  
te a c h e rs  who were new to  th e  d i s t r i c t  re p o rte d  a  much h ig h e r Incidence  
o f problems in  th e  a re a s  o f  s tu d en t d is c ip l in e  and in d iv id u a l d if f e r e n c e s  
than  d id  te a c h e rs  new to  th e  d i s t r i c t  who had p rev ious classroom  
ex p erien ce .
The NEA survey (Bartholomew, 1976) questioned  te ac h e rs  about the  
e x te n t to  which th e i r  s c h o o l- re la te d  problems a f fe c te d  th e i r  work. The 
co n c lu sio n  rep o rted  was th a t  a s  th e  number o f  y ears  o f experience  
in c re a se d , the  e f f e c t  o f  th e i r  problems on th e i r  work decreased . There 
was no im p lic a tio n  th a t  th e  problems them selves d ecreased , e i th e r  in  
number o r im portance.
New and experienced te ac h e rs  were a lso  s im ila r  in  t h e i r  p e rc e p tio n s  
o f  which problem i s  most d i f f i c u l t —handling  u n d es irab le  behav ior 
( I s a a c , 1962). New te a c h e rs  found teach in g  slo w -learn in g  p u p ils  and 
secu rin g  p aren t i n t e r e s t  and co o p era tio n  d i f f i c u l t ,  w hile experienced
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te a c h e rs  expressed  more d i f f i c u l t y  in  secu rin g  su p p lie s  end equipment 
and p rov id in g  fo r  in d iv id u a l d if f e r e n c e s . The number and d i f f i c u l t y  o f 
teach in g  problem s seemed to  d ecrease  w ith  exp erien ce . The d if f e r e n c e  
between f i r s t  and second year te a c h e rs  was n o t s ig n i f ic a n t  in  t h i s  
s tudy , b u t th e  d if fe re n c e  between second and th ir d  y ear te a c h e rs  and 
between f i r s t  and th ir d  year te a c h e rs  was h ig h ly  s ig n i f ic a n t .
Problems o f te ac h e rs  having 10 y ea rs  experience  o r l e s s  were 
surveyed by R. P. Milhelm (1955/1956). A ll th e  te ac h e rs  were g rad u a tes  
o f  Miami U n iv e rs ity . The top 10 problem s were: (a) p ro v id in g  fo r  a
wide range o f in d iv id u a l d if f e r e n c e s , (b) ad ap tin g  in s t r u c t io n a l  
p rocedures to  th e  needs o f th e  c la s s ,  (c) developing In s t r u c t io n a l  
p rocedures fo r  overcoming c h i ld r e n 's  d i f f i c u l t i e s ,  (d) d isco v e rin g  th e  
i n t e r e s t s  o f  c h ild re n , (e) s e le c t in g  m a te r ia ls  r e la te d  to  c h i ld r e n 's  
a b i l i t i e s ,  ( f )  developing r e s p o n s ib i l i ty  fo r  s e l f - d i r e c t io n ,
(g) m ain ta in in g  d i s c ip l in e ,  -(h) developing concep ts o f  s o c ia l  beh av io r,
( i )  secu rin g  adequate  su p p lie s  and equipm ent, and ( j )  develop ing  a b i l i t y  
in  c h ild re n  to  help  in  p lann ing . In  a d d itio n , the  te a c h e rs  suggested  
some sou rces o f  problems s im ila r  to  those found in  o th e r  s tu d ie s  
(C ruickshank, Kennedy, & Myers, 1974). S im ila r problems named were 
c la s s  s iz e  and community f a c to r s .  A m a jo rity  o f  male te ac h e rs  rep o rted  
more problems than  fem ales d id . Teachers o f  th e  same su b je c t g e n e ra lly  
were agreed on what were th e i r  most im portan t problem s, and 
d i s s a t i s f a c t io n  w ith  teach in g  p ro s i t io n  seemed to  be re la te d  to  a 
g re a te r  number o f  problems.
A s ig n i f ic a n t  n e g a tiv e  c o r r e la t io n  was found by Dropkin and T aylor 
(1963) between perceived  problems and grade p o in t average in  p ro fe s s io n a l
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c o u rses  in  th e  undergraduate l e v e l .  Elem entary te ac h e rs  w ith  h igh  GPAs 
re p o rte d  more problems w ith  classroom  management, m a te r ia ls  and 
re so u rc e s , p lann ing , and d is c ip l in e  than  te a c h e rs  w ith  low GPAs. M. G. 
Isaac  (1962) found th a t  many o f th e  problems rep o rted  in  h is  q u e s tio n n a ire  
showed a  g re a te r  percen tage  o f te a c h e rs  who were d i s s a t i s f i e d  w ith  t h e i r  
undergraduate  p re p a ra tio n  fo r  teach in g  than those  w ell s a t i s f i e d  w ith 
t h e i r  p re p a ra tio n . Classroom management and guidance o f le a rn in g  
a c t i v i t i e s  were th e  h ig h e s t problem a re a s .
Two hundred tw enty-n ine te a c h e rs ' problems were surveyed by means 
o f  a q u e s tio n n a ire  and re la te d  to  c h a r a c te r i s t i c s  o f  th e  te ach e r and 
school system . R esu lts  in d ic a te d  th a t  (a) problems do n o t in c re a se  w ith  
te ach e r age, (b) problems do n o t decrease  w ith  teach in g  ex p erien ce ,
(c ) problems do no t d ecrease  w ith  a d d i t io n a l  p ro fe s s io n a l t r a in in g ,  and
(d) th e  s iz e  o f  th e  school system  i s  n o t r e la te d  to  th e  problems o f 
te a c h e rs  (Koontz, 1963/1966).
A nalysis  o f  r e s u l t s  o f  an NEA survey (NEA, 1958) by lo c a t io n  o f the  
responding  te a c h e rs ' schoo ls rev ealed  th a t  suburban te a c h e rs  rep o rted  
r e l a t i v e ly  fewer problems than  urban o r r u r a l  te a c h e rs  d id . Large c la s s  
s iz e  was th e  major problem fo r  urban and suburban te ac h e rs  w hile  r u r a l  
te a c h e rs  sa id  Inadequate f r in g e  b e n e f i ts  was th e i r  g re a te s t  problem.
Urban te ac h e rs  rep o rted  a lso  th a t  c lassroom  management and d is c ip l in e  
was a major problem. Rural te ac h e rs  found th a t  having inadequate  
a s s is ta n c e  from sp e c ia liz e d  te ach e rs  was a problem.
Donald R. Cruickshank and J .  Leonard (1967) found th a t  th e  most 
freq u en t and bothersome problems o f  te a c h e rs  o f  the  r u r a l  d isadvantaged  
a re  more s im ila r  than d i f f e r e n t  from problems o f in n e r - c i ty  te a c h e rs .
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R ural elem entary  te a c h e rs  rev ea led  most concern w ith  language a r t s ,  and 
secondly w ith  p e rso n a l c h a r a c te r i s t i c s  o f  s tu d e n ts , such a s  la c k  o f 
a b i l i t y  to  l i s t e n  and fo llow  d ir e c t io n s ,  Im m aturity  and low a b i l i t y  
l e v e l ,  and poor p h y s ica l c o n d itio n . Family c ircum stances and i n a b i l i t y  
to  in d iv id u a liz e  In s tru c t io n  were a lso  a re a s  o f concern fo r  ru r a l  
te a c h e rs . Rural te ac h e rs  id e n t i f ie d  a more narrow range o f problems 
than  d id  t h e i r  in n e r - c i ty  c o u n te rp a r ts . In n e r -c i ty  te ac h e rs  shared some 
o f the  above a re a s  o f  concern . However, they had more problems w ith  
c h ild re n  and p a re n ts  e x h ib it in g  in a p p ro p ria te  behav ior toward a u th o r i t i e s .
K indergarten  te ac h e rs  rep o rted  fewer problems than  te a c h e rs  o f  the  
o th e r  prim ary grades (Isa a c , 1962). Classroom management and guidance 
o f  le a rn in g  a c t i v i t i e s  were major problems o f  K-2 te ac h e rs  w hile  th ir d  
grade te ach e rs  re p o rte d  d i f f i c u l t y  w ith  cu rricu lum  o r  co n ten t a re a s . He 
a lso  found a  h igh  degree o f  agreem ent between perceived  problems o f  
te a c h e rs  o f  a d jac e n t grade le v e l s :  k in d e rg a rten  w ith  f i r s t  grade le v e l ,
f i r s t  and second g rad es, second and th i r d ,  e tc .  He a ls o  noted the  
r e la t io n s h ip s  between school c o n d itio n s  and perceived  problem s. Teachers 
w ith  la rg e  c la s s e s  c i te d  a  w ider range o f  problems than te a c h e rs  w ith  
sm all c la s s e s .  P erceived  problems in  community r e la t io n s  v a r ie d  w idely  
w ith  the  s t a b i l i t y  o f  th e  school p o p u la tio n . Many more problems were 
c i te d  by te ac h e rs  w ith  t r a n s ie n t  p o p u la tio n s . Isaac  (1962) fu r th e r  
found th a t  d i s s a t i s f i e d  and h ig h ly  s a t i s f i e d  te ac h e rs  agreed on th e  
r e l a t iv e  o rd e r o f d i f f i c u l t y  o f  problem s, but a g re a te r  range o f problems 
were id e n t i f ie d  w ith  d i s s a t i s f i e d  te a c h e rs .
Many s tu d ie s  have re p o rte d  r e la t io n s h ip s  between teach e r problems 
and teach ing  environment c h a r a c te r i s t i c s  (Myers, 1977/1978). While one
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study w il l  produce r e s u l t s  th a t  In c reased  teach ing  experience  i s  r e la te d
to  an in c re a se  in  teach in g  problem s, a  second w i l l  show th a t  l e s s
experienced te ach e rs  have th e  most problem s, and a  th i r d  w i l l  f a i l  to
fin d  any r e la t io n s h ip  a t  a l l  (p . 78).
Deborah L. Bainer (1986/1987) researched  17 s tu d ie s  o f  th e  problems
o f e lem entary  te ac h e rs  which were id e n t i f ie d  in  the  l i t e r a t u r e  s in ce
1960 and found th a t  some common concerns seemed to  e x i s t .  She found
th a t  problem s most f re q u e n tly  c i te d  were in  the  a re a  o f  classroom
c o n tro l .  The second most f re q u e n tly  c i te d  problems were in  th e  a rea  o f
s tu d en t su ccess , m ainly having th e  methods and m a te r ia ls  to  teach
s tu d e n ts  a p p ro p r ia te ly . When she compared th e se  s tu d ie s  to  s tu d ie s
p r io r  to  1970, a  trend  o f  problems in  more re c e n t s tu d ie s  was away from
concerns fo r  p a ren t and home r e la t io n s  and toward problems w ith  tim e.
Problems perceived  a s  most bothersome a lso  cen te red  around classroom
c o n tro l ,  w ith  p a re n t and home r e la t io n s  problems ranking  second. O ther
sources o f  concern  were w ith  s tu d en t success  problem s. In  s tu d ie s  s in c e
1970, s tu d en t su ccess , tim e, and a f f i l i a t i o n  problems were c i te d  as  most
bothersom e. B ainer (1986/1987) summarized h e r study a s  fo llow s;
Some re la t io n s h ip  i s  ap p aren t between teach e r p e rs o n a lity  t r a i t s  
and classroom  problem s. A lthough te ac h e r problems seem to  e x is t  
in  s p i te  o f  in creased  ex p erien ce , the  n a tu re  o f  those  problems 
seemed to  change, a lthough  no c le a r  p a t te rn  was ev id en t in  th a t  
change. Problem s, e s p e c ia l ly  in  the  a re a  o f c o n tro l and s tu d en t 
su ccess , may be lin k ed  to  v a r ia b le s  o f  th e  undergraduate  te ach e r 
education  program. Community s iz e  may have in flu en ced  teach e r 
problem s, a lthough  problems id e n t i f ie d  by in n e r - c i ty  te a c h e rs  were 
more s im ila r  than  d i f f e r e n t  from problems o f te ac h e rs  in  ru r a l  
d isadvantaged  a re a s . C lass s iz e  and teach e r s a t i s f a c t io n  seemed 
to  In flu en ce  the  range o f problems c i te d  by te a c h e rs , (p . 51)
Simon Veenman (1984) conducted an ex ten s iv e  review  o f  th e  l i t e r a t u r e
on the  perceived problems o f beginn ing  te a c h e rs . This review  p resen ted
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Che r e s u l t s  o f  83 s tu d ie s  th a t  have appeared s in c e  1960, In c lu d in g  
In te rn a t io n a l  s tu d ie s .  The e ig h t most fre q u e n tly  perceived  problem s were 
( in  rank  o rd er) classroom  d is c ip l in e ,  m otivating  s tu d e n ts , d e a lin g  w ith 
in d iv id u a l d if f e re n c e s , a sse ss in g  studen ts*  work, r e la t io n s h ip s  w ith  
p a re n ts , o rg a n iz a tio n  o f c la s s  work, in s u f f ic ie n t  m a te r ia ls  and s u p p lie s , 
and d e a lin g  w ith  problems o f In d iv id u a l s tu d e n ts . There was a  g re a t 
correspondence between the  problems o f beginning elem entary  te a c h e rs  
and beginning secondary te a c h e rs , a lthough  the  rank  o rd e r o f  th e se  
problems v aried  a  l i t t l e  between the  two groups. Classroom d is c ip l in e  
was by f a r  th e  most s e r io u s  problem. Although some s tu d ie s  In d ic a te d  
th a t  th e  beginning te ach e r would g rad u a lly  m aster t h i s  problem , fo r  many 
beginning  te a c h e rs  i t  was a  g re a t d i f f i c u l ty .
Simon Vernman (1984) a ls o  re p o rte d  th a t  in  th e  p e rcep tio n s  o f  
p r in c ip a ls ,  problems w ith  c lassroom  d is c ip l in e ,  d e a lin g  w ith  in d iv id u a l 
d if f e re n c e s , th e  m o tiv a tin g  o f s tu d e n ts , and the  e f f e c t iv e  use o f  methods 
were th e  main problems o f.b eg in n in g  te a c h e rs . Other problems perceiv ed  
most f re q u e n tly  by c lassroom  te ac h e rs  in  th e  28 s tu d ie s  were 
(a) r e la t io n s h ip s  w ith  p a re n ts , (b) o rg a n iz a tio n  o f classroom  work,
(c ) in s u f f ic ie n t  m a te r ia ls  and su p p lie s , (d) a s se s s in g  s tu d en t work, and
(e) d ea lin g  w ith  problems o f in d iv id u a l s tu d en ts  (p . 154).
Summary
The review  o f l i t e r a t u r e  was Intended to  e s ta b l is h  th e  Im portance 
o f  the study o f te ach e r problems by showing th a t  they  have been o f 
in t e r e s t  to  te ach e r ed u ca to rs  fo r  a long tim e and th a t  th e re  i s  
r e l a t iv e ly  good c o n sis ten cy  among the  problems re p o rte d . The rev iew  was
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a ls o  in tended  to  p rov ide one or more p r o f i le s  o f  teach in g  environm ent 
c h a r a c te r i s t i c s  (social-dem ographic  v a r ia b le s )  which could be used to  
c h a ra c te r iz e  groups o f  te ac h e rs  r e l a t iv e  to  the  problems they  Id e n t i fy .  
The r e s u l t s  o f  t h i s  review  in d ic a ted  a  need fo r  su s ta in e d  and open-minded 
work in  o rd e r to  id e n t i fy  how te a c h e rs ' problems a re  r e la te d  to  o th e r 
v a r ia b le s .  T h is s tudy  has attem pted to  exp lo re  th e se  r e la t io n s h ip s  fo r  
th e  purpose o f s e le c t in g  th e  most prom ising ones fo r  fu tu re  s tu d y .
CHAPTER 3 
Methods and Procedures
T his ch ap te r c o n ta in s  a  d e s c r ip tio n  of the  s tu d y , the  methods and 
procedures used to  c o l le c t  th e  d a ta , and th e  s e le c t io n  o f su b je c ts  used 
in  the  study . I t  a lso  p rov ides a  d e s c r ip t io n  o f the  in strum en t used, 
and a summary o f th e  s t a t i s t i c a l  a n a ly s is  o f the  d a ta .
D escrip tio n  o f th e  Study
The purpose o f  thlB  study was to  a s s e s s  th e  Incidence  and I n te n s i ty  
o f  c la ss ro o m -re la te d  problems among p u b lic  elem entary  (1-7) school 
te a c h e rs  in  Southwest V irg in ia  and to  examine the  r e la t io n s h ip s  between 
teach e r problems and te ach e r v a r ia b le s .  A d e s c r ip t iv e  re se a rc h  approach 
was u t i l i z e d  to  g a th er d a ta  about th e  sample in  a n a tu ra l  c lassroom  
s e t t in g .
Borg and G all (1983) w rote, "D esc rip tiv e  s tu d ie s  a re  p r im a rily  
concerned w ith  f in d in g  ou t 'what i s " 1 (p . 334). B est and Kahn (19S6) 
wrote in  a s im ila r  fa sh io n , say ing  "D esc rip tiv e  re s e a rc h  d e sc r ib e s  what 
i s ,  d e sc r ib in g , reco rd in g , an a ly z in g , and In te rp r e t in g  c o n d itio n s  th a t  
e x i s t .  I t  in v o lv es  some type o f com parison o r c o n tr a s t  and a ttem p ts  to  
d isco v e r r e la t io n s h ip s  between e x is t in g  nonm anipulated v a r ia b le s "
(pp. 24-25).
A q u e s tio n n a ire  (Inven to ry ) was used to  determ ine which problems 
occurred  most f re q u e n tly  and which were most bothersome to  a  sim ple 
random sample o f elem entary te a c h e rs .
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A search  o f  re la te d  l i t e r a t u r e  was made by using  an ERIC computer 
sea rch  and by c o n su ltin g  th e  D is s e r ta t io n  A b strac ts  I n te r n a t io n a l , 
Education Index , C urrent Index to  Jo u rn a ls  In  E ducation , and the  card  
c a ta lo g  o f  Sherrod L ib ra ry , E ast Tennessee S ta te  U n iv e rs ity . A d d itio n a l 
In fo rm ation  was ob tained  from V irg in ia  In term ont C o llege  L ib ra ry ,
B r is to l ,  V irg in ia ; McKee L ib ra ry  a t  Southern M issionary C ollege, 
C o lleg ed a le , Tennessee; and B io la U n iv e rs ity , La M irada, C a lifo rn ia .
S e le c tio n  o f th e  Sample
The po p u la tio n  fo r t h i s  study  co n s is te d  o f 1 ,260 elem entary  te a c h e rs  
from grades 1-7 in  the  n in e  co u n tie s  and two major c i t i e s  w ith  
independent school d i s t r i c t s  in  Southwest V irg in ia . A sim ple random 
sample o f 315 male and fem ale te ach e rs  from th e  93 elem entary  schools 
was provided by th e  Management In fo rm ation  S erv ice  o f  the  S ta te  
Department o f Education. T his rep re sen ted  25% o f th e  t o t a l  p o p u la tio n . 
T h is group was id e n t i f ie d  a s  the sample from th e  ta r g e t  p o p u la tio n . The 
d a ta  c o l le c te d ,  analyzed , and in te rp re te d  in  the  study came from th i s  
randomly s e le c te d  sample.
In stru m en ta tio n
The dependent v a r ia b le s  under study  were
1 . The c la ss ro o m -re la te d  problems which elem entary  te a c h e rs  
p e rce ive  a s  o ccu rrin g  f re q u e n tly , and
2. The c la ss ro o m -re la ted  problems which e lem entary  te ac h e rs  
p e rce iv e  a s  being most sev e re  o r bothersom e.
The Problems o f Elem entary School Teachers in v en to ry  was the  
in strum en t se le c te d  as a p p ro p r ia te  fo r the  study . The inven to ry  was
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developed by B alner o f  B io la U n iv e rs ity , La M irada, C a l ifo rn ia . The 
form at o f the  in strum en t was m odified in  an e f f o r t  to  reduce the  response 
c o s ts  and thereby  in c re a se  th e  response  r a t e .  The in strum en t was used 
in  B a ln e r 's  d is s e r ta t io n  p ro je c t in v o lv in g  412 te ac h e rs  in  Ohio. The 
m odified Instrum ent was developed from e a r l i e r  s tu d ie s  o f  te ach e r 
problems by Donald R. Cruickshank and A sso c ia te s : the  My B iggest Problem 
Today Inven to ry  (MBPTI) and the  Teacher Problem C h eck lis t: Elem entary
Form (TPC-E). The MBPTI was developed by Cruickshank and Leonard (1967) 
and has been used in  o th e r  s tu d ie s  o f  te ach e r problems (C ruickshank & 
B roadbent, 1968; C ruickshank e t  a l . , 1968; C ruickshank, Kennedy, & Myers, 
1974). The Instrum ent asked te a c h e rs  to  p rov ide d ia r y - l ik e  accoun ts  o f 
school in c id e n ts  which caused them th e  g re a te s t  concern fo r  a p e rio d  o f 
s e v e ra l su ccess iv e  days. These q u a l i ta t iv e  accounts served to  ground 
th e  q u a n t i ta t iv e  second s tag e  o f th e  s tudy . The TPC-E was developed from 
a 117-item  se lf -a d m in is te re d  in strum en t r e f le c t in g  teach e r problems 
rep o rted  in  the  l i t e r a t u r e  to  a 66-item  in v en to ry  o f more gen era l problem 
sta tem en ts  generated by classroom  te ac h e rs  o u tlin e d  by Cruickshank and 
Myers (1975),
The TPC-E was m odified to  r e f l e c t  resp o n ses  gathered  du rin g  B a in e r 's  
f i r s t  s tag e  o f  the  study . A ju ry  o f  th re e  d o c to ra l s tu d e n ts  in  teach e r 
educa tion  was tra in e d  to  analyze  th e  d ia r y - l ik e  accoun ts recorded in  the 
MBPTIs, along w ith  the  in v e s t ig a to r  (B a in e r) . T h is a n a ly s is  o f teach e r 
accoun ts  y ie ld ed  141 d i f f e r e n t  problem sta tem en ts .
S tatem ents o f  problems encountered by te a c h e rs  were then sy n thesized  
and Bubnamed under s im ila r  s ta tem en ts . Problem sta tem en ts  on th e  TPC-E 
which seemed vague or r e p e t i t iv e  were c l a r i f i e d ,  broken down, o r
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e lim in a te d . S tatem ents were re w r it te n  to  make them more c le a r  and 
c o n c ise . The r e s u l t  was 70 Item s which made up th e  re v ised  form o f the  
TPC-E. The in v en to ry  was e n t i t l e d  Problems o f E lem entary School Teachers 
and p r in te d  a s  a  b o o k le t. The item  arrangem ent o f  the  TPC-E was 
re ta in e d , new item s being in se r te d  where item s on the  old form were 
e lim in a ted .
The response  n a tu re  o f th e  in strum ent was re ta in e d . Teachers were 
asked to  precede each item  w ith  th e  p h rase , " I  have a problem . . 
and to  r a t e  th e  frequency (alw ays, o f te n , o c c a s io n a lly , seldom, never) 
and th e  bothersom eness (ex trem ely , f re q u e n tly , somewhat, now and th en , 
n o t a t  a l l )  o f  each o f  th e  70 item s on a  5 -p o in t s c a le .
A demographic data  sh e e t was used to  p rov ide in fo rm ation  fo r  the  
s o c ia l  demographic v a r ia b le s  used in  the  s tudy . The demographic d a ta  
was included a s  p a r t  o f  the  b o o k le t. Space was a lso  provided fo r  
comments about th e  kinds o f  c lassro o m -re la ted  problems te a c h e rs  fa c e .
Procedures
Perm ission  was ob tained  from th e  su p e rin ten d en ts  o f  th e  11 school
d i s t r i c t s  in  Southwest V irg in ia  to  survey te a c h e rs  in  t h e i r  school
system s. A fte r  perm ission  was o b ta in e d , the  In v en to ry , cover l e t t e r ,
demographic d a ta  sh ee t, and a r e tu rn  se lf -a d d re s se d  envelope were mailed
to  315 te a c h e rs  in  A p ril , 1987. Two weeks l a t e r ,  a  fo llow -up l e t t e r  was
m ailed to  each teach e r who had no t responded by th a t  tim e . Before
a n a ly s is  o f d a ta , a te lephone c a l l  was made to  non-respondents in  o rd er
*
to  in c re a se  th e  percen tage o f response . When approxim ately  78% response
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was o b ta in ed , th e  d a ta  were recorded  on summary sh e e ts  and analyzed  by 
th e  E ast Tennessee S ta te  U n iv e rs ity  Computer S e rv ice s  C en ter.
R e l ia b i l i ty
R e l ia b i l i ty  a s  defined  by K e rlln g e r (1973) was th e  accuracy  o r  
p re c is io n  o f a m easuring in s tru m en t. K e rlin g e r a ls o  spoke o f  r e l i a b i l i t y  
a s  being  d efin ed  through e r r o r :  th e  more e r r o r ,  th e  g re a te r  th e
u n r e l i a b i l i t y ;  the  l e s s  e r r o r ,  th e  g re a te r  the  r e l i a b i l i t y  (p . 443).
R e l ia b i l i ty  had to  be determ ined in  o rd e r to  determ ine how w ell the  
resp o n ses  to  th e  item s and th e  responses o f  persons f i t  th e  e x p ec ta tio n s  
o f  th e  Teacher Problems C h ec k lis t: Elem entary Form. Two is s u e s  made
t h i s  d e te rm in a tio n : Do th e  s c a le s  on the  in v en to ry  d e f in e  a s in g le
v a r ia b le  and to  what e x te n t does Che in v en to ry  id e n t i f y  in d iv id u a l 
d if f e re n c e s  among te a c h e rs , o r  s e p a ra te  persons a long  th e  v a ria b le ?
The item s on an Instrum ent d e f in e  a  v a r ia b le  i f  th ey  can be 
s u f f i c i e n t ly  sep ara ted  by respondents fo r  d i s t i n c t  le v e ls  o f  th e  v a r ia b le  
to  be reco g n izab le . The scope and sequence o f th e  v a r ia b le  must be 
c l e a r .  Furtherm ore, responses to  an item  must be c o n s is te n t  w ith  th e  
o rd e rin g  o f persons im plied by th e  m a jo rity  o f  item s. The r e l i a b i l i t y  
w ith  which t h i s  in strum en t separa ted  th ose  item s on th e  frequence s c a le  
was .98 and on th e  bothersom eness s c a le ,  the  r e l i a b i l i t y  was .97 (B ainer, 
1986/1987, pp. 158-159).
The r e l i a b i l i t y  w ith  which th e  Instrum ent sep ara ted  persons a long  a 
v a r ia b le  on the frequency s c a le  was .94 and on th e  bothersom eness s c a le , 
the  t e s t  r e l i a b i l i t y  o f  te ac h e r se p a ra tio n  was .96 (B ainer, 1986/1987,
pp. 199-200).
AO
V a lid ity
V a lid ity  a s  defined  by K erlin g er (1973) rep resen ted  th e  degree  to  
which a  sc a le  measured what I t  was designed to  measure (p . A57). In  an 
e f f o r t  to  v a l id a te  the  Inven tory  fo r com pleteness, c l a r i t y ,  and 
re le v a n c e , B ainer used fa c to r  a n a ly s is  w ith  th e  Rasch R ating  Scale  
Model. F ac to r a n a ly s is  o f th e  70 itemB on th e  frequency and bothersom eness 
s c a le s  In d ica ted  th a t  more than a s in g le  v a r ia b le  was con tained  in  the  
in s tru m en t. However, th e  item s on th e  Teacher Problems C h ec k lis t: 
Elem entary Form were s u f f ic ie n t ly  separa ted  to  d e fin e  a  m eaningful 
v a r ia b le  on both  the frequency and bothersom eness s c a le s .  In d ic e s  used 
to  d e sc r ib e  the  degree to  which th e  in strum en t succeeded in  s e p a ra tin g  
te a c h e rs  a long  th e  frequency and bothersom eness v a r ia b le s  in d ic a te d  th a t  
th e  c h e c k l is t  r e l ia b ly  sep ara ted  persons along th e se  v a r ia b le s .
Five s t a t i s t i c a l l y  d i s t i n c t  groups o r s t r a t a  o f  te ac h e rs  were 
Id e n t i f ie d  on th e  frequency s c a le , w ith  a r e l i a b i l i t y  o f  te ach e r 
s e p a ra tio n  o f ,9A. Six s t a t i s t i c a l l y  d i s t in c t  s t r a t a  o f  te ac h e rs  were 
id e n t i f ie d  on th e  bothersomeness s c a le ,  w ith  a r e l i a b i l i t y  o f  se p a ra tio n  
of .96 (B ainer, 19B6/1987, p. 227).
Deborah L. B ainer (1986/19B7) re p o rted  th a t  th e  te a c h e rs  responding 
to  the  c h e c k l is t  were s u f f ic ie n t ly  separa ted  to  be a b le  to  d e fin e  
d i s t i n c t  c a te g o r ie s  o f  a t t i t u d e s  w ith  re sp e c t to  freq u en t and 
bothersom eness problem s. She continued to  study the v a l id i ty  o f  the 
instrum ent w ith  a more powerful s t a t i s t i c a l  a n a ly s is  a t  Ohio S ta te  
U n iv e rs ity  du ring  the  summer o f 1987. With the  Rasch a n a ly s is ,  person 
f i t  s t a t i s t i c s  ad d ress  th e  v a l id i ty  is su e .
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Data A nalysis
The n u l l  hypo thesis  fo r  each o f  th e  dependent v a r ia b le s  was te s te d  
a t  the  .05 le v e l  o f  s ig n if ic a n c e . The _ t- te s t  fo r  independent samples 
and a n a ly s is  o f v a rian ce  were used to  t e s t  fo r  s ig n i f ic a n t  d if f e re n c e s  
w hile  th e  Product Moment C o rre la tio n  C o e ff ic ie n t s t a t i s t i c  was used to  
measure the  r e la t io n s h ip  between two v a r ia b le s .  The .05 le v e l  of 
s ig n if ic a n c e  using  a  tw o -ta ile d  t e s t  was accepted  a s  th e  b a s is  fo r  
r e je c t in g  n u ll  hypotheses (Champion, 1981). An a n a ly s is  was done on th e  
IBM computer a t  E ast Tennessee S ta te  U n iv e rs ity  u s in g  th e  S t a t i s t i c a l  
Package fo r  th e  S o c ia l Sciences -  Extended (SPSS-X).
Hypotheses
The fo llow ing  hypotheses were te s te d  in  th e  n u l l  form:
HqI  There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f  a f f i l i a t i o n  id e n t i f ie d  by 
te a c h e rs .
Hq2 There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between th e  frequency
mean and bothersom eness mean on problems o f c o n tro l id e n t i f ie d  by
te a c h e rs .
Hfl3 There w il l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom ness mean on problems o f p a re n t r e la t io n s h ip s  and home 
co n d itio n s  id e n t i f ie d  by te ac h e rs .
Hq4 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency
mean and bothersom eness mean on problems o f s tu d en t success Id e n t i f ie d
by te a c h e rs .
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Hq5 There w ill  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f time id e n t i f ie d  by te ac h e rs .
Hq6 There w i l l  be no s ig n if ic a n t  re la t io n s h ip  between th e  frequency 
mean o f c lassroom  problems and the  average number o f  s tu d en ts  per c la s s .
Hq7 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between the  
bothersom eness mean o f c lassroom  problems and th e  average number of 
s tu d e n ts  per c la s s .
Hq8 There w i l l  be no s ig n if ic a n t  d if f e re n c e  between the  frequency 
mean o f c lassroom  problems and the  grade le v e l  ta u g h t.
Hq9 There w i l l  be no s ig n if ic a n t  d if f e re n c e  between the 
bothersom eness mean o f c lassroom  problems and the  grade le v e l  tau g h t.
HqIO There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  
frequency mean o f  c lassroom  problems and th e  number o f y ears  o f fu l l - t im e  
teach in g  experience  o f th e  te ac h e r.
HqI I  There w il l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  
bothersom eness mean o f c lassroom  problems and th e  number o f y ears  o f 
fu l l - t im e  teach in g  experience  of the  te a c h e r.
Hq12 There w i l l  be no s ig n if ic a n t  d if f e r e n c e  between th e  frequency 
mean o f  classroom  problems and the h ig h e s t degree earned by th e  te ach e r.
Hq13 There w ill  be no s ig n if ic a n t  d if fe re n c e  between the  
bothersom eness mean o f c lassroom  problems and the  h ig h e s t degree earned 
by the  te a c h e r .
Hq14 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  
frequency mean o f  classroom  problems and the  age o f  the  te a c h e r .
Hq15 There will be no significant relationship between the 
bothersomenesB mean of classroom problems and the age of the teacher.
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1Iq16 There w i l l  be no s ig n if ic a n t  d if fe re n c e  between th e  frequency 
mean o f c lassroom  problems and th e  sex o f th e  te a c h e r .
Hq17 There w i l l  be no s ig n i f ic a n t  d if fe re n c e  between the  
bothersom eness mean of c lassroom  problems and th e  sex o f the  te a c h e r .
HqIS  There w il l  be no s ig n if ic a n t  d if fe re n c e  between th e  frequency 
mean o f c lassroom  problems and th e  le v e l  o f s a t i s f a c t io n  o f th e  
te a c h e r 's  undergraduate  teach er p re p a ra tio n  program.
Hq19 There w i l l  be no s ig n if ic a n t  d if fe re n c e  between th e  
bothersom eness mean o f classroom  problems and th e  l e v e l  o f s a t i s f a c t io n  
o f the  te a c h e r 's  undergraduate  p re p a ra tio n  program.
Hq20 There w il l  be no s ig n i f ic a n t  d if fe re n c e  between th e  frequency 
mean o f c lassroom  problems and th e  te a c h e r 's  le v e l  o f  s a t i s f a c t io n  w ith  
teach in g .
Hq21 There w i l l  be no s ig n if ic a n t  d if f e re n c e  between th e  
bothersom eness mean o f c lassroom  problems and the  te a c h e r 's  le v e l  o f 
s a t i s f a c t io n  w ith  teach in g .
Summary
The re sea rch  methodology and procedures were p resen ted  in  t h i s  
c h a p te r . The instrum ent chosen fo r  the  study  was Teacher Problem 
C h ec k lis t: Elem entary Form, developed and v a lid a te d  by Deborah L. B ainer.
A sample o f 315 te ac h e rs  o f elem entary  grades (25% o f 1 ,260) in  
Southwest V irg in ia  was s e le c te d  fo r  th e  s tu d y . Uhen approx im ate ly  782 
o f the  q u e s tio n n a ire s  had been re c e iv e d , th e  d a ta  were analyzed u sing  
t ^ t e s t  fo r  independent d a ta ,  a n a ly s is  o f  v a ria n ce , and P roduct Moment 
C o rre la tio n  C o e ff ic ie n t s t a t i s t i c a l  p rocedures.
CHAPTER 4 
P re se n ta tio n  and A nalysis  o f  Data
In tro d u c tio n
The purpose o f t h i s  study  was to  a s s e s s  the  in c id en ce  and in te n s i ty  
o f  c lassro o m -re la ted  problems among p u b lic  e lem entary  school te a c h e rs , 
to  examine re la t io n s h ip s  between teach e r problems and s e le c te d  v a r ia b le s ,  
and to  determ ine which problems occur most fre q u e n tly  and which problems 
a re  most bothersom e. This ch ap te r c o n ta in s  demographic d a ta , g en era l 
in fo rm atio n , and the  s t a t i s t i c a l  an a ly se s  used in  th e  study . The 
an a ly ses  p resen ted  a re  in  both n a r r a t iv e  and ta b u la r  form, u sing  the  
n u ll  form at fo r  te s t in g  hypotheses.
Demographic Data
The personal data sheet was designed to collect demographic data 
concerning teachers contacted in the study.
Class Size
The average number o f  s tu d en ts  per c la s s  ranged from 6 to  35. More 
te ac h e rs  re p o rted  a c la s s  s iz e  o f  25 which rep resen ted  17.1% o f  those  
surveyed. (See Table 1 .)
Grade Level
The respondents tau g h t in  grades 1 through 7. The numbers were 
evenly  d is tr ib u te d  w ith  th e  excep tion  o f grade 7, which had on ly  6.1% 




AveraRe C la ss  S iz e  o f  Teaehera Responding to  th e  Study




15 5 2 .0
16 2 .8
17 4 1 .6
18 9 3.7
19 5 2 .0
20 35 14.2
21 14 5 .7
22 24 9 .8
23 28 11.4
24 21 8 .5
25 42 17.1
26 15 6 .1
27 7 2.8
28 13 5 .3
29 4 1 .6
30 12 4 .9
32 1 .4
35 2 .8
T o ta l 246 100.0
Mean *■ 23.167
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T ab le  2
Grade L ev e l o f  T eachers Responding to  th e  Study







7 15 6 .1
T o ta l 246 100.0
L evels o f Formal P rep a ra tio n
Four d i f f e r e n t  degrees were id e n t i f ie d .  One te ach e r had earned an 
A sso c ia te  deg ree , 65% had earned a  B ac h e lo r 's  deg ree , and 34.6% had 
completed work beyond th e  b a c c a la u re a te . (See Table 3 .)
Age o f P a r t ic ip a n ts
Ages o f th e  te a c h e rs  responding ranged from 24 to  62. E igh t and 
o n e -h a lf  p e rcen t re p o rte d  an age o f  35 w hile only  1 te ac h e r each re p o rte d  




Degree Earned by Teachers
Degree Humber Percentage
Associate Degree 1 .4
Bachelor’s Degree 160 65 .0
Master's Degree 44 17.9
Master's - Plus 41 16.7
Doctorate 0 .0
Total 246 100.0
Sex of P a r t ic ip a n ts
Twenty-seven o f th e  246 survey responden ts were m ales. As 
In d ic a ted  In  Table 5 t th e  number o f  fem ales f a r  exceeded th e  number o f 
males who p a r t ic ip a te d  In  th e  s tudy .
S a tis fa c t io n  w ith  Teacher 
P rep a ra tio n  Program
S eventy-four responden ts in d ic a te d  th a t  they were very  s a t i s f i e d  
when asked to  respond to  the  s ta tem en t, "P lease  in d ic a te  your le v e l  o f 
s a t i s f a c t io n  w ith  your undergraduate  teach e r p re p a ra tio n  program ,"
This rep resen ted  30 . IZ  o f  th e  p a r t ic ip a n ts .  T herefo re , 6 9 .9X o f the 
p a r t ic ip a n ts  were le s s  than very s a t i s f i e d  w ith  t h e i r  undergraduate  
teach e r p re p a ra tio n  program. (See Table 6 .)
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T able 4
Age D is tr ib u tio n  o f  Persons Included In  Study
Age o f  








31 12 4 .9
32 7 2.8
33 15 6 .1
34 11 4 .5
35 21 8 .5
36 15 6.1
37 4 1 .6
38 13 5.3
39 16 6.5
40 12 4 .9
41 5 2 .0
42 2 .8
43 7 2.8
44 10 4 .1
45 3 1 .2
46 2 .8
47 6 2.4
48 4 1 .6
49 7 2.8
50 5 2 .0
51 2 .8
52 5 2 .0
53 5 2 .0
54 6 2.4
55 3 1 .2
56 5 2 .0
57 2 .8
58 3 1 .2
59 1 .4
60 2 .8
61 3 1 .2
62 3 1.2
T o ta l 246 100.0
Mean “ 4 0 .0 6 9
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T able 5
Sex o f  P ersons R esponding to  th e  Study
Sex o£ 
P a r t ic ip a n ts Number Percen tage
Male 27 11.0
Female 219 89 .0
T o ta l 246 100.0
n = 246.
Table 6
P a r t i c ip a n ts ' S a t is fa c t io n  w ith  U ndergraduate Teacher P rep a ra tio n  Program
Level o f  S a t is fa c t io n Number Percen tage
Very d i s s a t i s f ie d 12 4 .9
Somewhat d is s a t i s f ie d 59 24.0
Somewhat s a t i s f i e d 101 41 .0
Very s a t i s f i e d 74 30.1
T o ta l 246 100.0
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S a tis fa c t io n  w ith  Teaching
Approximately 60% of th e  p a r t ic ip a n ts  In d ic a ted  th a t  they  were le s s  
than very  s a t i s f i e d  w ith  te ach in g . T h ere fo re , approx im ately  40% 
described  th e i r  le v e l  o f  s a t i s f a c t io n  w ith  teach in g  a s  being  very  
s a t i s f i e d .  (See Table 7 .)
Table 7
Level of Satisfaction with Teaching
Level o f S a t is fa c t io n Humber P ercen tage
Very d i s s a t i s f ie d 3 1 .2
Somewhat d i s s a t i s f i e d 19 7 .8
Somewhat s a t i s f i e d 125 50.8
Very s a t i s f i e d 99 40.2
T o ta l 246 100.0
P a r tic ip a n ts*  S a t is fa c t io n  
w ith  Their School
The te ac h e rs  were asked to  in d ic a te  t h e i r  le v e l  o f s a t i s f a c t io n  
w ith  th e  school in  which they  taugh t a t  th e  p re se n t tim e. F i f ty  pe rcen t 
In d ica ted  th a t  they were very  s a t i s f i e d ,  and 50% In d ica ted  th a t  they  
were l e s s  than  very  s a t i s f i e d .  (See Table 8 .)
51
T able 8
Level of Satisfaction with School
Level o f S a t is fa c t io n Number Percentage
Very d i s s a t i s f i e d 6 2.4
Somewhat d i s s a t i s f ie d 27 11.0
Somewhat s a t i s f i e d 90 36.6
Very s a t i s f i e d 123 50.0
T o tal 246 100.0
Number o f Years F u ll- tim e  
Teaching Experience
Teachers were asked to  reco rd  th e  number o f  years  o f  fu l l - t im e
teach in g  experience in c lu d in g  t h i s  school y ear. N ineteen te ac h e rs
re p o rted  th a t  they had tau g h t fo r  13 yearB . T his rep resen ted  7.7% of
th e  p a r t ic ip a n ts .  The years  o f  experience  ranged from 1 year to  43
y ears  t o t a l  experience . The mean was 14.614 y ears  o f  teach ing
experience . (See Table 9 .)
General In fo rm ation  
A random sample o f  315 te a c h e rs  o f  elem entary  grades 1-7 in  n ine  
c o u n tie s  and two c i t i e s  w ith  independent school d i s t r i c t s  was s e le c te d  
to  p a r t ic ip a te  in  t h i s  s tu d y . A 78% response (246 te ach e rs ) was 
ob ta ined  befo re  a n a ly s is  o f d a ta  was made. (See Table 10 .)
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T able 9
Humber Years F u ll- tim e  Teaching Experience
Years E xperience Humber P ercen tage
1 3 1 .2
2 5 2 .0
3 5 2 .0
4 5 2 .0
5 6 2.4
6 10 4 .1
7 8 3 .3
8 13 5 .3
9 9 3.7
10 17 6 .9
11 12 4 .9
12 11 4 .5
13 19 7.7
14 11 4 .5
15 16 6 .5
16 11 4 .5
17 12 4 .9
18 14 5 .7
19 5 2 .0
20 7 2 .8
21 8 3 .3
22 3 1 .2
23 4 1 .6
24 3 1 .2
25 5 2 .0
26 2 .8
27 2 .8
28 3 1 .2
29 3 1 .2
30 1 ,4
31 4 1 .6
32 1 .4
34 3 1 .2
35 1 .4
36 3 1 .2
43 1 .4
T o ta l 246 100.0
Mean = 14 .614
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T able 10
C ounties o r  C it ie s  Represented In the  Study




R usse ll 36 30





B r is to l 12 6
Horton 3 2
T o ta l 315 240
Unknown Respondents 6
Sample Size 246
Schools R epresented in  Study
A t o t a l  o f 93 schools were rep resen ted  In  th e  s tu d y . T his was the  
t o t a l  number o f  elem entary  schoo ls in  th e  n in e  c o u n tie s  and two c i t i e s  
s e le c te d  fo r  the  s tudy . (See Table 11 .)
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T ab le 11
S c h o o ls  R epresented  In  th e  Study
Humber
County o r  C ity  School P a r t ic ip a n ts
Buchanan R u sse ll P ra te r  2
J .  M. Bevins 4
D. A. J u s tu s  3
Combined C ouncil 2
Big Rock 5







E rv in ton  5
Long 's Fork 2
Sand L ick 3
Lee Keokee 0
Dryden 3
S t. C harles 0
Pennington 3
Elk Knob 2
S t ic k le y v i l le  2
Jo n e s v il le  4
Flatvoods 4
Rose H i l l  1
Ewing 1
E lydale 2




B e lfa s t-E lk  Garden 2




C linch R iver 2
Oak Grove 4
Honaker 4
T ab le 11 (co n tin u ed )
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Number
County o r C ity  School P a r t ic ip a n ts
S c o tt Rye Cove 2
F t. Blackmore 0
N ic k le s v il le  3
Combined Shoemaker 4
H ilto n  2
Weber C ity  2
Yuma 1
Smyth A tkins 3
Marion 4
Marion Primary 5
Rich V alley  5
Chilhowie 1





Cedar B lu ff 2
F a lls  M ills  1
Rivermont 0




S p r in g v ille  2
Abb's V alley -B o isseva in  0
Tazewell 5
Jew ell Ridge 1
Washington Meadowview 3
Damascus 5




H a y te r 's  Gap 3
V alley I n s t i t u t e  2
High P o in t 3
Abingdon Elem entary 3
Glade Spring  4
E. B. S tan ley  4
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T able 11 (co n tin u ed )
Number
County o r  C ity School P a r t ic ip a n ts
Wise Appalachia 2
James W, Adams 7
L. F. Addington 6
Coeburn 5
Coebum Primary 3
S t. Paul 2
Powell V alley Combined 1
Powell V alley 4
Wise Prim ary 2
B r is to l Douglas 1
Highland View 2
Stonew all Jackson 2
Washington-Lee 1
Van P e l t 0
Norton Norton Elementary 2
T o tal 240
Unknown respondents 6
Sample s iz e 246
S ig n if ic a n t T eacher-P erceived  Problems
Table 12 p re sen ts th e  mean responses and rank o rd e r o f  th e  25
problems on th e  70-item  instrum ent which were id e n t i f ie d  by the 
elem entary  te a c h e rs  in  the  sample a s  being s ig n i f ic a n t ly  freq u en t 
(p <_ .0 5 ) . Because the  f iv e -u n i t  response s c a le  rangeB from "always" 
(ran k  4) to "never" (rank  0 ) , the  s t a t i s t i c a l l y  s ig n i f ic a n t  mean sco res  
in d ic a te s  th a t  te ach e rs  view the  problems to  be "o cc a s io n a lly "  freq u en t 
(rank  2 ) . T his a p p lie s  to  the  top 10 freq u en tly  o ccu rrin g  problem s.
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T ab le 12
S ig n if ic a n t Frequency o f T eacher-P erceived  Problems
Item  Problem Statem ent Mean Rank
50 Having enough f r e e  tim e 2.862 1
33 Having enough p re p a ra tio n  time 2.861 2
19 Having enough tim e to  te ach  and a lso  to  
diagnose and e v a lu a te  le a rn in g 2.801 3
3 Perform ing a d m in is tra tiv e  and c l e r i c a l  
fu n c tio n s  such a s  doing paperwork, 
c o l le c t in g  lunch  money, and l ib r a r y  f in e s 2.427 4
54 G ettin g  every s tu d e n t to  work up to  h is  or 
her a b i l i t y 2.272 5
17 G ettin g  s tu d en ts  to  enjoy le a rn in g  fo r  i t s  
own sake 2.260 6
4 G ettin g  s tu d en ts  to  use th e i r  l e i s u r e  tim e 
w ell 2.239 7
15 G ettin g  my s tu d en ts  to  ach ieve  competence in  
b a sic  s k i l l s  such a s  ex p ress in g  them selves 
e f f e c t iv e ly  in  both  w rit in g  and speaking 2.183 8
1 Prov id ing  fo r  in d iv id u a l le a rn in g  d if fe re n c e s 2.065 9
16 Encouraging p a re n ta l  in t e r e s t s  in  school 
m a tte rs 2.037 10
20 Improving l i f e  fo r  my s tu d e n ts  by c o rre c t in g  
co n d itio n s  both in s id e  and o u ts id e  schools 1.942 11
69 G ettin g  s tu d en ts  to  show concern fo r  th e i r  
achievem ent and to  want to  improve 1.939 12
22 Securing o u ts id e  help  fo r  s tu d en ts  w ith  
s p e c ia l  needs 1.927 13
12 Guiding my s tu d en ts  to  develop a t t i t u d e s  and 
h a b its  which w i l l  help  them succeed in  
school 1.910 14
41 D ealing w ith th e  em otional needs o f  s tu d e n ts , 
e sp e c ia l ly  th o se  from tro u b led  homes 1.882 15
56 Completing th e  amount o f  work I  have planned 1.841 16
24 G etting  s tu d en ts  to  dem onstrate s e l f  c o n tro l 1.764 17
49 U nderstanding and h e lp in g  the  a ty p ic a l  o r 
sp e c ia l c h ild 1.752 18
42 M aintain ing  s tu d en t a t te n t io n 1.752 19
25 Planning and m onito ring  more than one 
classroom  a c t i v i t y  a t  a  time 1.728 20
55 T e llin g  p a ren ts  th a t  t h e i r  c h ild re n  have 
problems 1.720 21
28 Overcoming o r c o u n te ra c tin g  in te r ru p t io n s  to 
my teach ing  o r  c lassroom  ro u tin e 1.714 22
10 Removing s tu d en ts  who a re  sources o f 
f r u s t r a t io n 1.714 23
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Tabic 12 (continued)
Item Problem Statem ent Mean Rank
9 E nforcing s o c ia l  mores and folkways such a s  
honesty and re sp e c t 1.711 24
13 G ettin g  a l l  my s tu d e n ts  to  p a r t ic ip a te  in  
c la s s 1.703 25
Table 13 p re sen ts  th e  mean responses and rank  o rd er o f th e  25 
problems on th e  70-item  Instrum ent which were id e n t i f ie d  by th e  elem entary  
te ac h e rs  in  th e  sample a s  being s ig n i f ic a n t ly  bothersome (p _< .0 5 ) . The 
f iv e  u n i t  response form at o f  th e  in strum en t ranges from "extrem ely" (rank  
4) to  "no t a t  a l l "  (rank  0 ). The ta b le  shows th a t  the  s ig n i f ic a n t  
problems a re  more than  "somewhat" bothersome (rank  2) and /o r " fre q u e n tly "  
bothersome (ran k  3 ). (See Table 1 3 .)
Significance of Frequent 
and Bothersome Problems
Tables 12 and 13 showed th a t  the  top  f iv e  problems were th e  same on 
both  s c a le s .  Item  numbers 3, 19, 33, 50, and 54 were both  freq u en t 
problems a s  w e ll a s  bothersome problem s. The frequency grand mean of 
those problems was 2 .645, which in d ic a te d  th a t  those  p a r t i c u la r  problems 
occurred  more than  o c c a s io n a lly  (rank  2 ). The bothersome grand mean of 
those same problems was 2 .921 , which in d ic a ted  th a t  they were freq u e n tly  
bothersome (rank  3 ).
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T able 13
Significant Bothersomeness of Teacher-Perceived Problems
Item Problem Statem ent Mean Rank
19 Having enough time to  teach  and a lso  to  
d iagnose and ev a lu a te  le a rn in g 3.110 1
33 Having enough p re p a ra tio n  tim e 3.098 2
50 Having enough fre e  tim e 2.866 3
3 Perform ing a d m in is tra tiv e  and c l e r i c a l  
fu n c tio n s , such a s  doing paperwork, 
c o l le c t in g  lunch money, and l ib r a r y  f in e s 2.805 4
54 G ettin g  every  s tu d en t to  work up to  h is  o r  
h e r  a b i l i t y 2.728 5
10 Removing s tu d en ts  who a re  sources o f 
f r u s t r a t io n 2.571 6
17 G e ttin g  s tu d e n ts  to  en joy  le a rn in g  fo r i t s  
own sake 2.488 7
16 Encouraging p a re n ta l in t e r e s t  in  school 
m a tte rs 2.463 8
69 G e ttin g  s tu d en ts  to  show concern fo r  t h e i r  
achievem ent and to  want to  improve 2.457 9
42 M aintain ing  s tu d en t a t te n t io n 2.451 10
4 G e ttin g  s tu d e n ts  to  use t h e i r  l e i s u r e  time 
w ell 2.447 11
7 G e ttin g  s tu d e n ts  to  behave a p p ro p ria te ly 2.366 12
41 D ealing w ith  em otional needs o f  s tu d e n ts , 
e s p e c ia l ly  those from tro u b led  homes 2.350 13
15 G e ttin g  my s tu d en ts  to  ach ieve  competence in
b a s ic  s k i l l s  such a s  in  ex p ress in g  them selves
e f f e c t iv e ly  in  bo th  w rit in g  and speaking 2.329 14
61 Teaching too many s tu d en ts  o r  la rg e  c la s s e s 2,278 15
6 M aintain ing  o rd e r, q u ie t ,  o r c o n tro l 2.248 16
22 Securing o u ts id e  he lp  fo r  s tu d en ts  w ith  
s p e c ia l  needs 2.220 17
28 Overcoming o r c o u n te rac tin g  in te r ru p t io n s  to  
my teach in g  o r  c lassroom  ro u tin e 2.192 18
24 G ettin g  s tu d en ts  to  dem onstrate s e l f  c o n tro l 2.191 19
55 T e llin g  p a re n ts  th a t  th e i r  c h ild re n  have 
problems 2.146 20
20 Improving l i f e  fo r  my s tu d en ts  by c o r re c t in g  
c o n d itio n s  bo th  in s id e  and o u ts id e  schools 2.103 21
9 E nforcing  s o c ia l  mores and folkways such as  
honesty and re sp e c t 2.093 22
70 D ealing w ith  s tu d en t absen teeism  and 
ta rd in e s s 2.086 23
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T able 13 (co n tin u ed )
Item Problem Statem ent Mean Rank
1 P rovid ing  fo r in d iv id u a l le a rn in g  d if fe re n c e s 2.073 24
51 D ealing w ith  s tu d e n ts  who have been abused o r
neg lec ted 2.053 25
The mean sco res  on th e  bothersome Item s were h ig h e r than those on 
th e  frequency s c a le , which suggested  more em otional involvem ent w ith  
c la ss ro o m -re la ted  problem s. Although th e  rank  o rd e rs  v ary , 20 o f  the  25 
item s were th e  same on both  the  frequency and bothersom eness s c a le s .  Ten 
o f the  item s on th e  frequency s c a le  and 11 item s on th e  bothersom eness 
s c a le  were id e n t i f ie d  a s  s ig n i f ic a n t ly  more freq u en t and more 
bothersom eness than the  grand mean fo r  each . (See T ables 12 and 13 .)
With re sp e c t to  grade le v e l ,  on th e  frequency s c a le  g rades 3, 4, 
and 7 scored above th e  mean (1.5894) fo r  the  e n t i r e  p o p u la tio n . However, 
te ach e rs  o f a l l  seven grades re p o rted  th a t  problems occur more than  
"seldom" (rank  1 ) . Grades 3, 4, and 6 scored  above the  mean (1.9137) 
fo r  the  e n t i r e  p o p u la tio n  on the  bothersom eness s c a le  and re p o rte d  th a t  
problems a re  "somewhat" (rank  2) bothersom e. (See T ables 24 and 27 .)
There was very  l i t t l e  d if fe re n c e  between th e  frequency o f problems 
encountered by males and those encountered  by fem ales. However, on th e  
bothersom eness s c a le ,  fem ales a re  more bothered  than  males when problems 
did  occur. (See T ables 34 and 35 .) There was v e ry  l i t t l e ,  i f  any, 
d if fe re n c e  in  th e  frequency and bothersom eness o f  problems in  r e la t io n  
to  the degree earned by th e  te a c h e r . (See T ables 30 and 31 .) There was
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n o t a  s ig n if ic a n t  r e la t io n s h ip  between the  number o f y ea rs  teach ing  
experience  and the  age o f th e  te ach e r w ith  th e  frequency o f problem s.
(See T ables 28 and 32 .) However, the  r e la t io n s h ip  between the  
bothersom eness o f problems and th e  age o f th e  te ach e r a s  w e ll a s  th e  
number o f y ears  teach in g  experience  was s ig n i f ic a n t .  (See T ables 29 
and 33 .) The frequency and bothersoraeness o f  problems were a lso  no t 
a f fe c te d  by the  average number o f  s tu d en ts  per c la s s .  (See T ables 20 
and 21.)
C lu s te rs  o f  Problems
Donald R. Cruickshank (1980) id e n t i f ie d  f iv e  c lu s te r s  o f  problems 
which a re  unique to  te a c h e rs . Those c lu s te r s  o f problems a re  a f f i l i a t i o n ,  
su ccess , c o n tro l, p a ren t r e la t io n s h ip s  and home c o n d itio n s , and tim e.
The p re sen t study showed th a t  the  r e la t io n s h ip  between the  frequency 
o f  problems and each o f th e  c lu s t e r s  a s  w ell a s  the  bothersom eness o f 
problems and each o f th e  c lu s te r s  was s ig n i f ic a n t .  There was a 
m oderately s tro n g  re la t io n s h ip  w ith  th e  frequency and bothersom eness o f  
problems o f s tu d en t su ccess , a f f i l i a t i o n ,  c o n tro l ,  and p aren t 
re la t io n s h ip s  and home c o n d itio n s . However, th e re  was a s tro n g  
re la t io n s h ip  between problems o f tim e and th e  frequency and bothersom eness 
o f  problems which te ach e rs  encounter in  the  teach in g  s i tu a t io n .  (See 
Table 1 4 .)
T able 14
R e la t io n s h ip  Between C lu s te r s  o f  Problem s and T h eir  Frequency and B othersom eness
C lu s te r Scale Mean
Standard
D eviation C o rre la tio n P ro b a b il i ty
Success Bo th e r so meness 1.9996 .683 .584 <.0005
Success Frequency 1.7605 .500
A f f i l i a t io n Bothersomeness 1.3681 .754 .628 <.0005
A f f i l i a t io n Frequency 1,0894 .494
C ontro l Bothersomeness 1.9901 .761 .627 <.0005
C ontro l Frequency 1.4769 .515
P aren t R e la tio n s Bothersomeness 1.9397 .818 .596 <.0005
P aren t R e la tio n s Frequency 1.5152 .537
Time Bothersomeness 2.3435 .714 .778 <.0005
Time Frequency 2.0596 .571





The fo llow ing  hypotheses, s ta te d  in  th e  n u ll  form at, were developed 
fo r  th i s  study  and were te s te d  a t  th e  .05 le v e l  o f  s ig n if ic a n c e  u sing  a 
tw o -ta ile d  t e s t ,
Hq1 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f a f f i l i a t i o n  id e n t i f ie d  by 
te a c h e rs .
D eta iled  an a ly ses  a re  in  Table 15. The Pearson _r (product moment 
c o r re la t io n  c o e f f ic ie n t)  was used to  determ ine the  s ig n if ic a n c e  o f  the  
re la t io n s h ip  between th e  two v a r ia b le s .  The observed value o f P e a rso n 's  
jr, .628 , exceeded the c r i t i c a l  v a lue  o f jr , .1946, a t  th e  .05 le v e l  o f 
s ig n if ic a n c e . The exact p ro b a b il i ty  was <.0005. There was a 
s ig n i f ic a n t  c o r r e la t io n  between problems o f a f f i l i a t i o n  and the  
frequency mean and bothersom eness mean. T h e re fo re , th e  in v e s t ig a to r  
re je c te d  the  n u l l  hypo thesis  and accepted  th e  re se a rc h  h y p o thesis  th a t  
th e re  was a  s ig n i f ic a n t  r e la t io n s h ip  between th e  frequency mean and 
bothersom eness mean on problems o f  a f f i l i a t i o n  id e n t i f ie d  by te a c h e rs .
Hq2 There w il l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f c o n tro l id e n t i f ie d  by 
te ac h e rs .
D e ta iled  an aly ses a re  in  Table 16. The Pearson ir (product moment 
c o r r e la t io n  c o e f f ic ie n t)  was used to  determ ine the  s ig n if ic a n c e  o f  th e  
re la t io n s h ip  between the  two v a r ia b le s .
T able 15
R e la tio n sh ip  Between Frequency Mean and B othersom eness Mean and Problem s o f  A f f i l i a t i o n
C lu ste r o£ 
Problems S cale Mean
Standard
D eviation
(D iffe ren ce)
Mean C o rre la tio n P ro b a b il i ty
A f f i l i a t io n








r  = .628 d. f . = 244 £  < .05
Table 16
R ela tio n sh ip  Between Frequency Mean and Bothersom eness Mean and Problems o f C ontro l
C lu s te r  o f 














r  = .627 d . f .  *=244 p < .05
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The observed v a lu e  o f  P e a rso n 's  _r, ,627 , exceeded th e  c r i t i c a l  va lue  
of i t , .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . The exac t p ro b a b il i ty  
was <.0005. There was a s ig n i f ic a n t  c o r r e la t io n  between problems o f 
c o n tro l and th e  frequency mean and bothersom eness mean. T h ere fo re , th e  
In v e s tig a to r  re je c te d  the  n u l l  h y p o th esis  and accep ted  th e  re se a rc h  
hypo thesis  th a t  th e re  was a  s ig n i f ic a n t  r e la t io n s h ip  between th e  
frequency mean and bothersom eness mean on problems o f  c o n tro l id e n t i f ie d  
by te a c h e rs .
Hq3 There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between th e  
frequency mean and bothersom eness mean on problems o f p a re n t 
r e la t io n s h ip s  and home co n d itio n s  id e n t i f ie d  by te a c h e rs .
D etailed  an a ly ses  a re  in  Table 17. The Pearson £  (p roduct moment 
c o r r e la t io n  c o e f f ic ie n t)  was used to  determ ine th e  s ig n if ic a n c e  o f the  
r e la t io n s h ip  between th e  two v a r ia b le s .
The observed value  o f P e a rso n 's  r ,  .596, exceeded th e  c r i t i c a l  
value o f ir, .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . The ex ac t 
p ro b a b il i ty  was <.0005. There was a s ig n if ic a n t  c o r r e la t io n  between 
problems o f  p a ren t r e la t io n s h ip s  and hone c o n d itio n s  and the  frequency 
mean and bothersom eness mean. T h ere fo re , th e  in v e s t ig a to r  re je c te d  the  
n u l l  hypo thesis  and accepted  the  re se a rc h  hy p o th esis  th a t  th e re  was a 
s ig n if ic a n t  r e la t io n s h ip  between th e  frequency mean and bothersom eness 
mean on problems o f p a ren t r e la t io n s h ip s  and home c o n d itio n s  id e n t i f ie d  
by te ac h e rs .
T able 17
Relationship Between Frequency Mean and Bothersomeness Mean and Problems of Parent Relationships and 
Home Conditions
C lu s te r  o f  S tandard (D iffe ren ce)
Problems S cale Mean D ev iation  Mean C o rre la tio n  P ro b a b il i ty
P a ren t R e la tio n s
Home C onditions Bothersomeness 1.9397 .818
u ■ * .4245 .596 <.0005P aren t R e la tio n s
Home C onditions Frequency 1.5152 .537




HQ4 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  
frequency mean and bothersom eness mean on problems o f s tu d en t success 
Id e n t i f i e d  by te a c h e rs .
D eta iled  a n a ly se s  a re  in  Table 18. The Pearson r_ (p roduct moment 
c o r r e la t io n  c o e f f ic ie n t)  was used to  determ ine th e  s ig n if ic a n c e  o f th e  
r e la t io n s h ip  between the  two v a r ia b le s .
The observed value  o f  P e a rso n 's  r ,  .584, exceeded th e  c r i t i c a l  
va lue  o f jr, .1946, a t  the  .05 le v e l  o f s ig n if ic a n c e . The ex ac t 
p ro b a b i l i ty  was <.0005. There was a  s ig n i f ic a n t  c o r r e la t io n  between 
problem s o f  s tu d en t success and th e  frequency mean and bothersom eness 
mean. T h erefo re , th e  in v e s t ig a to r  re je c te d  th e  n u l l  hy p o th esis  and 
accep ted  th e  re se a rc h  h y p o th esis  th a t  th e re  was a s ig n i f ic a n t  
r e la t io n s h ip  between th e  frequency mean and bothersom eness mean on 
problems o f s tu d en t success id e n t i f ie d  by te a c h e rs .
Hq5 There w il l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f tim e id e n t i f ie d  by te a c h e rs .
D e ta iled  an a ly se s  a re  in  Table 19. The Pearson v_ (p roduct moment 
c o r r e la t io n  c o e f f ic ie n t)  was used to  determ ine th e  s ig n if ic a n c e  o f th e  
r e la t io n s h ip  between the  two v a r ia b le s .
The observed value o f P e a rso n 's  _r, .778, exceeded the  c r i t i c a l  value 
o f  £ ,  .1946, a t  the  .05 le v e l  o f  s ig n if ic a n c e . The exac t p ro b a b i l i ty  
was <.0005. There was a s ig n i f ic a n t  c o r r e la t io n  between problem s o f  tim e 
and the  frequency mean and bothersom eness mean. T h ere fo re , th e  
In v e s tig a to r  re je c te d  th e  n u l l  hypo thesis  and accep ted  th e  re se a rc h  
h y p o th esis  th a t  th e re  was a s ig n i f ic a n t  r e la t io n s h ip  between th e  frequency 
mean and bothersom eness mean on problems o f tim e Id e n t i f ie d  by te a c h e rs .
T able 18
R e la tio n sh ip  Between Frequency Mean and B othersom eness Mean and Problem s o f  S tu d en t S u ccess
C lu s te r  o f 




Mean C o rre la tio n P ro b a b il i ty
Student
Success Bothersomeness 1.9996 .683
Student
Success Frequency 1.7605 .500
.2392 .584 <.0005
r  = .584 d . f .  = 2 4 4  £  < .05
T able 19
R e la tio n sh ip  Between Frequency Mean and Bothersom eness Mean and Problems o f Time
C lu s te r o f  S tandard (D ifferen ce)
Problems S cale  Mean D ev ia tion  Mean C o rre la tio n  P ro b a b il i ty
Time Bo thersom enes s 2.3435 .714
.2839 .778 <.0005
Time Frequency 2.0596 .571




Hq6 There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between the  
frequency mean and th e  average number o f  s tu d e n ts  per c la s s .  
D e ta iled  an a ly ses  a re  in  Table 20.
Table 20
R ela tio n sh ip  Between Frequency Mean and C lass S ize
Scale C o e ffic ien t Number P ro b a b il i ty
Frequency .0879 246 .169
ir = .0879 d . f .  = 244 £  < .05
The Pearson £  (p roduct moment c o r r e la t io n  c o e f f ic ie n t)  was used to 
determ ine th e  s ig n if ic a n c e  o f  th e  r e la t io n s h ip  between the two v a r ia b le s .  
The observed value  o f P e a rso n 's  _r, .0879, d id  n o t exceed the  c r i t i c a l  
v a lu e  o f £ , .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . There was n o t a 
s ig n if ic a n t  r e la t io n s h ip  between th e  two v a r ia b le s .  T h erefo re , the  
in v e s t ig a to r  f a i le d  to  r e j e c t  th e  n u l l  h y p o th esis . T h is in d ic a te d  th a t  
the  frequency o f  problems o f  c lassroom  te a c h e rs  in  th e  elem entary  grades 
was n o t a f fe c te d  by th e  average s iz e  o f  the  c la s s .
Hq7 There w i l l  be no s ig n if ic a n t  r e la t io n s h ip  between th e  
bothersomeness mean and th e  average number o f  s tu d en ts  per c la s s .
D eta iled  an a ly ses  a re  in  Table 21. The Pearson £  (product moment 
c o r re la t io n  c o e f f ic ie n t)  was used to  determ ine the  s ig n if ic a n c e  o f the 
r e la t io n s h ip  between th e  two v a r ia b le s .
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T able 21
R e la t io n s h ip  Between B othersom eness Mean and C la ss  S iz e
Scale C o e ff ic ie n t Number P ro b a b il i ty
Bothersomeness .0359 246 .575
*» .0359 d . f .  = 244 £  < .05
The observed v a lue  of P ea rso n 's  jr, .0359, d id  n o t exceed the  
c r i t i c a l  v a lu e  o f jr, .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . There vas 
n o t a s ig n i f ic a n t  c o r r e la t io n  between bothersom eness o f  classroom  
problems and th e  average s iz e  o f  th e  c la s s .  T h ere fo re , th e  In v e s t ig a to r  
f a i le d  to  r e j e c t  the  n u l l  h y p o th esis .
Hq8 There w il l  be no s ig n i f ic a n t  d if f e re n c e  between th e  frequency 
mean and th e  grade le v e l  tau g h t.
D e ta iled  an a ly ses  a re  in  Table 22. The a n a ly s is  o f  v a r ia n c e  t e s t  
was used to  determ ine i f  a s ig n if ic a n t  d if fe re n c e  e x is te d  between th e  
v a r ia b le s .
Table 22





Square F P ro b a b il i ty
Grades .9380 6 .1563 .8358 .5433
E rro rs 44.7054 239 .1871
N a 246 Eta n .1434 Eta Squared a  .0206
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The a n a ly s is  o f  v a ria n ce  t e s t  was used to  determ ine i f  s ig n if ic a n t  
d if f e re n c e  was found. The ta b le  shows th a t  th e  d if f e r e n c e  was n o t found 
to  be s ig n i f ic a n t  a t  th e  .05 le v e l .  T h e re fo re , th e  In v e s t ig a to r  f a i le d  
to  r e j e c t  th e  n u l l  h y p o th esis .
Table 23
Grade Level and Frequency o f Classroom Problems
Grade Mean S tandard D eviation Number
For e n t i r e  
po p u la tio n 1.5894 .4316 246
1 1.5295 .4468 42
2 1.5608 .4065 41
3 1.6129 .4689 34
4 1.7070 .3553 42
5 1.5420 .4440 44
6 1.5638 .4473 28
7 1.6393 .5071 15
HQ9 There w i l l  be no s ig n i f ic a n t  d if fe re n c e  between the  
bothersom eness mean and the  grade le v e l  tau g h t.
D e ta iled  an a ly se s  a re  in  Table 24. The a n a ly s is  o f  v a rian ce  t e s t  
was used to  determ ine i f  a s ig n if ic a n t  d if f e re n c e  e x is te d  between 
v a r ia b le s .
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T ab le 24





Square F P ro b a b il i ty
Grades 6.1461 6 1.0244 2.5331 .0214
E rro rs 6.6499 239 .4044
N -  246 Eta -  .2445 Eta Squared = .0598
The a n a ly s is  o f v a ria n ce  t e s t  was used to  determ ine i f  s ig n i f ic a n t  
d if fe re n c e  was found.
The ta b le  shows th e  d if fe re n c e  was found to  be s ig n i f ic a n t  a t  the  
.05 le v e l .  T herefo re , th e  in v e s t ig a to r  re je c te d  the  n u l l  hy p o th esis  and 
accep ted  th e  re se a rc h  hy p o th esis  th a t  th e re  was a  s ig n i f ic a n t  d if f e re n c e  
between the  bothersom eness o f  classroom  problems and th e  grade le v e l  
ta u g h t.
HqIO There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between th e  
frequency mean and th e  number o f  y e a rs  o f  fu l l - t im e  teach in g  experience  
o f  the  te ac h e r.
D etailed  an a ly ses  a re  in  Table 26. The Pearson r  (product moment 
c o r re la t io n  c o e f f ic ie n t)  was used to  determ ine th e  s ig n if ic a n c e  o f the 
re la t io n s h ip  between th e  two v a r ia b le s .
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T able 25
Grade Leveland BothersomenesB of Claasroom Problems
Grade Mean Standard  D ev iation Number
For e n c lre  
popularIon 1.9137 .6477 246
1 1.8630 .6006 42
2 1.9109 .6189 41
3 2.1194 .6273 34
4 2.0723 .5627 42
5 1.7113 .6608 44
6 1.9966 .7779 28
7 1.5924 .6243 15
Table 26
R ela tio n sh ip  Between Frequency Mean and Number Years Teaching Experience
Scale C o e ff ic ie n t Number P ro b a b il i ty
Frequency -.0876 246 .171
_r = -.0876 d . f .  = 244 £  < .05
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The observed value  o f  P e a rso n 's  _r, - .0 8 7 6 , d id  n o t exceed th e  
c r i t i c a l  v a lue  o f jr, .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . There 
was n o t a s ig n i f ic a n t  r e la t io n s h ip  between th e  two v a r ia b le s .  T h e re fo re , 
th e  in v e s t ig a to r  f a i le d  to  r e j e c t  th e  n u l l  h y p o th esis . This in d ic a te d  
th a t  th e  frequency o f problems o f classroom  te ac h e rs  in  th e  elem entary  
grades was no t re la te d  to  th e  number o f  y ears  o f  fu l l - t im e  teach in g  
experience  o f  th e  te ac h e r.
HqI I  There w i l l  be no s ig n if ic a n t  re la t io n s h ip  between th e  
bothersom eness mean and th e  number o f y ears  o f  fu l l - t im e  teach in g  
experience  o f the  te a c h e r .
D e ta iled  an a ly ses  a re  in  Table 27.
Table 27
Relationship Between Bothersomeness Mean and Humber Years Teaching 
Experience
Scale C o e ff ic ie n t Number P ro b a b il i ty
Bothersomeness -.1872 246 .003
r = - . 1 8 7 2  d . f . = 244 £  < . 05
The Pearson £  (product moment c o r r e la t io n  c o e f f ic ie n t)  was used to  
determ ine the  s ig n if ic a n c e  o f the  r e la t io n s h ip  between th e  two v a r ia b le s .  
The in v e s t ig a to r  found th a t  th e re  was a  s ig n if ic a n t  r e la t io n s h ip  a t  the  
.05 le v e l  between th e  number o f y ears  o f fu l l - t im e  teach ing  experience  
and the  bothersom eness o f  c lassroom  problems o f te a c h e rs . T h e re fo re , 
the  n u ll  hypo thesis  was r e je c te d  and the  re sea rc h  hy p o th esis  was 
accep ted .
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Hq12 There w i l l  be no s ig n ific a n t: d if fe re n c e  between th e  frequency 
mean and the  h ig h e s t degree earned by the  te a c h e r .
D e ta iled  an a ly se s  a re  in  Table 28.
Table 28
D ifference  Between Frequency and Degree
Scale Group
Number o f 
Cases Mean
Standard
D eviation T v a lu e
T w o-ta il
P ro b a b il i ty
Frequency B.S. 161 1.5693 .446
-1 .0 0 .316
Frequency M.S. 85 1.6274 .404
N ** 246 d. f . ** 244 £ < .05
A tw o - ta ile d  t_ t e s t  fo r independent samples was used to  determ ine 
i f  s ig n i f ic a n t  d if fe re n c e  was found. The observed £  v a lue  o f  -1 .0 0  was 
l e s s  than the  c r i t i c a l  v a lu e  o f 1 .96  a t  th e  .05 le v e l  o f s ig n if ic a n c e . 
T h erefo re , th e  in v e s t ig a to r  f a i le d  to  r e j e c t  th e  n u l l  h y p o th esis . This 
in d ic a te d  th a t  th e re  was no d if fe re n c e  between th e  frequency o f problems 
o f classroom  te a c h e rs  and th e  degree earned by th e  te a c h e r .
HQ13 There w i l l  be no s ig n if ic a n t  d if fe re n c e  between the  
bothersom eness mean and th e  h ig h e s t degree earned by the  te ac h e r. 
D e ta iled  an a ly ses  a re  in  Table 29. A tw o -ta ile d  t e s t  fo r 




D if fe r e n c e  Between B othersom eness and D egree
S cale Group
Number o f  
Cases Mean
S tandard
D ev iation  T value
T w o-ta il
P ro b a b il i ty
Bothersomeness B.S. 161 1.9129 .658
- .0 3 .978
Bothersomeness M.S. 85 1.9153 .632
N -  246 d . f .  « 244 £. < .05
The observed _t va lue  o f - .0 3  was le s s  than  th e  c r i t i c a l  v a lu e  o f 
1 .96 a t  the  .05 le v e l  o f  s ig n if ic a n c e . T h e re fo re , th e  in v e s t ig a to r  
f a i le d  to  r e j e c t  th e  n u l l  h y p o th esis . T h is in d ic a te d  th a t  th e re  was no 
d if fe re n c e  between the  bothersom eness o f  classroom  problems and th e  
degree earned by th e  te a c h e r ,
Hq14 There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between th e  
frequency mean and th e  age o f th e  te a c h e r .
D e ta iled  an a ly ses  a re  in  Table 30.
Table 30
R ela tio n sh ip  Between Frequency Mean and Age o f  Teacher
Scale C o e ff ic ie n t Cases P ro b a b il i ty
Frequency -.1060 246 .097
r  = -.1060 d . f .  = 244 £  < .05
The Pearson £  (p roduct moment c o r r e la t io n  c o e f f ic ie n t)  was used to  
determ ine th e  s ig n if ic a n c e  o f th e  r e la t io n s h ip  between th e  two v a r ia b le s .  
The observed value  o f  P e a rso n 's  i:, - .1 0 6 0 , d id  n o t exceed th e  c r i t i c a l  
va lue  o f £ , .1946, a t  th e  .05 le v e l  o f  s ig n if ic a n c e . There was n o t a 
s ig n i f ic a n t  r e la t io n s h ip  between th e  two v a r ia b le s .  T h e re fo re ,: th e  
in v e s t ig a to r  f a i le d  to  r e j e c t  th e  n u l l  h y p o th esis . T his in d ic a ted  th a t  
th e  frequency o f classroom  problems was n o t r e la te d  to  th e  age o f the  
te ac h e r.
Hq15 There w i l l  be no s ig n i f ic a n t  r e la t io n s h ip  between the  
bothersom eness mean and th e  age o f th e  te a c h e r .
D e ta iled  an a ly se s  a re  in  Table 31.
Table 31
R ela tio n sh ip  Between Bothersomeness Mean and Age o f Teacher
Scale C o e ff ic ie n t Cases P ro b a b il i ty
Bo thersom eness -.1807 246 .004
r  = -.1807 d . f . = 244 £  < .05
The Pearson £  (p roduct moment c o r r e la t io n  c o e f f ic ie n t)  was used to  
determ ine th e  s ig n if ic a n c e  o f  th e  r e la t io n s h ip  between th e  two v a r ia b le s .  
There was a  s ig n i f ic a n t  r e la t io n s h ip  a t  th e  .05 le v e l  between the  age of 
the  teach e r and the  bothersom eness o f c lassroom  problem s. T h ere fo re , 
the  n u l l  h y p o thesis  was re je c te d  and th e  re se a rc h  h y p o th esis  was 
accep ted .
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Hq16 There w i l l  be no s ig n i f ic a n t  d if fe re n c e  between th e  frequency 
mean and the  sex o f  the  te a c h e r .
D e ta iled  an a ly ses  a r e  in  Table 32.
Table 32
D iffe ren ce  Between Frequency Mean and Sex o f  th e  Teacher
Scale Group




T w o -ta il 
T value  P ro b a b il i ty
Frequency Male 27 1.5806 .523
- .1 1  .910
Frequency Female 219 1.5905 .420
N « 246 d . f .  = ro .p * A .05
A tw o -ta ile d  _t t e s t  fo r  independent samples was used to  determ ine 
i f  s ig n if ic a n t  d if fe re n c e  was found. The observed £  value  o f - .1 1  was 
le s s  than the  c r i t i c a l  va lue  o f 1.960 a t  the  .03 le v e l  o f  s ig n if ic a n c e . 
T h erefo re , th e  in v e s t ig a to r  f a i le d  to  r e j e c t  the  n u l l  h y p o th es is . This 
In d ic a te d  th a t  th e re  was no s ig n i f ic a n t  d if fe re n c e  between th e  frequency 
o f problems and th e  sex o f th e  te ac h e r.
Hq17 There w i l l  be no s ig n i f ic a n t  d if fe re n c e  between the  
bothersom eness mean and the  sex o f the  te a c h e r.
D e ta iled  an a ly ses  a re  In Table 33. A tw o -ta ile d  t_ t e s t  fo r  
independent sam ples was used to  determ ine i f  s ig n i f ic a n t  d if fe re n c e  was 
found. The observed _t v a lu e  o f  -1 .8 8  was l e s s  than  th e  c r i t i c a l  va lue  
o f 1.960 a t  the  .05 le v e l  o f  s ig n if ic a n c e . T h ere fo re , th e  in v e s t ig a to r  
fa i le d  to  r e j e c t  th e  n u l l  h y p o th esis . T h is in d ic a te d  th a t  th e re  was no 
d if fe re n c e  between the  bothersom eness o f  problems and th e  sex o f the  
te ac h e r.
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T able 33
D if fe r e n c e  Between B othersom eness Mean and S ex  o f  th e  Teacher
Scale Group
Number o f 
Cases Mean
Standard
D ev iation T value
T w o -ta il
P ro b a b il i ty
Bothersomeness Male 27 1.6935 .649
-1 .88 .061
Bothersomeness Female 219 1.9409 .644
N -  246 d . f .  » 244 £  < .05
Hq18 There w i l l  be no s ig n i f ic a n t  d if f e re n c e  between th e  frequency 
mean and th e  le v e l  o f  s a t i s f a c t io n  o f th e  te a c h e r ’s  undergraduate  
teach e r p re p a ra tio n  program.
D eta iled  an a ly se s  a r e  in  Table 34. A tw o -ta ile d  £  t e s t  fo r 
independent samples was used to  determ ine i f  s ig n i f ic a n t  d if fe re n c e  was 
found. The observed v a lu e  o f 2 .43 exceeded th e  £  v a lu e  o f 1.960 a t  th e  
.05 le v e l  o f  s ig n if ic a n c e . T h ere fo re , th e  in v e s t ig a to r  re je c te d  th e  
n u l l  h y p o thesis  and accep ted  th e  re se a rc h  hy p o th esis  th a t  th e re  was a 
s ig n if ic a n t  d if f e re n c e  between th e  frequency mean o f  classroom  problems 
and the  le v e l  o f  s a t i s f a c t io n  o f th e  te a c h e r 's  undergraduate  teach e r 
p re p a ra tio n  program.
Hq19 There w i l l  be no s ig n i f ic a n t  d if fe re n c e  between the  
bothersom eness mean and th e  le v e l  o f  s a t i s f a c t io n  o f th e  te a c h e r 's  
undergraduate  p re p a ra tio n  program. ----- ------ --------




Humber o f  
Cases Mean
Standard
D ev ia tion T v a lue
T w o -ta il




very  s a t i s f i e d








N « 246 d . f .  = 244 j j  < .05
Table 35
D ifferen ce  Between Bothersomeness Mean and Level o f  S a t is fa c t io n  w ith  U ndergraduate Teacher
P re p a ra tio n  Program
S cale Group
Number o f 
Cases Mean
Standard
D ev iation T v a lue
T w o-ta il
P ro b a b il i ty
Bothersomeness Less than
very  s a t i s f i e d








N = 246 d . f .  *• 244 £  < .05
mo
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A tw o -ta ile d  £  t e s t  f o r  Independent samples was used to  determ ine 
i f  s ig n i f ic a n t  d if fe re n c e  was found. The observed R v a lu e  o f 2.03 
exceeded th e  c r i t i c a l  v a lu e  of 1 .960 a t  th e  .05 le v e l  o f  s ig n if ic a n c e . 
T h erefo re , th e  in v e s t ig a to r  re je c te d  th e  n u l l  h y p o th esis  and accepted 
th e  re se a rc h  hypo thesis  th a t  th e re  was a s ig n i f ic a n t  d if f e re n c e  between 
th e  bothersom eness mean o f classroom  problems and th e  le v e l  of 
s a t i s f a c t io n  of th e  te a c h e r 's  undergraduate p re p a ra tio n  program.
Hq20 There w il l  be no s ig n if ic a n t  d if f e r e n c e  between th e  frequency 
mean and the  te a c h e r 's  le v e l  o f s a t i s f a c t io n  w ith  te ac h in g .
D eta iled  an a ly ses  a re  in  Table 36. A tw o -ta ile d  t^  t e s t  fo r  
Independent samples was used to  determ ine i f  s ig n i f ic a n t  d if f e re n c e  was 
found. ■ The observed £  v a lu e  of 4 .73 exceeded th e  c r i t i c a l  v a lu e  o f
1 .960 a t  th e  .05 le v e l  of s ig n if ic a n c e . T h ere fo re , th e  in v e s t ig a to r  
re je c te d , th e  n u l l  hy p o th esis  and accepted  th e  re se a rc h  h y p o th esis  th a t  
th e re  was a s ig n if ic a n t  d if f e re n c e  between th e  frequency  o f problems 
experienced by classroom  te a c h e rs  and th e i r  le v e l  o f  s a t i s f a c t io n  w ith  
teach in g .
Hq21 There w il l  be no s ig n if ic a n t  d if f e re n c e  between th e  
bothersom eness mean and th e  te a c h e r 's  le v e l  o f s a t i s f a c t io n  w ith  
teach in g .
D eta iled  an a ly ses  a re  in  Table 37. A tw o -ta ile d  _t t e s t  fo r  
independent samples was used to  determ ine i f  s ig n if ic a n t  d if f e re n c e  was 
found. The observed £  v a lu e  of 3.62 exceeded th e  c r i t i c a l  v a lu e  of
1 .960 a t  th e  .05  le v e l  o f s ig n if ic a n c e . T h ere fo re , th e  in v e s t ig a to r  
re je c te d  th e  n u l l  h y p o thesis  and accepted th e  re se a rc h  hy p o th esis  th a t  
th e re  was a  s ig n if ic a n t  d if f e re n c e  between th e  bothersom eness o f  problems
T able 36





D ev iation T v a lue
T w o-ta il




very  s a t i s f i e d








N = 246 d . f .  = 244 £  < . 05
Table 37





D ev iation T v a lue
T w o-ta il
P ro b a b il i ty
Bothersomeness Less than
v ery  s a t i s f i e d








H = 246 d . f .  ** 244 £  < .05
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experienced  by c lassroom  te ac h e rs  and th e i r  le v e l  o f  s a t i s f a c t io n  w ith  
teach in g .
Summary
The study  was made to  in v e s t ig a te  th e  problems l i s t e d  a s  bothersome 
and th e i r  frequency  a s  id e n t i f ie d  by se le c te d  elem entary  te ac h e rs  and to  
analyze d if fe re n c e s  between te ac h e r problems and se le c te d  s o c ia l  
demographic v a r ia b le s .  The hypotheses were s ta te d  in  th e  n u l l  form and 
were analyzed to  determ ine i f  th e re  was a  r e la t io n s h ip  between problems 
o f  a f f i l i a t i o n ,  c o n tro l ,  p a re n t r e la t io n s h ip s  and home c o n d itio n s , 
s tu d en t su ccess , and tim e and th e  frequency and bothersom eness o f  problems 
on a  70-item  l i s t .  Hypotheses were analyzed to  determ ine  i f  th e re  was a 
r e la t io n s h ip  between th e  average number o f s tu d e n ts  per c la s s ,  number of 
y ears  fu l l - t im e  teach ing  ex perience , and the  age o f th e  teach e r to  the  
frequency and bothersom eness o f classroom  problem s. Hypotheses were 
analyzed to  determ ine i f  th e re  was a  s ig n i f ic a n t  d if f e r e n c e  between the 
grade le v e l  ta u g h t, h ig h e s t degree earned , sex o f th e  te a c h e r , le v e l  of 
s a t i s f a c t io n  w ith  the  undergraduate  te ac h e r p re p a ra tio n  program, and 
le v e l  o f s a t i s f a c t io n  w ith  teach ing  and th e  frequency and bothersom eness 
o f  c lassroom  problem s.
In  hypotheses 1, 2, 3, 4 , 3 , 11, and 15 the  Pearson £  (product 
moment c o r r e la t io n  c o e f f ic ie n t)  was used to  analy ze  the  d a ta . The n u ll 
hypotheses were re je c te d  and th e  re se a rc h  hypotheses were accepted  
because the  observed valued exceeded th e  c r i t i c a l  v a lu e  a t  th e  .05 
le v e l  of s ig n if ic a n c e .
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In hypotheses 6 , 7, 10, and 14 th e  Pearson jc (product moment 
c o r r e la t io n  c o e f f ic ie n t)  was used to  analyze  the  d a ta . The observed 
v a lu e  was l e s s  than th e  c r i t i c a l  v a lu e  a t  th e  .05 le v e l  o f  s ig n if ic a n c e . 
The n u ll  hypotheses were accep ted .
The a n a ly s is  o f  v a ria n ce  was used to  t e s t  fo r s ig n if ic a n t  d if f e re n c e  
in  hypotheses 8 and 9. The observed value  was l e s s  than the c r i t i c a l  
v a lu e  a t  th e  .05 le v e l  o f  s ig n if ic a n c e  in  h y p o thesis  8 , and th e  n u l l  
hy p o th esis  was accep ted . However, th e  observed v a lu e  exceeded the  
c r i t i c a l  va lue  in  h y p o th e sis  9, and th e  n u l l  hypo thesis  was r e je c te d .
The _ t- te s t  fo r  independent sam ples, using  a  tw o -ta ile d  t e s t  o f  
v a lu e s , was used fo r  te s t in g  hypotheses 12, 13, 16, 17, 18, 19, 20, and 
21. The observed v a lu e  was l e s s  than the  c r i t i c a l  v a lu e  a t  th e  .05 le v e l  
o f s ig n if ic a n c e  in  hypotheses 12, 13, 16, and 17, and th e re fo re , the  
n u l l  hypotheses were accep ted . However, th e  n u l l  hypotheses were 
re je c te d  and th e  re se a rc h  hypotheses were accepted in  hypotheses 18, 19, 
20, and 21 because th e  observed v a lu e  exceeded th e  c r i t i c a l  v a lu e  a t  the  
,05 le v e l  o f s ig n if ic a n c e .
The survey in strum en t Included a  s e c tio n  fo r open-ended comments 
by the  resp o n d en ts . A la rg e  m a jo rity  o f th o se  who d id  respond re fe r re d  
to  problems d ea lin g  w ith  tim e and s tu d en t su ccess .
CHAPTER 5
Summary, F ind ings, C onclusions, and Recommendations
Summary
The problem o f t h i s  study  vas to  In v e s tig a te  the  problems l i s t e d  as  
bothersome and th e i r  frequency a s  Id e n t i f ie d  by s e le c te d  elem entary  
te ac h e rs  and to  analyze  d if fe re n c e s  between te ac h e r problems and 
se le c ted  s o c ia l  demographic v a r ia b le s .  A fte r  re sea rc h in g  the  l i t e r a t u r e  
and c o n su ltin g  the  D is s e r ta t io n  A b s tra c ts  I n te r n a t io n a l , th e  in v e s t ig a to r  
found th a t  a study o f th i s  type could prove v a lu ab le  fo r  te ac h e rs  o f  
elem entary  g rades. The re lev an ce  o f p ro fe s s io n a l problem so lv in g  a s  a 
competency could  p rov ide  fo rm ative  in fo rm ation  to  guide changes in  
undergraduate, g rad u a te , p re se rv ic e , and in - s e rv ic e  ed u ca tio n .
A d e s c r ip t iv e  re sea rc h  design  was followed by surveying a  se le c te d  
sample of te ac h e rs  in  grades 1-7 in  th e  n in e  co u n tie s  and two c i t i e s  
w ith  independent school d i s t r i c t s  in  Southwest V irg in ia . A survey 
instrum en t was se le c te d  and m ailed to  th e  se le c te d  sample o f te a c h e rs .
At th e  end o f  30 days, a 78% re tu rn  was ach ieved , and th e  d a ta  from the 
246 responses were compiled and analyzed . The S t a t i s t i c a l  Package fo r 
th e  S o c ia l Sciences (SPSSX) in  th e  O ffice  o f Computing and In fo rm ation  
Resources, E ast Tennessee S ta te  U n iv e rs ity , was used fo r  th e  te s t in g  of 
21 major re se a rc h  hypotheses.
Find ings
The s t a t i s t i c a l  a n a ly s is  o f  the  c o lle c te d  d a ta  in d ica ted  s ig n if ic a n t  
d if f e r e n c e s  in  12 o f the  21 hypotheses developed fo r  th e  s tudy . The
85
f in d in g s  revealed  th a t  te ac h e rs  can and w i l l  id e n t i fy  th e i r  
s c h o o l- re la te d  problems. The f in d in g s  a lso  rev ea led  th a t  a s ig n i f ic a n t  
re la t io n s h ip  e x is te d  between th e  f iv e  c lu s t e r s  o f  problems which 
Crulckshank (1980) id e n t i f ie d  and th e  frequency and bothersom eness o f 
c lassroom  problem s. Those c lu s t e r s  o f  problems were problems o f 
a f f i l i a t i o n ,  c o n tro l ,  p a ren t r e la t io n s h ip s  and home c o n d itio n s , s tu d en t 
su ccess , and tim e. The predom inately  mentioned problems d e a l t  w ith  
tim e—having enough time to  p lan  and implement good teach in g  and to  
com plete r e la te d  r e s p o n s ib i l i t i e s .  The fou r problems which were o f most 
concern to  te ac h e rs  were (1) having enough tim e to  te ach  and a lso  to  
d iagnose and e v a lu a te  le a rn in g , (2) having enough p re p a ra tio n  tim e,
(3) having enough f r e e  tim e, and (4) perform ing a d m in is tra tiv e  and 
c l e r i c a l  fu n c tio n s , such a s  doing paperwork, c o l le c t in g  lunch  money, and 
l ib r a r y  f in e s .  The second most f re q u e n tly  mentioned problems were 
problems d e a lin g  w ith  s tu d en t success .
The s tro n g  re la t io n s h ip  which e x is te d  between th e  f iv e  c lu s t e r s  o f  
problems and the  frequency and bothersom eness o f  problems suggested th a t  
th e  more freq u en t th e  problem was th e  more bothersome i t  became. The 
study  rev ealed  th a t  th e re  was no r e la t io n s h ip  between the  frequency o f 
problems and th e  average number o f s tu d e n ts  p er c la s s .  There was a lso  
no r e la t io n s h ip  between th e  bothersom eness o f  problems and the  average 
s iz e  o f  the  c la s s .  There was no s ig n i f ic a n t  d if f e re n c e  between th e  
frequency o f problems and the  grade le v e l ,  but th e re  was a d if fe re n c e  
between th e  bothersom eness o f problems and th e  grade l e v e l .
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There was no s ig n if ic a n t  r e la t io n s h ip  between th e  number o f y ears  
o f  fu l l - t im e  teach ing  experience and th e  frequency of problems in  the 
classroom . However, th e re  was a s ig n i f ic a n t  r e la t io n s h ip  between the 
bothersom eness o f  problems and th e  number o f  y ea rs  o f  teach ing  
ex p erien ce . More experienced te a c h e rs  were l e s s  bothered  by 
c lass ro o m -re la ted  problem s.
There was no d if fe re n c e  in  th e  frequency and bothersom eness o f  
problems and th e  h ig h e s t degree earned by th e  te a c h e r. There was a lso  
no re la t io n s h ip  between the  age o f th e  te ac h e r and the  frequency of 
problems. However, th e re  was a  s ig n if ic a n t  r e la t io n s h ip  between the  
bothersom eness o f  problems and th e  age o f th e  te a c h e r . O lder te ac h e rs  
were l e s s  bothered by c la ss ro o m -re la te d  problem s.
The sex o f  th e  teach e r made no d if fe re n c e  on e i th e r  th e  frequency 
o r  bothersom eness o f  problems experienced  by te a c h e rs . However, when 
problems d id  occu r, fem ales seemed to  be more bothered  than  d id  m ales.
There was a  s ig n if ic a n t  d if f e re n c e  between th e  frequency and 
bothersom eness o f  problems and th e  te a c h e rs ' l e v e l  o f s a t i s f a c t io n  w ith  
t h e i r  undergraduate teach e r p rep a ra tio n .p ro g ram . Seventy pe rcen t o f 
th e  responden ts were le s s  than  very  s a t i s f i e d .  Teachers who were le s s  
than very  s a t i s f i e d  experienced more problems and were much more 
bothered by those problems than  were te a c h e rs  who sa id  th a t  they were 
very  s a t i s f i e d  w ith  th e i r  p re p a ra tio n  fo r teach in g .
There was a s ig n if ic a n t  d if f e re n c e  between the frequency and 
bothersom eness o f  problems and th e  te a c h e rs ' s a t i s f a c t io n  w ith  te ach in g .
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S ix ty  pe rcen t o f  th e  respondents were l e s s  than  very  s a t i s f i e d  w ith  
te ach in g . Teachers who were le s s  than  very  s a t i s f i e d  experienced more 
freq u en t problems and were much more bothered by those problems than  were 
te a c h e rs  who sa id  th a t  they were very  s a t i s f i e d  w ith  teach in g .
Conclusions
When comparing th e  problems id e n t i f ie d  a s  freq u en t by te a c h e rs  in  
t h i s  study  w ith  those  id e n t i f ie d  in  th e  teach e r problem s l i t e r a t u r e  
s in ce  1938, a  s h i f t  In emphasis was e v id en t. H is to r ic a l ly ,  c o n tro l o r 
c lassroom  d is c ip l in e  has ranked h igh . Concern over s tu d en t su ccess , 
m ainly having and using  th e  b e s t  in s t r u c t io n a l  methods and m a te r ia ls ,  
was a lso  g e n e ra lly  a f re q u e n tly  c i te d  problem. The s h i f t  o f  emphasis to 
problem s o f tim e tak in g  precedence over s tu d en t success and c o n tro l 
in d ic a te d  th a t  te ac h e rs  a re  more p ressu red  today than  in  y ears  p a s t .
More paperwork and a focus on a c c o u n ta b ili ty  c r e a te  t h i s  p re s su re .
This s h i f t  in  the  n a tu re  o f freq u en t and bothersome problems 
seemed lo g ic a l .  C hildren  in  th e  classroom s o f  te ac h e rs  p a r t ic ip a t in g  
in  t h i s  s tudy  were v a s t ly  d i f f e r e n t  from th e  c h ild re n  in  classroom s 40 
y e a rs  ago. M ainstream ing has added s tu d en ts  to  to d a y 's  c la s s e s  who 
re q u ire  more tim e and p lanning  of in s t ru c t io n .  Changes in  fam ily  
s t r u c tu r e ,  media, and peer p re ssu re , a s  w e ll a s  o th e r  s o c ia l  fa c to r s  
have exposed c h ild re n  in  today1s classroom s .to more s t r e s s  and g re a te r  
em otional needs than d id  c h ild re n  s e v e ra l decades ago.
I t  cannot be a sc e rta in ed  from th i s  study i f  c o n tro l problems in  
to d a y 's  classroom s have d im in ished , o r  i f  problems re la te d  to  the  
t e a c h e r 's  time and s tu d en t success have mushroomed. The movement to
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r e tu rn  to th e  " b a s ic s"  and more t r a d i t i o n a l ,  s tru c tu re d  c lassroom s has 
provided te a c h e rs  w ith  needed t r a in in g  in  classroom  management s k i l l s  
and s tu d e n ts  w ith  more c le a r ly  understood s t r u c tu r e .  These fa c to r s  
c o n tr ib u te  to  th e  re d u c tio n  o f th e  frequency o f  c o n tro l and management 
problems (B a ln er, 1986/1987).
Recommendations
Based on th e  f in d in g s , the  fo llow ing  recommendations a r e  suggested :
1 , The in strum en t should be fu r th e r  r e f in e d .  The fo u r th  response  
ca teg o ry  on th e  r a t in g  s c a le s  was c o n s is te n tly  underused. A fo u r-ch o ice  
response  would more c le a r ly  measure te ac h e r a t t i tu d e s  toward th e i r  
problem s. The number o f item s should a lso  be reduced to  d ecrease  the  
amount o f  tim e re q u ired  to  com plete th e  q u e s tio n n a ire .
2, Teacher educa tion  i s  c u r re n t ly  undergoing c a re fu l  s c ru tin y . 
P roposa ls  fo r  major changes in  p re se rv ic e  education  programs, s tu d en t 
te ac h in g , and c e r t i f i c a t i o n  a re  p re v a le n t. In v e s tig a tio n s  o f teach e r 
problems may prove u se fu l w ith  re s p e c t to  program ev a lu a tio n  and provide 
form ative in fo rm atio n  to  guide f u r th e r  changes in  teach e r ed u ca tio n .
3, P re se rv ic e  educa tion  should be guided by an understand ing  o f 
the  a c tu a l c lassroom  problems th a t  te ach e rs  c u r re n t ly  face . P rese rv ic e  
teacherB  need to  be tau g h t how to  o rgan ize  in s t r u c t io n  and how to  manage 
th e i r  tim e, how to  u t i l i z e  s h o r tc u ts  in  hand ling  c l e r i c a l  and 
a d m in is tra tiv e  ch o res, how to  su p e rv ise  c lassroom  aideB , how to  manage 
c h ild re n  w ith  in d iv id u a l d if f e re n c e s , and how to  p re sen t ro u tin e  m a te r ia l 
th a t  i s  re le v a n t to  s tu d e n ts  and en joyab le  to  le a rn .
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4 . S uperv ising  te ac h e rs  fo r  s tu d en t te a c h e rs  should  be recognized 
m aster te ac h e rs  w ith  good p rob lem -so lv ing  s k i l l s  and who a re  a b le  to  
model e f f e c t iv e  teach e r b eh av io rs . They should be In n o v a tiv e , use  time 
w e ll, and u t i l i z e  e x c e lle n t c lassroom  management te ch n iq u es .
5. In - s e rv ic e  t r a in in g  and su g g es tio n s  should come from te ac h e rs  
who have m astered s k i l l s  o f  tim e management, ways o f m otivating  
s tu d e n ts  and a d d re ss in g  in d iv id u a l d if f e r e n c e s , and o rg an iz in g  and 
managing a d m in is tra tiv e  ta sk s  and th e  c l e r i c a l  s id e  o f  te ach in g . 
In -s e rv ic e  t r a in in g  would prove more v a lu ab le  fo r  te a c h e rs  i f  i t  drew 
from knowledge of teach e r problem s.
6 . School a d m in is tra to rs  could  b e n e f i t  from an understand ing  of 
te ach e r problem s, e s p e c ia l ly  problems which a re  unique to  t h e i r  b u ild in g . 
Teachers need and want to  be involved  in  decision-m ak ing . Surveying 
te a c h e rs  about t h e i r  problems could  p rov ide  te a c h e rs  an o p p o rtu n ity  to  
become involved .
7. Problem in v e n to r ie s  could  be h e lp fu l to  te a c h e rs  who a re  
d iscouraged  and d i s s a t i s f i e d .  The in v en to ry  could help  them c l a r i f y  the  
problems they have, and a lso  to  h e lp  them p lan  a  way to  overcome problems 
in  a  s p e c if ic  a rea  o f  need. I t  would a lso  be h e lp fu l fo r  tro u b led  
te ac h e rs  to  know th a t  they  o re  no t a lone  because every  te a c h e r  has 
problem s, and most problems a re  s im ila r  to  th e  problem s th a t  a l l  te ach e rs  
fa c e .
8 . F u rth er re s e a rc h  could lend an understand ing  to  problem so lv ing  
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August 21, 1986 
65 Woodstock Lane 
B r is to l ,  V irg in ia  24201
Dr. Donald R, Crulckshank «
Ohio S ta te  U n iv e rs ity  
190 Oval D rive, North 
Columbus, Ohio 43210
Dear S ir :
1 am c u r re n t ly  a d o c to ra l s tu d en t a t  East Tennessee S ta te  
U n iv e rs ity  in  Johnson C ity , Tennessee. 1 am seeking  a to p ic  fo r  my 
d is s e r ta t io n  and came a c ro ss  your Teacher Problem C h ec k lis t w hile 
examining some m a te r ia ls  from the  S ta te  Department o f  Education, 
N ash v ille , Tennessee. A pparently , your c h e c k l is t  i s  be ing  used a s  an 
e v a lu a tio n  instrum ent in  th e  STAR p i lo t  program on reduced c la s s  s iz e  
under th e  d i r e c t io n  o f  E liza b e th  Word. A fte r f in d in g  your in s tru m en t, 
I  d iscovered  th a t  one o f  my committee members, Dr. Robert Shepard, 
remembered you from th e  U n iv e rs ity  o f Tennessee. He to ld  me th a t  you 
were c u r re n t ly  a s so c ia te d  w ith  Ohio S ta te  U n iv e rs ity  and suggested 
th a t  I  c a l l  you. Your s e c re ta ry  s a id  th a t  you would n o t be back 
u n t i l  September 1, so th e re fo re , 1 decided to  w rite  in s te a d .
1 have been doing some re sea rc h  on reduced c la s s  s iz e .  However, 
a t  th i s  p o in t, I have n o t completed enough sea rc h  o f th e  l i t e r a t u r e  
to  s t i c k  w ith  th a t  p a r t ic u la r  to p ic . I  am in te r e s te d  in  r e p l ic a t in g  
a s tudy  u sin g  your in strum ent w ith  the  ta r g e t  p o p u la tio n  coming from 
th e  co u n tie s  o f southw est V irg in ia . Do you know o f an in te r e s t in g  
study fo r  r e p lic a t io n ?  I  s I b o  need a c lean  copy o f your c h e c k l is t  a s  
w e ll as perm ission  fo r  use o f  i t  and the  v a l id i ty  r a t e .
I f  you can he lp  me, I  would a p p re c ia te  a l l  th e  In fo rm ation  which 
you can forw ard a t  your e a r l i e s t  convenience. I f  you can recommend 
a good study fo r r e p l ic a t io n ,  I  would need in fo rm ation  concern ing  how 
I  can o b ta in  a  copy. Thank you.
S in ce re ly  yours
Brenda C. H a rr is
The Ohio State Unhre«#y Department ot Educational 
Theory and Practice 
Teacher Education
225 Romseycr Halt 
29 West Woodrult Avenue 
Columbus. Ohio 43210-1177
Phono 614-422-4072
September 2 , 1986
Brenda C. Harris 
65 Woodstock Lane 
B ris to l, Virginia 24201
Dear Orenda:
Presently Deborah Balner a doctoral student here but now employed a t  Biola 
University in  Los Angeles is  completing a study of problems of teachers 
wherein 1n p a rt she has developed a new version of the check list you 
requested th a t Is  found in Crulckshank ana Associates <1980) Teaching Is 
Tough. Prentice-H all. You probably would want to, seek- her counsel . Sfie 
w ill have many good Ideas to  share with you. Her’ address and telephone 
number are:








13800 Biola Avenue 






O ctober 5 , 1986
Deborah Balner 
B io la  U n iv e rs ity  
Education Department 
13800 B iola Avenue 
La Mirada, C a lifo rn ia  90639
Dear Ms. B alner,
This i s  a follow -up l e t t e r  to  our te lephone con v ersa tio n  o f 
September 12. I f  you w il l  r e c a l l  from our c o n v e rsa tio n , I  am planning  
to  undertake a s tudy  s im ila r  to  yours in  which th e  elem entary Teacher 
Problem 's C h ec k lis t i s  used as an in strum en t fo r  re sea rc h  purposes.
Dr. Donald R. Crulckshank advised  me to  o b ta in  your re v ised  e d i t io n  
because o f the  f a c t  th a t  you had updated i t .  S ince my study w il l  be 
done w ith  e lem entary  te a c h e rs , 1 am very  much in te r e s te d  in  th e  rev ised  
e d it io n .
1 am aware th a t  you a re  extrem ely busy w ith  your work and your own 
d is s e r ta t io n .  However, I  am eager to  s t a r t  p u tt in g  mine to g e th e r .
Would you p lease  send me a copy of th e  c h e c k l is t  w ith  a l e t t e r  o f  
perm ission  fo r  u sing  i t  a t  your e a r l i e s t  convenience? A lso, I  would 
a lso  a p p re c ia te  any th ing  e ls e  th a t  you could  send me. I  am having 
problems o b ta in in g  in fo rm ation  h ere  lo c a l ly .  I  found th e  Veenman 
a r t i c l e  you suggested  and am p re s e n tly  re sea rc h in g  th ose  re fe re n c e s .
I f  your d is s e r ta t io n  i s  com pleted, I  would lo v e  to  have a  copy to  use 
as one o f my re fe re n c e s  o r maybe to  r e p l ic a te  i f  i t  could be done using  
a ta rg e t  po p u la tio n  here in  E ast Tennessee and Southwest V irg in ia . I f  
th i s  i s  a p o s s ib i l i ty ,  I  would be happy to  pay fo r a l l  expenses. P lease  
send a l l  m a te r ia ls  to  me C.O.D.
I f  I  should r e p l ic a te  your s tu d y , I  s h a l l  be happy to  sh are  w ith 
you the r e s u l t s  o f  my study .
Thank you fo r  your c o n s id e ra tio n , and p le ase  forward the m a te r ia ls  
a t  your e a r l i e s t  convenience.
S in c e re ly  yours
Brenda H a rris
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B io l a  u n i v e r s i t y
s c h o o l  or
Ml'IS AKI) SCttuW iiS
October 20, 1986
Ms. Brenda Harris 
66 Woodstock Lane 
Village Green 
B risto l, Virginia 24201
Dear Brenda:
Sorry fo r the delay in following up on our telephone conversation. Things have 
been quite busy here, but I do re la te  to your anxieties regarding your d issertation!
Enclosed Is a rough d raft of my d isserta tion . I thought th a t i t  might be 
helpful a t th is point. You will see tha t the Instrument, both Crulckshank's 
original form and the modified form, are 1n the appendix. Also, the 
bibliography may be of help to you. This Is a copy th a t I had given to one 
of my conmittee members, so i t  has some red marks in I t .  I ' l l  send a final 
copy when i t  1s ready, i f  you are interested. The main difference will be 
that the second chapter and the case supporting tha t school populations have 
changed will be considerably strengthened, and more recent educational reports 
and some of the work of child psychologist David Elkind w ill be cited . Also, 
the final chapter on discussing the resu lts Is pretty  weak and will be 
strengthened. The analysis using the Rasch model 1s pretty  specialized and 
complex. I don 't think even my coronlttee understood tha t p a rt, so you may 
want to skim that aspect of the study.
If  you have any questions on the procedures, I w ill be happy to ta lk  further 
with you. Also, 1f you have any questions on the analysis, I may be able 
to a ss is t you somewhat. I know how hard I t  was to figure out when I was
doing i t !  I would be most interested in your re su lts , as I want to refine
the Instrument and data from another sample of elementary teachers 
would be helpful. Ue also could probably get some jo in t publications 
out of tha t so rt of research.
Thanks for offering to pay for the cost of printing and shipping. Since 
th is Is a secondhand copy, there really  i s n 't  a cost. If you could
remit the cost of postage, however, i t  would be appreciated.
Again, please do not hesitate to call i f  you have questions. I am very Interested 
In th is line of research, and s t i l l  have a sense of companionship with 
struggling fellow doctoral students.
Sincerely,
Deborah L. Bafner
PS. I passed my oral defense la s t  week, so i t  fs possible to finish!
usvkj w o M .t n ; .u  A H /u m .c i •h -i m w
i / \
B i o i a  u n iv e r s it y
102
SCIKX)! .  o r
Ain 'S  AND SCIENCES
January 23. 19S7
Brenda Harris
East Tennessee State University 
College of Education 
Box 19000A
Johnson City, TN 37614-0002 
Dear Ms. Harris:
Sincere apologies for my tardiness 1n responding to your la s t  le t te r .  I had 
spent six  weeks over the holidays 1n Colurous, so was la te  In getting the le t te r ,  
especially since my return was delayed In Texas by th a t series of snow storms'•
I had an unexpected, extended stay In tha t lovely s ta te , which I hope I never 
have to repeat.
Enclosed 1s a copy of the Instrument which I used 1n my disserta tion . The 
white copy Is Form 1, which I used as the master. The yellow copy Is the 
second form, which has scranfcled Items. I used two forms because I wanted to 
ensure tha t Items were not being rated merely on the basis of where they 
appeared 1n the Instrument. Of course, th is  meant tha t I had*to transpose 
the second form items into the f i r s t  form order for data processing and analysis. 
And that wasn't easy! I f  these copies do not suffice fo r your purposes, please 
l e t  me know and I can send larger (but more awkward) copies. I had the 
Instruments reproduced by xerox machine a t  a quality copy center. I t  turned 
out to be much cheaper - than o ffse t printing, and they could do the size 
reductions that I wanted.
A bibliographic reference fo r my d issertation  1n APA format would be as 
follows:
Balner, D.L. (1987). Perceived problems of elementary school 
teachers related to grade level, teaching experience, and 
student background (Doctoral d isserta tion , Ohio State 
University, 1986). D issertation Abstracts International,  ,
Since the Dissertation Abstracts cony is  not out ye t (but should be by the 
time you finalize your bibliography), I do not know the volume number or the 
page, which are the la s t  two Items on the reference. That information should 
be available In your lib rary .
Several changes were made In my final copy of the d isserta tion . These were 
mainly changes in describing the data analysis (chapter 4) and in the recommendations 
(chapter 5). I f  you would find th is  useful, you could obtain a copy of the 
d isserta tion  from University Microfilms In Ann Arbor, HI, or I could have one 
run o ff here and mall I t  to you fo r about $15. I ' l l  try  to be more prompt In 
the future with regards to our correspondense!
I . i x t  h i  m  j u  . u '/■; - l \ . \  i  M A H  i.c.t . rj/.o • m - t a v
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UL^YL^ii1 Woodstock Lane
V illage Crecn 
B r is to l , V irginia 24201 
Hovcmbcr 20, 19B6
E«t Tennessee Sule University 
College of Education
tV p jd tn c n i  o l Supw nU on  and  A dm inkiu tJon  •  B oi I9000A •  Johnvon City. T r im m e r  J J t t 4-0002 •  (61S) 129-4411.44M  
Dr. William L. Helton
A dm inistrative D irector fo r Teacher Educational 
C e r tif ic a tio n  and P ro fessional Development 
P. 0 . 6Q
V irg in ia  Department of Education 
Richmond, V irg in ia  23216-2060
Dear S ir:
I  am a d o c to ra l s tuden t a t  East Tennessee S ta te  U niversity  in  Johnson 
C ity , Tennessee. As p a r t ia l  fu lf illm e n t fo r the degree of Doctor o f Education, 
I  am engaged in  research  o f elem entary teacher-perceived problems and the 
frequency and bothersomeness o f those problems. My study w ill  attem pt to 
id e n tify  the  p ro fessional problems o f  teachers in  Southwest V irg in ia .
I  am a res id e n t o f V irg in ia  and attended Che public  schools in  th is  
s ta t e .  I  a lso  received a  Master o f Science degree from Radford U niversity . 
T herefore, I  am in te re s te d  in  the  perception o f problems o f  teachers in  th is  
p a r t ic u la r  a re a .
The inform ation which I  hope to  ob tain  from th is  study should be usefu l 
to  teacher educators a t  various le v e ls .  I t  I s  my hope th a t th e  r e s u l ts  w ill  
lead  educational adm in is tra to rs  to  reexamine educational p o lic ie s , requirem ents 
fo r  c e r t i f ic a t io n ,  and demands on teacher time w ith the new knowledge of the 
r e a l i s t i c  concerns o f elem entary teachers id e n tif ie d  in  the in v es tig a tio n .
The survey i s  in  the  form o f an inventory which was o r ig in a lly  prepared 
by Dr. Donald Crulckshank from Ohio S ta te  U niversity  and rec en tly  updated by 
Dr. Deborah Balner o f Biola U niversity  in  La H irada,‘ C a lifo rn ia . The study 
w il l  focus on group r e s u l ts  and no ind iv idual o r school w ill  be id e n tif ie d ,
I have lim ited  my study to  the coun ties o f Southwest V irg in ia . In order 
to conduct the survey, 1 w ill  need a simple random sample o f K-6 teachers from
those p a r t ic u la r  coun ties, I  have talked  w ith Mr. Gruber o f the  Management
Inform ation Services of the  Department o f Education, and he informed me th a t  
a computer p rin to u t oE randomly se lec ted  teachers could be obtained through 
h is  department i f  I had perm ission from you.
Therefore, I  would lik e  to  request perm ission to  ob tain  th is  sample of
teachers  as w ell as a l e t t e r  o f permission fo r v e r i f ic a tio n  purposes.
I  am including  a copy of the survey instrum ent in  order to  acquaint you 
w ith the questions which w ill  be asked of the teach ers . I f  you would lik e  
fu rth e r  inform ation, please c a l l  me (703-466-8583). I f  you need to  v e rify  
the request, p lease c a l l  my committee chairman, Dr. J .  Howard Bowers 
(615-929-4415).
1 would app rec ia te  your rep ly  a t  your e a r l ie s t  convenience,
Brenda Cook H arris 
Doctoral Candidate
APPENDIX B
CORRESPONDENCE WITH SCHOOL SUPERINTENDENTS
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65 Woodstock Lane 
V illage Green 
B r is to l , V irg in ia  24201
E»l TcnncttH State University 
College of Education
[)0 p 4 iln iL 'iil(ilS tip ftm lu n 4 n (IA ()n il(ilitu iio n  •  fio i 19000A •  lo tim onC ilf#  T rn n e tire  J7fi14'0002 ■ (G15| 919-4415,44M
Dear S ir:
I am a doc to ra l student a t  East Tennessee S ta te  U niversity  in  Johnson
C ity , Tennessee. As a p a r t ia l  fu lf illm e n t fo r the degree of Doctor o f
Education, 1 am engaged in  research  o f elementary teacher-perceived problems 
and the frequency and bothersomeness of those problems. My study w ill  
attem pt to id e n tify  the p ro fessiona l problems of tcacherB in  Southwest 
V irg in ia .
1 am a re s id e n t o f V irg in ia and attended the  public  schools in  th is  
s ta t e .  1 a lso  received degrees from V irg in ia In teroon t College and Radford 
U niversity . Therefore, I  am in te re s te d  in  the  perception o f teachers to
educational probLems in  th is  p a r t ic u la r  a rea .
The inform ation which 1 hope to  obtain  from th is  study should be usefu l 
to teacher educators a t  various le v e ls .  I t  i s  my hope th a t  the  r e s u l ts  w ill 
lead educational adm in is tra to rs  to  reexamine educational p o lic ie s , requirem ents 
fo r c e r t i f ic a t io n ,  and demands an teacher time with the new knowledge o f the 
r e a l i s t i c  concerns o f elementary teachers id e n tif ie d  in  the in v e s tig a tio n .
The survey i s  in  the form of an inventory which was o r ig in a lly  prepared 
by Dr. Donald R. Crulckshank of Ohio S ta te  U niversity  and rec e n tly  updated 
and rev ised  by Dr. Deborah Baincr o f Biola U niversity , La Mirada, C a lifo rn ia . 
The study w ill  focus on group r e s u l ts ,  and no ind iv idual nor school w il l  be 
id e n tif ie d . The inventory i s  sim ple, d ire c tio n s  a re  provided, and i t  should 
take only 15-20 minutes to  complete.
I have lim ited  my survey to  nine counties in  Southwest V irg in ia , including  
the  c l t lc 3  o f B ris to l and Norton. A simple random sample of teachers was 
provided by the Management Inform ation Services of the S ta te  Department of 
Education. Since your school d i s t r i c t  w ill  be Included In th is  study, I 
would l ik e  to  request perm ission to  survey your teachers.
You can provide a ss is ta n c e  by re tu rn in g  a l e t t e r  o f perm ission g ran ting  
au th o riza tio n  to  conduct the survey in  your school system. This l e t t e r  w ill 
assu re  me of a g rea te r  response to the inventory. I  am enclosing a s e l f -  
addressed envelope fo r your convenience, as well as a copy of the inventory 
and demographic data sh ee t. These w ill acquaint you with the questions 
which w ill bo asked of the teach ers . I f  you would l ik e  fu rth e r  Inform ation, 
p lease c a l l  me (703-466-8583).
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Thank you fo r  your tim e and e f f o r t .  T his p ro je c t  would never be 
completed w ithou t your h e lp . I  would a p p re c ia te  your re p ly  a t  your e a r l i e s t  
convenience. 1 w il l  a lso  be happy to  share  my fin d in g s  w ith  you upon 
re q u e s t.
S in c e re ly  yours,
Brenda Cook H arris  
D octoral Candidate
< ^ u r . J .  Howard Bowers
Chairman, D octoral Program
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65 Woodstock Lane 
V illage Green 
B r is to l , V irg in ia  24201 
February 9, 1987
East Tcnncnec Stite University 
College of Education
D i'p iilm e n l o l S u p r m tlu n  jn d  A dm lnH tu llon  •  B ot 19000A •  Jo h n io n C ity , T en n e itee  J761I-0002 •  (61S) 929-44 IS, 44)0
Dear S ir:
Hy name i s  Brenda Cook H arris , and I  an a doc to ra l studen t in  the 
Department oE Supervision and A dm inistration a t  East Tennessee S ta te  
U niversity , Johnson C ity , Tennessee. 1 am cu rre n tly  engaged in  research  
o f elem entary teacher-perceived  problems and the frequency and bothersome- 
ness o f those problems. My study w ill  attem pt to  id en tify  the p ro fessiona l 
problems o f tea c h e rs  in  Southwest V irg in ia .
I  wrote to  you two weeks ago concerning the  p a rt ic ip a tio n  o f teachers 
from your school system In my research  p ro je c t. Perhaps i t  has not been 
convenient fo r you to respond to  ay request fo r  perm ission to  survey your 
elementary tea c h e rs . Since your p a r t ic ip a tio n  i s  c ru c ia l fo r the success 
o f my study, 1 would again  l ik e  to  ask  fo r  your he lp .
You can provide a s s is ta n c e  by re tu rn in g  a  l e t t e r  of perm ission granting  
au th o riza tio n  to  conduct the survey. T his l e t t e r  w ill  assu re  me o f a 
g rea te r response to the  inventory , which I  sen t to  you w ith my o r ig in a l 
req u es t. The teachers  w i l l  be randomly sampled from eleven school d i s t r i c t s .
Thank you fo r  your time and e f f o r t ,  I  would ap p rec ia te  your rep ly  a t  
your e a r l i e s t  convenience.
S incere ly  yours,
Brenda Cook H arris
D octoral Candidate
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®H2cfucl! (dountg public ^cI|ools
FRANK A. C05QV Supefinl«r«0#nt
|l .  (0. Po x  -IG3
PEGGY Li RILEY 
Cleft®itirhirll, JUirgiuia 24651 
te lephone ro w u  * 31) ■* Ms-ssti 
January 26, 1987
Mrs. Brenda Cook H arris 
65 Woodstock- Lane 
V illage Green 
B r is to l ,  V irg in ia  24201
Dear Mrs. H arris:
Mr. Cosby re fe rred  your request fo r permission Co conduct 
a survey in  Tazewell County to  me. Your study appears to  be one 
th a t should be of in te r e s t  to  elementary teachers . We a re  happy 
to  grant perm ission to  you to  conduct the survey in  Tazewell 
County. I  hope you ge t a very favorable response to  the 
inventory.
I  am in te re s te d  in  your finding and d e s ire  a copy of the 
r e s u l ts  when a v a ilab le .
S incerely ,
Charles S. Thomason 
A ssistan t Superintendent 
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P O J J  1 1 1 *1 * 1 0  
(1011 tT M IU
January  24, 1P67
Ms. Brenda C. Ha r r i s  
<5 Uoodstock Lane 
VI I lage  Green 
B r i s t o l ,  UA 24201
Dear h i ,  H a r r i s :
In r e f e r en ce  t o  your r e c e n t  l e t t e r ,  you a re  hereby au th or ized  to 
conduct  your survey of t each e r s  in the Horton C i ty  Schools,  Each such 
t e a c h e r ' s  p a r t i c i p a t i o n ,  however,  w i l l  be accord ing  to h i s  o r  her 
I n c l i n a t i o n  to p a r t i c i p a t e .
Good luck wi th  your e f f o r t .
S i n c e r e l y ,
A lb e r t  S.  A rn rn t r ou t  
D iv is i on  Superintendent
AA/kh
t o \  V » * S i n i a  F u h ' ' c  s c / i
L e a U f  R .  H a l t  
A d m ln l l t r a U r t  M i l i t a n t




Mrs. Brenda Cook H arris 
65 Uoodscock Lane 
V illage Creen 
B r is to l ,  V irg in ia  24201
Dear Mrs. H arris :
This l e t t e r  i s  in  response to  your recen t w ritte n  request 
to  conduct a sample survey of some of our school teachers os a 
p a r t i a l  fu lf il lm e n t of the degree of Doctor of Education a t  
East Tennessee S ta te  U n iversity .
He have read your l e t t e r  w ith  in te r e s t  and have looked 
over the  copy of the  survey which you enclosed.
We are  happy to  send you th is  l e t t e r  g ran ting  you per­
m ission to  conduct Che survey In our school system.
Also, ve wish you the  very b es t in  your research and in  
completing your degree requirem ents.
Best w ishes.
Sincerely  yours
LESTER R. HALL 
A dm inistrative A ssistan t
LRH/db
t o ^ U s i n i a  F u b , f c  s c *
n o r m a  B . L c a tc r  DliMIM o t inttructton
SCHOOL BOARD OrTICC 
222 OAK STRCCT 
BRISTOL. VIROtniA 24201-4198
February 10,1987
Brenda Cook K arris 
65 Uoodstock Lane 
V illage Green 
B r is to l , V irg in ia  24201
Dear Brenda:
Your l e t t e r  has been re fe rre d  to  my desk. I  am 
d e lig h ted , of course , to  a s s i s t  you in  your study by 
giving you perm ission to  study some of our elementary 
teachers.
I hope th ings a rc  going w ell in  your s tu d ie s  and 
personal l i f e .
S incerely
BRISTOL VIRGINIA PUBLIC SCHOOLS
O lrcc to r of In s tru c tio n
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OlHALO C* IIOHADP, GAAHM 
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TCLKntQNC 1 I H U I
January 26* 1967
« V |L L U la |,K |W « L < *  
Pan Mm>m
HOWARD | t QUlLUN(Q,OA
C4i«aiv«viratai*
CAASON 0 . SLOAN 
B*«M 
OWklMI, VtrfHOa
0« 0 no IA JO COUCH, D«fc
MAYC M* WHfATIIY, OepMp G•**
Hrs. Brenda C. Harris 
65 Hood3tock Lane 
Bristol. VA 24201
Dear Hrs. Harrist
You have my permission to survey the teachers in our school 
system.
Very Truly Yours,




-----------------------  A Touch of Class------------------------
January 27, 1987
Ms, Brenda Cook Harris 




Your inquiry regarding administering a survey to some of our 
teachers has been received. We all appreciate the value of 
research in education.
Typically, we simply leave the decision to the teacher, prin­
cipal, or other staff member as to whether they respond or not. 
Usually our people try to assist where they can.
I assume from your correspondence your sample has already been 
selected. Please feel free to forward to your mailing.
Sincerely yours.




701/32H-K0I7 • IW Offi.r ILi 1217 - W.v. 2-12'il
p ia s f jm g t tm  (S o im ig  p u b l ic  J B c ljo o ls
P. O. BOX 1388 
ABINGDON, VIRGINIA 24Z10* 1388 
(703) 638-1800
Wl 1 -M M
MPW
W fU IW t« - t
R, T. HALE, DIVISION SUPERINTENDENT 
RON a  ELY, ASSISTANT SUPERINTENDENT
February 10, 1987
Ms. Brenda Cook H arris  
65 Woodstock Lane 
V illage  Green 
B r is to l ,  V irg in ia  24201
Dear Ms. Harris:
This is in answer to your undated letter which 
I recently received.
You have my perm ission to  conduct the  proposed 
re sea rch  subm itted by surveying  a random sample of 
teach e rs  in  Washington County.
Cood luck to  you on th i s  p ro je c t;  and i f  I can 
be o f fu r th e r  a s s is ta n c e , do no t h e s i ta te  to  con tac t 
me.
S in ce re ly  yours,
Raynard T. Hale 
Division Superintendent
RTH/gd
cc: Mrs. B etty  Conley
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THE COUNTY SCHOOL BOARD OF SMYTH COUNTY
Hs. Brenda Cook Harris 
65 Woodstock Lane 
Village Green 
B ris to l, V irginia 24201
Dear Ms. H arris:
A fter reading carefu lly  the survey which you intend to use in  your 
research fo r a doctorate a t  East Tennessee State University, I an granting 
you pernission to survey ce rta in  randomly selected elementary teachers in 
Smyth County.
Teachers chosen are of course free to respond or not to respond as 
they wish.
1 wish you w ell in  your research of elementary teacher-perecived 
problems and the frequency and bothersoaeness of these problems. A copy 
of the re s u lts  of your survey would be appreciated.
MARVIN C. W IN T E R S . •UFCftlNTCHDtNT • JO Y C E  C. C O H N C T T E . C ll« «
B O X  S 0 7  
M A R I O N ,  V I R Q I N t A  2 4 3 B 4
JO H N  S ,S T V R O N ,C h a Ihm  AN 
M A C K S . B LEVIN S 
WILLIAM O, ORVANT 
M R S. LAURA B. HAYS 
w i l l i a m  o .  m c c l e l l a n
U T . OLINOER
COWIN B J ,  W H ITM O R E . Ill
January 27, 1987
Sincerely,
Harvln E. Winters, Superintendent 
Smyth County Schools
HEU:rt
^ R u s s e l l  ( K o u u i g  P u b l i c  ^ c l | o o l s
‘JCarrg (2\ .  ^Hnsstc 
JQiUtsiott jBupcriiilcitbctit 
^3o* 8 •  ^Qebfltion, Virginia 2426G
H.G. Mutick, Jr. Virginia C. Jack ton Linda M. Comb*
Altitlanl Superintendent Clerk and Chlel Financial Oliicer Deptily Clerk
School Board Mem ben
Chairman . A.B. Gitalin Vka Chairman - Linda G. Tiller C. Wayne Dye Mile* Hillman G O. Meade Sammy L. natatke
February 2, 1987
Brenda C. H arris  
65 Woodscock Lane 
V illage  Green 
B r is to l ,  VA 24201
Dear Hrs. H arris:
You have my perm ission to  co n tac t our schools to conduct your study 
of teacher -  perceived problem s. I t  i s  understood th a t a l l  inform ation 
w ill be tre a te d  in  a c o n fid e n tia l manner.
Best wishes fo r  your endeavor.
SinoHtcly,
£JL —
^ ^ J a r r y j y H a s s i e





L e e  C o u n t y  P u b l ic  S chools MARIOH JAMES 
Jsa n rilk .V A
M O I I i a b i  TIO 
JMmak.Virt)*!* tUSJ CUFFOHD A. PARSONS
JOHN 8 . HOWLAND. M l). 
DrrJ**.VA
OMEK E. E1JCINS. DIVISION SUPERINTENDENT 
T tk p h w *  DON S tttlO T HOMER C. SUMPTER 
Ewt.f.VA
January  26, 19B7
H rs. Brenda Cook H a rris  
65 Woodstock Lane 
V illa g e  Green 
B r i s to l ,  V irg in ia  24201
Dear Brenda,
Perm ission  i s  hereby  g ra n te d  f o r  you to  do a survey  in v o lv in g  
a random sam pling o f  e lem en ta ry  te a c h e rs  in  Lee County. I  understand  
t h i s  su rv ey  w i l l  d e a l  w ith  te a c h e r /p ro c e d u ra l  problem s and the  
frequency  and bothersom eness o f  th o se  problem s.
1 would a p p re c ia te  i t  i f  your would sh a re  th e  r e s u l t s  o f t h i s  
survey  w ith  me.
Very t r u ly  yours.
Omcr E. E lk in s  
D iv ision  S up erin ten d en t
OEEicfs
"W h e re  V irg in ia  Begins*'
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D ickenson C ounty Public Schools
SCHOOL BOAJtO M tM W K S C H O O L  B O A M M tM M R S
R. CHASUS HAY. V kw C N U iinon 
»wO,H«V.VAJ4»*
W, I ,  MUUWS. ChobnMM Telephone (703) 0204643 
P.O. Box 1127 
Clint wood, Virginia 24226
MRS. SELMA C . OWENS 
« . I. Ih  I X ta n i  va u a *
DR.N.C. RAIUFFE 
C**™e*VAl*ll*
N. B. tAMSFBI, JR.
HANSEL HEMMG 
to. mo. o m m . va i o n
R.C. HAY, OMifort SuNrfMMFMI 
OCAALO L  TniPLCTT, Attltltnl SwptrifitmrfHil 
EYfLYNrAmCtort flOSf neUIHO. Otpvtf a*rt
F ehruary  I I ,  1967
JAMES D.SUIHERIANO
•HXHonLVAMM*
M rs. Rrenda Cook H a rris  
65 Woodstock Lane 
V illa g e  Green 
B r i s t o l ,  V irg in ia  27)201
D ear Mrs. H a r r is :
In response to  your l e t t e r  o f F ebruary  9 , 19B7,
I  g ra n t  you p erm ission  to  conduct the  survey  u t i l i z i n g
te a c h e rs  in  the  Dickenson County S choo ls.
My apology f o r  n o t respond ing  so o n e r.
S in c e re ly ,
S u o e rin ten d en t
^SucJjannn flflmmtg p u b l ic  ^ d f o o l s
119
IWM MCMCU
KATHLEEN C. BAILEY, C hA m j* 
CAM. SCOIT. V k tO u k m n  fMOatVlNGtfl 
E A R L M U JM tn  
5 . i .  UULIIMS, JR.
JIMY MINIS 
KAMO tHMWSDUAf




PAUL E. HAIfltlO 
CMtto* Svp*rinu*dm
pmm: troai u im i
Hs. Brenda Harris 
65 Woodstock Lane 
B ris to l, Virginia 24201
Dear Hs. Harris:
As per your request, permission has been granted fo r you 
to  do a survey o f the Elementary Teachers in the Buchanan County 
Public School System.
Should you need additional information or have any questions, 




Paul E. Hatfield 
bfvislon Superintendent 
Buchanan County Public Schools
PEH/brl
APPENDIX C
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E«t Tennessee Slite University 
College of Education
Drfunmrnl a t  Supnvition and AdminltlrltJon ■ Soi 19000A ■ (ohnton Cily, Tennctite }761<-0002 •  (SI5) 929-<<15. < 0 0
Dear Fellow Teacher:
I  am a d o c to ra l studen t In  the Department o f Supervision and Adminis­
t r a t io n  a t  East Tennessee S ta te  U niversity  in  Johnson C ity , Tennessee. 
C urren tly , I  am involved In  research  fo r my d is s e r ta t io n . My study involves
the problems which teachers face because o f  the nature o f th e i r  sp e c ia l work.
This survey i s  one o f sev era l which has been done to  b e tte r  understand 
chose problems which teachers Id e n tify  as  being most frequent and most 
bothersome. I t  I s  im portant fo r teach e rs , school d i s t r i c t s ,  teacher 
o rg an iza tio n s, and teacher educators to  know what teach e rs ' problems a re  so 
th a t  conscious, planned e f f o r ts  can be made to  consider and perhaps reduce 
or e lim ina te  them.
You have been randomly se le c te d , along w ith approxim ately 315 o ther 
classroom  teachers  of grades 1-7 in  Southwest V irg in ia , to  complete the 
enclosed data  sheet and c h e c k lis t . In  order th a t  the r e s u l ts  w ill  t ru ly  
rep re sen t the  kinds o f problems teachers face , i t  i s  Important th a t each 
questionna ire  be completed and re tu rn ed . This c h e c k lis t  should take only 
a few minutes to complete. P lease complete the e n tir e  form. The study
w ill  be more e ffe c tiv e  i f  I  can o b ta in  1002 response.
You may be assured o f complete c o n f id e n tia l i ty . Your name w ill  never 
be placed on the questionna ire  nor asso c ia ted  w ith  the problems you share . 
The study w ill  focus on group r e s u l ts  and no in d iv idual w ill  be Id e n tif ie d .
Please take the  time to  respond, a s  your p a r t ic ip a tio n  i s  c ru c ia l  to  
the success o f my study. P lease re tu rn  I t  in  the enclosed envelope. Your 
superin tendent has given perm ission fo r  you to p a r t ic ip a te , and the r e s u l ts  
w ill  be made a v a ilab le  to  your school d i s t r i c t .






Eat! Tenneitee Slate Untvcrtlly 
College of Education
O c p id m c n i o t  Ju p e iv itio n  tn d  A d m inh liilion  •  B oi 19000A •  lohnvon Clljr, T enneticc  )7614-0001 •  (61!) 979-4415,44)0
Dear Follow Educator;
1 am a d o c to ra l studen t in  the  Department o f Supervision and Adminis­
t r a t io n  a t  East Tennessee S ta te  U niversity  in  Johnson C ity, Tennessee. 
C urrently , 1 am Involved in  research  fo r  my d is s e r ta t io n . Hy study involves 
the problems which teachers face because o f the natu re  o f th e i r  sp e c ia l work.
This survey i s  one o f sev era l which has been done to  b e tte r  understand 
those problems which teachers Id e n tify  as  being most frequent and most 
bothersome. I t  i s  im portant fo r  teach e rs , school d i s t r i c t s ,  and teacher 
o rgan iza tions, and teacher educators to  know what teach e rs ' problems a re  so 
th a t conscious, planned e f f o r ts  can be made to  consider and perhaps reduce 
or e lim inate  them.
Your superin tendent has given me perm ission to  survey a randomly se lec ted  
group of teachers in  your school system. Approximately 315 o ther teachers o f 
grades 1-7 in  Southwest V irg in ia  w i l l  a lso  be Included in  th is  study. In 
o rder fo r the r e s u l ts  to  t ru ly  rep resen t the kinds o f problems teachers face, 
i t  i s  Important th a t  each q uestionna ire  be completed and re tu rned .
You may be assured o f complete c o n f id e n tia li ty . The study w ill focus on 
group re s u l ts  and no ind iv idual nor school w ill  be id e n tif ie d .
I  have enclosed in  each te a c h e r 's  envelope a  copy of the questionnaire  
and data sheet and a  stamped se lf-ad d ressed  envelope. P lease encourage each 
one of the randomly se lec ted  teachers  in  your school tD respond. The check­
l i s t  should take only a few minutes to  complete, and the study w ill  be more 
e ffe c tiv e  i f  I  can ob tain  100Z response.
Thank you very much fo r your tim e and e f f o r ts .  R esults w ill  be made 
a v a ilab le  to your school d i s t r i c t .  I  am enclosing a l e t t e r  of permission 







LETTER OF PERMISSION TO USE SURVEY INSTRUMENT 
AND RECOMMENDATIONS
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B io ia  Un iv e r s it y
September 30, 1907
Ms. Brenda Harris 
East Tennessee State University 
College or Education 
Johnson City, TN 37614-0002
Dear Ms. Harris:
I was delighted to receive your le tte r as I had been thinking about you this 
past week, wondering how things were going w ith your dissertation. I am 
glad to hear that you have been making such great progress In spite or 
retiring committee members, etc.
There Is no problem with you including information from my dissertation 
in your discussion if It is referenced. In fact, it probably strengthens the 
whole research erfort of the same sort of recommendations seem 
appropriate from several different studies.
Your sample and return rate are greatl I am very anxious to read your 
dissertation and to share your data, which I would like to perform a Rasch 
analysis on for comparison with my study. This, of course, is a way In the 
future when I get the current load of work off of my desk!
1 plan to be in Knoxville, TN, for the Christmas holidays this year and 
would be happy to meet with you if it would be helpful. By then, your data 
analysis, etc. may be completed, but I just want to be available If there is 
some way I can help. Believe me, I know how frustrating this stage of a 
dissertation can be!
Again, thank you for your update letter. Best wishes to you as you work 
along toward completion of your degree.
Sincerely,
S i f-Y'✓£•■»; ^ w
Deborah L. Bainer, Ph.D.
Chair, Education Department
13X00 tttOIA AVI'. •  IA  Mill A DA, CA WAS.1 0  •  (213) 944-0331
B l O I A  U N l V E K S r i Y
SCI KX)L OF  
A w l'S  vWf)SC IIitW liS
October 20, 1986
Hs. Brenda Harris 
East Tennessee State University 
College of Education 
Johnson City, TN 37614-0002
Dear Hs. Harris:
The purpose of th is  le t te r  is to grant you permission to use the 
revised form of the Teacher Problems Checklist: Elementary Form 
for your d issertation and related research. Any data or Information 
resulting from your research that can be used to further strengthen 
the instrument will be .useful and much appreciated In our continued 
efforts to study and identify elementary teacher problems.
Yours truly,
Deborah L. Bainer 
Assistant Professor
UStm l i l t ) M .117: • L  \ Mitt, l a w , I  wot**. (Ji.tf 'NJ.fU.l I
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A  S U R V E Y  O F  T H E  C L A S S R O O M  
P R O B L E M S  T E A C H E R S  F A C E
D i r e c t i o n !
The problem on the c h r c l l t i t  h u e  been reported by tlc n e n tir r  
te ic h e n . Thee Me re fle c t problem eeu encounter. In order to 
find M ti reioond to eitfi i tl le a c n t In two M e t.
D W LE: Look *t th* tta p le  problea t t i te a c n t  bole* 
end on* teeeJier’i  r t ip o n iti  to I t .  Prefect Utlt end 
ere re t n b l n  tti te o e n t "1th the wordt.
"LouLLZsma.'
r» ta ttn
I I 1 J  I
lcciptfn« tr lt lc lM
• » < T » m o o
1 ) 1 ii
ELOJDJH.a.
•  S 3  1 0
Thlt tm a le  problea thowt tM t the teicher f e l t  th e t "eccentlno'
. . C r l t l t l t a *  I t  O nle in  o c c t i lo n e l  n ro b lea  b u t th e t  when I t  h tp o e n  
* l t  I t  « i  t r e t  I t b o t f i t f ic a e .
You ten tee there i r e  flee  cholcet re ltled  to the frecuenc* of occurrence 
o f the p rob tea end to the e ite n t of I t t  b o th tr io a en tii, therefore m a t  
to tb fn itlo n t Of re toon tti ere p o ttlb lt.  H eather to olece t  Che c l uerk 
In one of the frequent toltam i m i In one of the bothenone c o ltm t for 
tech probtea.
Thti turvey It one of teveril which h i t  been done to better unden ting  the 
problem* th it  t t t c h t r t  f t c t  m a tt frequently, end which of thote problem! 
ere m ott bothertome. P l i t te  entw er ill of the quettlont. If you w ith to 
comment on eny quettlon or qutllfy your entw ert, pie i t  t  u te  the m trglnt 
or a  te p tra ti  th e t t  of p tp tr .




6*13* H lphtat (C irc le  onr nwnhtr)
i wo decree
1 ASSOCIATE DECREE 
J l .A .  
a h . a .
J  h .a . - w i s  
(  DOCTORATE 
g - l l .  Arana e t  i n i i n t t m  o r  c e r t i f i c a t i o n
- HAJCt AXEA
_________________   (two* w u
( f - lJ .  Tour p r o m t  i | i  ____________TEARS
O -ld . Tour a n  (C ir r i  a o m  rtunbor)
1 MA1X 
1 7DULE
O -IJ . N u n  M l c i t t  ro u t  I n a l  o f  • • r la f a c t l f tn  w ith  your
undaryrndiiata t a t e h t r  w n n t l w  p t t i r n .  ( C l r t l a  s n t  
n in ta r )
l  r a t  d is s a t is f ie s
1 SOMEWHAT DISSATISFIES
1 SOMEWHAT SATISFIES
* m i  SATISFIES
O-IB. F i n n  In d ic a te  your I n o l  o f  » t i t  fa c t  Ion w ith  ta a c h ln t . 




■ A TEST SATISFIES
n i l  F leaaa  lo d le a ta  y ou r law ol o f 'o a c la f ie f lb n  w ith  Aha echaul 
In  which you ta a c h . (C trc la  ana n u h b tr)
I TEST DISSATISFIES
1 IWEWIAT DISSATISFIED
]  SOMEWHAT SATISFIES
A TERT SATISFIES
f  HOW at
nl i i
4 4 1 t  0 '•
P  P  P  P  P  J.
p d p p d 1'
□  a  a  a  a  «. 
g a p g p i .
p  p  p  p  p  «•
□  □  n  n  r~i i.
g g g g g i -
g g g p p ' '  
p  p  p  □  a  'o.
□  □ P P P " -
□  □ p a  a » -
p  p  p  a  p  »■
□  □ □ p e p "  
p  p  p  p  p  i».
■I W t 4 PICItlN .
mil
Protldlng for la d lr ld u lt loam lng ?  ^  ^  ?
d lfrtroncos.
Eroding children t l f l  f r w o h j i l e a l  P  P  P  P  P  
Injury At ichool.
F trfc ru lng  a t a l n l i t r o t l t t  and f—I r ~ l  f ~ l  I— I l~~l
t l t r l c t l  runettoni lo th  11 doing 1— 1 —J  —  —  —
oapar w o rt, e o llte tln g  lunch 
annoy, and t lb r i ry  f l n t l .
Dotting ltu d tf ltl  to Hit th o tr  P P P P P
lo l to r t  t la a  n i l .  .
Creating l o t t r a i t  In th i  tootc □  □  □  (“ I r*T
bain ] tttig h t. .
Itatn tatn tng  e rd tr ,  qulA t, o r  I~~l l~~l I~~1 I I n
con tro l.
Catting ltvdtnti' to b th m  P P O p P
aporaprlataly. * .
Enoulng about and h irin g  a o p r a p r la t tO  P  P  □  O
loom ing a i t t r l o l i ,  lu p p U tl ,  and 
c l i t t r r a a  tpaea.
enforcing to c l i l  u o r ti  and rotkwiyt I I I I P  C H  (~~l 
la th  o i honotty and r a ip tc t .
Roaortng itadon ts  who o r t  lo u rto t f~ I  l ~ l  r~1 l~ l  I— I
of ( n u t r i t i o n .  . .
Haloing wy ttudtntl to In o u  and [~1 l~ l f*~) f~~| l ~ |
actrpt I l i a i i W n  i t  thoy a r t .
Guiding ay t tu d tn t l  to  d m lo p  P ~ | l~~l
i t t lU d M  and h ab ltl whlth w ill  U  u  u  u i  m
help  thou la c t t td  In  ichool.
Cottlng a l l  ay  ito d cn tl to r—i i  i—■ j—■ r—■
p a rtic ip a te  In  d a n .  L'*J *—* ”  ”  ^
Orartoatng itwdontl foallngi or P  P  P  P  p
W il t  or frustration with
thMOlTOt.
Catting nr ttudtntl to achttrt P P P P P
tonoitonco In b a d e  i t l l l i  inch
a t  In t i p m i l n g  t h t n i l n i
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tM llw r topnrtafil **ra o f im ltr i lu i4 I ii | th r  t M i  of 
p r o k lm  t r M h r n  l i f t  to* to  da a t th  t to  athool 
a r t  tin * . * n l  «* tm ilJ  I II*  t a  a tk jrm  tama 
f i t i t l i M  ( t o t  f n r  aehoot and l i a th ln l  *>o*fltflca.
IJ-l* M ut ar* t t o  I w w t  and M t to a t  |t><> law*Ia 
In fa a t  te h e e  I t  (C trc)a  te a  nvnbfta)
I  KtmtKCMTtM
I n u r  
1 SEcaca 




arm* _ _ _ _ _
4*1* M a t  J* tha  a p p m la a t*  m n ta r  a t  a tu d an t*  In 
jo u r  i c h n l t
__________ STOTWT*
4 -J . M a t la t to  ara r a t  a m o to r  o l atvdanta r m  t i i t l i  
par t U a a l
_____ t r uc m rs
(H <  M a t la  ( t o  t n t a l  m o to r  a t  atwdanta j o t  ta a tM
 ncoom
4 *1 , which m i  a t  t t o  ta tlaw ln s to a t  d a a tr lto a  t to  
location  a t  y m f actoalT (C lrcl* tha m o to r 
a t  ro ar anawar)
i im tttm
1 M T O C m
l  s n u i iM
1 SNUJ. TOVM M  MIUL
W .  which a t  tha  fa llow ln t c to ra tta r la a a  tha 
naU hbartoodta) wtora | m i  atud tn ta  11**1 
(C lrcl*  a l l  approprlata r ia p o m n l
I i m i c t r r
i  cu m ctT T
1 SUMttUN
* 9WU. touh o* itnui.
------------ t ' t M T
I j I ! 1
□  □  m  a  a# £ 2 1 9
□  p a p a  
p p a g o  
a  a  □  a  a  •* 
a a a g a
□  n p p p* ' ,
a  a  a  a  □  
□  □  a  a  □  
a a p p p  
a  a  a  a  □  
p  a  a  □  a  
□ □ □ p a
□ □ □ □ □
□  □  □  □  a
□ □ □ □ a
□ □ □ □  □
“> mat a Mtiiia , .
I I .  Cnmln* he* (» d lf 'e rrn tllC r 
baton* tlad tn t la m in a  and 
p ly tta lag ltll problem.
I t .  Chanain* tth o a l p a l i c l t t  and 
rts*U tiO M .
11, Hatlnf mowjh p rtpara tion  tin)
I I .  ft* I In |  f r t t  a t a n ilttf  and 
fair,
I I .  ladtdtnf datla i tnapprogrlit* 
U  mj p ro fttilo n il n i l .
l i .  to rtin j i r r t t t t r a l j  *ith 
a i l i t n l t t  iM tn t  tttchar 
taparrlion .
I t .  eantrolUnf and a i l i |  a t 
arofatit***! t i n  In tto  ® tt  
fiaicttonal, a rtltlan t a ir .
I t .  Ming awata and a im .
I f ,  C atting  cooperation and
i t  M a r t  fra* th* a d o ln l i tm to n .
ta. tn f a r t ln f  a m i Id ara t* tn a tn a n t  
a t  prop*rtf.
*1. Oil ling  n lih  in* to o tlo n il natdl 
i f  I ta d tn l l ,  a t pat ID  I f  tn o t t  
f m  troubled M m .
I l . . t o l* t l ln l* g  itu d rn t I t t in d o n .
I I .  O r t r a a l a j  U vtlit 111 ra la tad  to  
Min* i*p tr> licd .
a t .  n ilp la a  itv d an ti In rD v t 
acadaolcalIf.
I I , '  Q rtr tM ln f i tu d rn t ip a i l f  o r 
'  e a tr ig h t C l i l l t a .
I I .  I n r a t i n *  c o n d i t io n  to  th a t  
ito d a n U  can  i t * d f  b a t t a r  a t  
t o n .
IgUtftt
Hi l l
CD □  □  □  □• d l l s
□  □ □ p a
□  a  □  □  □  
a a p p p
a a p p p
• •
a a p p p
P P P Q P
P P P P  P 
p p p a a  
a a p a a  
□  p a p a  
a a a a a  
a a p p a  
p a  p p  p  
a a p a a  
p p p a a MLOo
mtwut
I 2 1 J 1□  □ □ □ □  4 » * 1 0
a  a  a  a  □  
a  a  a  a  a  
p  □  p  a  p  
p  p  p  □  □  
a a p a a
a a p p p
a a p p p
a  a  a  p  p  
a a p a a  
a  p  a  a  a
p p p p p  
p  a  a  a  a
a a p p p
p  p  a  a  a  
*
p a a p p  
a  a  a  a  a
« .  H e lp in g  tiudenu iced tn lc ill/ 
dud percent1Jr  - •  helping 
to be e ffic ien t end e f f tc t l r t .
IB M in tin g  wf ttu d tn tl ' tu rn ing .
I t ,  Underttendlng end helping the 
etgplcll dr tp e tl tl  child.
SO. Miring enough fre t t lm .
SI Meting with ttudentt ufio Met 
been tim ed nr neglected.
Si, d i n i n g  p r o f e t l t o n e t  t n m l e d g t .  
I k l l l t .  end  e t t l t o d e t  end  ti l in g  
th e n  e f f e c t le tlr .
S3. t i l in g  m/ itudentt.
St. Setting erery 'itudent to w r t  
up to hli or her ib ll t tg .
SS. Telling perenti thet their 
children hire problem.
Sf.'Completing the M in t  Of uorb 
I here pltnned.
Si. Promoting ttudin t te tf- 
eeetuitlon,
50. HindiIng problem thet re /  here 
reclel letgllcitldni.
51. (tleb llih lng  good retetlonihlpl 
■Ith pirentt end underttendlng 
hone conditions.
(0, tuendlng leirnlng be/end the 
d e l!  non,
( I ,  Teething too n i /  ttud tn tl 
or lirge d e i t e t .
I t .  Holding uorthnMIe confertncet 
■Ith perenti.
t l ,  Setting rr  ttudentt to feel 
luecettful In ichool.
IQTVtHOt
1 1 J1 1
m  n  i i n  i i* I > '1 -0
P P P P P
a  a  a  a  a
* *
p  p  a  a  p  
a  a  a  p  p
p  a  a  a  a.* *
a  a  a  a  a
a  a  a  a  a  
p p p a a  
a  a  a  p  a  
a  a  p  p  a  
a  a  a  a  p  
p p p p p
a  a  a  a  a  • •
a  a  a  a  a  
p a n  p a
a  a  a  a  a
Hi mtt a > io i k h  .
I 2 J i  2
IIN H O il
HI ! I
P  P  P  P  p  u .  tnowlng u e je c t  nu tte r, ^  1—1 a  p
1 1 1  t o  * * * * . .  0
( P  p  p  C 3  P  W* tlln lnetlng  perenttl tnterferenct P  p  P  C ]  P  
■ Ith ig  teething.
I~ l I I I  I r~~l I I OS. Celling th t underttendlng end n n n i — i t —|
jT “  luitcnence of e d iln lttre to rt —  L7-1
end ether tetchen to  thet t 
ten bo effic ien t end feet 
p roreislonil,
P  P  P  P  P  <7. Developing end nelnielnlng r —i i—i i—i i—i i—i
• ^  ^  itudent reppert, effeetlon , i—I t—I l—J l _ l  L J
end reipect.
P P P P P  M. Oereloplng confidence In t  P P P P P
coU tiguei, , . .  ^
P P P P P  M* Cetttng ttudentt to show concern n  I—I n  I— i n *
for th e ir echlereownt end to W  u  M  M  U
went to Inprore.
P P P P P  M. Dotting with itudent ebienteelia P P P P P  
end te rd ln e tt.. ^  ^  ^  •
I* th e re  anything t t i t  you would t t l r  to  t e l l  u> 
about the  t tn d s  of c le o a ro o a - r t la t td  p ro b lem  you face? 
I f  t o ,  p lea se  use th la  apace fo r  th a t  purpoae.
A lan, any r  o m en ta  you wish to  a«Ve th a t you think 
wight h e lp  ua In future e f f o r t s  to  understand  th e  
problems t ra c h rra  face w i l l  ha a p p re c ia te d , e i th e r  
here e r  In a sep ara te  l e t t e r .
Your contribution to this effort i t  very greedy eppredeted.
Brands Cook Harris 
Doctoral Candidate 
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The formula fo r  _t t e s t  fo r  Independent samples I s  e i th e r  o f  the 
fo llow ing :
Fooled V ariance £  =
(N j- l ) 2 S2 + (N2- l )  S2 1 + 1  
Nx +  N2 -  2 , NxN2




The form ula fo r  P e a rso n 's  _r I s
r  “ NEXY -  (EX) (EY)2
[NEX2 -  (EX)2] [NEY2 -  (EY)2 ]
The form ula fo r  ANOVA (A nalysis o f V ariance) I s  
' t o t a lS S _ _ ,  « EX^ -  tEV  /  ZXj.NT \ ENk
Sum o f squares fo r  between group v a r ia t io n  
SS = ENk (3^ -  Xj,)2
Sum o f  squares fo r  w ith in  group v a r ia t io n
ss  .  S(xlk  -  x /
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